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ABSTRACT

A

PSYCHOLOGICAL METHODOLOGY FOR AFRIKANS CONTROL
OF THEIR OWN COMMUNITY AFTER SCHOOL
EDUCATIONAL PROGRAM
'

February, 1981

Nkrumah Lumumba Olinga, Virginia Union University
Ed. D., University of Massachusetts

Directed by:
Afrikans who are

Professor Thomas Hutchinson
U.

S.

citizens (Black Americans) have

never been able to exercise the same rights that are enjoyed
by white Americans.

The educational system of the society

has collaborated in the denial of these rights, including

denying Afrikans access to their own Afrikan heritage.

The

miseducation and noneducation of the Afrikan effectively
programs Afrikan people for failure.

The few exceptions,

who do not fail, are often used to justify the system.
The survey of literature deals with how the problem

came about and what are some alternatives for change.

It

further explores what has worked and failed regarding the
Afrikan educational development.
It

is proposed that the general solutions to this

problem would be Afrikan control of those educational
institutions that are predominantly attended by Afrikans.
It

is proposed that a first step in that direction would
v

be the creation of Afrikan controlled after school community

educational programs.

Such programs would supply educational

opportunities not available in the public school and would
help Afrikan students to utilize the public schools to
their greater benefit.
A step-by-step model is developed for establishing

Afrikan controlled after school community educational
programs.

The model begins with procedures for the identifi-

cation of an appropriate person (initiator), who will begin
the process of creating an after school program.

The model

also includes procedures for formation of an advisory board,

advertising the existence of the program, the merger of
the program with the community staff evaluation, perpetua-

tion of the program and maintaining compatibility of the

program with the aspirations of the community.
The proposed model was tested by subjecting it to

critical review by nine Afrikan leaders from various

communities in the United States.
were made.

Two frequent criticisms

Several respondents said that the model needed

to be specified in greater detail.

The need for an expanded

statement of the purpose of the model was frequently mentioned.

The model was revised based upon this critical

review process.

vi

The final section is a comparative analysis of three

countries of color in which the people suffered from long
periods of colonial education.

The method by which each

country confronted their history and attempted to correct
is analyzed.

This analysis seems to be useful in planning

after school education programs nationally.

vii
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CHAPTER

I

INTRODUCTION

Rationale for Study
The rationale for the study of this dissertation is
31 years of living in the United States of America.

I

will

start with my primary years in grade school, in Philadelphia, Pennsylvania, where

was classified in the Philadel-

I

phia Public School System as an above-average student.

This

stemmed from a so-called intelligence test.

I

finished the second grade,
school.

In grade school,

had begun to dislike grade

I

I

Soon after

was turned off by my oppressors'

This rejection stemmed partly because

educational system.

my home and community lifestyles were in conflict with
my oppressors'.

At that time, when

form of psychic-trauma,
and ramifications.

tions to my parents.

I

I

I

went through this

was unaware of its complexities

could not articulate its manifestaI'm not sure

even understood them.

I

simply did not like my

Therefore,

I

told my parents that

teachers.

I

had no other way of explaining my problem at

I

that time.

The first grade teacher

I

had in the 1950

in a 100 percent Afrikan primary school.
a

white male; the vice-principal was

but stern, Afrikan female.

a

'

s

was white,

The principal was

sweet, understanding,

Over 50 percent of my teachers
1

.

2

were white and the rest, except for two Afrikan males,
were Afrikan women.

believe it is significant to mention

I

this because it clearly shows how my mind was tampered with
at an early age.

I

remember in the 1950

's

there was only

one understanding white male out of the total 50 percent

white teacher population of both male and female.
My mother was an unusual kind of mother in the urban,

poor Afrikan community.

Although she had not completed

high school, she was able to speak French fluently and she

performed well in higher mathematics, specifically algebra.
She demanded excellence from her children.

My mother always visited the school

many women did not.

during open house.

Unfortunately,

I

can remember that my white teacher

was always surprised by my mother's intelligence.
had taught me how to count before

I

(She

went to school.)

always finishing my work before others

— finishing

I

was

my work

early became a liability in that school system rather than
an asset.

My father was also supportive in my academic

development
A crucial stage in my academic development came when
I

was in the third grade.

Before the third grade,

always had an Afrikan teacher.

I

The principle difference

between the Afrikan teacher who taught as

a

communalist,

consciously or unconsciously, and the white teacher, was
the following:

The Afrikan teacher would allow me to aid

a

slower student after

finished my work so that

I

not be restless and bored.

I

would

The white teacher would tell

me to fold my hands after finishing my work.
I

was suffering simply from cultural shock.

I

soon

began to stop working as hard as before because after

finishing work early

I

the time was punitive.

and

I

had to fold my hands, which to me at
I

soon began to study less at home

made up fake homework, so that

rapidly and show it to my parents.

homework for errors and made sure
In later years,

I

could complete it

My parents checked my
it

was completed.

in primary school, my academic skills

had increased for a short span because of an Afrikan male

teacher.

The male teacher demanded that

potential, which

I

did.

reading my first book.
I

It

work up to my

was in the fifth grade when

Also, that same year,

got into his class.

Gregory.

I

I

felt at that time, that

Dick Gregory's torture as a student.

I

remembered

I

was called Nigger

,

by Dick

could identify with
Dick Gregory went

through a similar type of oppression, like myself.

Gregory also had

a

stated the following:
It was

Brother

white female teacher, who lacked sen-

sitivity for oppressed people of color.

me.

I

Brother Gregory

"School was not a good thing for

sports that made me interested in school."

but
Brother Gregory was also turned off by this teacher,
for track and
was turned on to school briefly by his love

4

field.

then decided

I

which

did.

I

I

would be a track star some day,

remebered being fascinated with Rayford

I

Jononson's Olympic achievements.

I

began to condition

myself for sports.

I

decided to concentrate

At that time,

and excel in sports rather than my mind.
I

remained in public school because of the love for

sports.

I

hated what public education stood for, for me

then and now, second class citizenship.

stantly reminded me that
planet,

I

I

My mother con-

was not second to anyone on this

believed her than and now.

My concept of public

school is not much different than members of Af-Com and

other principle investigators of learning centers around
the country.

I

went to college because of a track and

field scholarship and football scholarship combined.

Public education for oppressed United States Afrikans
must be altered if there are not to be more casualties like

myself.

They must have an education that reaches their

needs not their oppressors'.

The above statement is my rationale for completing
this style of dissertation.

I

don't believe that

I

was

more above average than other Afrikan children in that

public school system in Philadelphia, Pennsylvania.

5

Statement of Problem

Afrikan control of their own community education must
be seriously considered by people of Afrikan descent in
the United States.

Black Americans have never been accepted

in the United States as full citizens with equal rights.

They must look to their ancestral roots so that they can

know a sense of pride as a people.
system,

the oppressors certainly have denied Afrikans this

heritage.
them,

Through the educational

Being taught of this proud heritage will enable

in part,

to deal with their problems.

Using the term, Afrikans, also shows the relationship

between miseducation and noneducation of the oppressed
Afrikan in the United States.

Miseducation refers to the

perpetuation of false information to Afrikans about themselves and the v/orld, and noneducation occurs when the

oppressor withholds information that would enlighten the
oppressed people about their condition.

An example of

miseducation concerns the truth of the United States
slave trade.

The Afrikans and the rest of the country were

not told how much a part the Afrikan slave played in the

development of the Northern economic structure; they were
only told that the slave helped build the South.

An example

of noneducation of the Afrikan in the United States is that

before the late 1960

's,

youth began to ask for black studies

6

programs to compensate for this loss.
in 1933

Carter

G.

Woodson

explained the function of the educational process:

If you can control a man's thinking you do not
have to worry about his action.
When you determine
what a man shall think, you do not have to concern
yourself about what he will do. 1

What people call themselves is

a

part of education.

Thus far, Afrikans in the United States have been mis-

educated and noneducated so much that they do not consider

themselves as Afrikans.

Fanon (1961) wrote the following

in relationship to the task of Afrikan people:
In order to achieve real action, you must yourself
be a living part of Africa and of her thought; you
must be an element of the popular energy which is

entirely called forth for the freeing, the progress,
and the happiness of Africa. 2
The skin pigmentation of Afrikans in the United States comes
in a variety of colors.

What defines these people as

Afrikan is their heritage before chattel slavery in this
country, which was based on skin pigmentation and ancestral

heritage.

This was unlike any other form of slavery that
Afrikans' control of their own

the world has known.

education could be

a

solution to the problems of miseduca-

tion and noneducation.

The proposed task of this dissertation is to present
a

model for the service of the educational needs of the

oppressed Africans.

This will also aid the rest of society

which has unwittingly also been suffering from the waste

3

7

of the untapped human potential of the Afrikan.

W.

E.

B.

DuBois (1935) explained the need:
A separate Negro school where children are treated
like human beings, trained by teachers of their own
race, who know what it means to be Black, is
infinitely better than making our boys and girls
doormats to be spit and trampled upon and led by
irnorant social climbers, whose sole claim to
superiority is ability to kick "niggers" when they

are down

.

The dissertation will further show how united racism is

responsible for the present self hate behavior of Afrikans.
United racism means that although some whites may not like
institutional racism, they do not become change agents to
destroy the system which perpetuates this form of racism.
For example, during hard times, white liberals will hire

their white friends for jobs over qualified Afrikans,

regardless of affirmative action guidelines.

These people

then in effect benefit from the fruits of white racism.

After examination of the concept of united racism, one
can see why Afrikans must control their own education for
an improved well-being.

Included will be a survey of the literature which
covers the success and failure of the decentralization of
education, Black studies programs, and their impact on
the country by evaluating what has happened in public educaion from 1954 to 1980.

There will also be consideration

movement
of the future of the community controlled school
as Dr.

Harvey Scribner (1974) described:

4

5

8

The day will come, we hope, in some countries, small
and large, when parents will say to the professionals
they employ, "This is what we want for our children.
Don't tell us the reason it can't be done.
Tell us
how to do it.
Or give us a better idea.
The effects of school integration on the motivation of
the Afrikan students will be evaluated.

James Boggs (1970)

further explains:
This crisis has compelled the entire black community
to come to grips with the issue of how long it is
going to allow education to remain in the hands of
racist power structure, which, having crippled the
minds of our children, now wants to use armed force
against them.

Control by the Black community over education would not
only give control over the minds of Black children and
therefore the destiny of Black people.
It would give
the Black community the control over enormous financial
resources and the actual physical area of the schools.
The dissertation will present a model for colonized

oppressed Afrikans in the United States to use in setting
up learning centers in their own communities.

This strategy

will be applicable for Afrikans to utilize in controlling

their own education.

Malcom X (1966) explained:

A segregated school system isn’t necessarily the same
situation that exists in an all-white neighborhood.
A school system in an all-white neighborhood is not
The only time it’s
a segregated school system.
segregated is when it is in a community that is other
than white, but at the same time controlled by the
So my understanding of a segregated school
whites.
is a school that’s controlled by people other than

those that go there.

6

Included will be an explanation of the psychological reasons
why community control of education is needed.

The body of

the dissertation will investigate strategies for

^

.

9

implementing alternatives to miseducation and noneducation
of Afrikans in the United States.

The focus will be on

the alternative of after-school classes to re-educate the

Afrikan child with survival skills in white America.

The

public school system has neglected to add rigorous classes
from an Afrikan perspective to their curriculum, which

would aid in educating the United States population about
Afrikans

'*

contributions to this society.

The model will be based on

a

historical account given

of the formation and development of the Afrikan Community

Learning Center in Philadelphia, Pennsylvania, as an

example of a community educational center.

established in April, 1976.

It

The center was

is based upon the concepts

which resulted from dialogue between interested individuals
who wanted to change their own community and to improve
the quality of education of their children.

As Paulo

Freiere (1973) explained:
Thus the educator's role is fundamentally to enter
into dialogue with the illiterate about their concrete situations and simple to offer them the instruments with^which they can teach themselves to read
and write.
It

was decided that they needed

a

place to begin to bring

concerned people together to begin some type of community
center

Studying the step-by-step process

in

the development

for
of this center will provide important information

10

creating a general strategy for implementing community
learning centers in other oppressed communities of color.

Weaknesses in the process will be documented and, based
on this information,

the process.

changes will be suggested to improve

The main goal of the dissertation will be to

present a methodology for establishing Afrikan controlled

after-school educational programs that are practical to use
in any community in the United States where oppressed

Afrikans live.

Included will be the services of Afrikan

Community Learning Center can offer the community, the funding acquisition,

the administrative structure, and the way

in which the model can be implemented across the country to

supplement the public education of Afrikans until they
are able to control the local community schools which

they attend.

It

will become clear how the center can

become a change agent in the Afrikan community.
If

educational scholars are to resolve the problems

of the miseducation of the Afrikans, they must look at

the contradictions of the total United States public educa-

tional system that affects whites as well as people of
color.

Many people have finally come to the realization

that the educational system is not really educating its

population.
in

A good example of this sentiment was initiated

October of 1974.

There was an international conference

of
to improve university teaching held at the University

.

11

Massachusetts in Amherst, Massachusetts.

Dr.

Robert Wood,

then President of the University of Massachusetts, agreed

with the rest of the conference panelists that there was
no real education going on in the universities around the

They concluded that the only students benefiting

world.

from a college education were students in the hard sciences.

They stated that the self-motivated student was the only
student who was learning

in'

spite of the poor teaching

methods by university faculties.

The reasons they stated

that the faculty members had poor teaching skills were

because too many teachers had never been taught teaching
skills.

The conference speakers stated that the reason

the hard science students did not suffer was because they

were not like other students.

The author is concerned with

the motivation of students, or people who are not studying

the hard sciences, such as engineering, chemistry, biology,

mathematics, etc.
Robert Wood and the conference panelists agreed that
poor teaching skills were at fault with training educators.

One could make a conclusion that if people are being mis-

educated in higher education where the teachers are being
trained, what type of literate society does one live in?
on
Many educators and administrators blame miseducation

breeds mass
the students rather than the society that

ignorance

12

It

seems that the miseducat ion of teachers is a primary

cause of the miseducation of the Afrikan as well as the

majority population.

Some educators blame apathy as the

cause of this miseducation (Chusse Bamber critiques Fred

M.

Hechinger's position on apathy as being the current problem
to be dealt with in education.)

She stated the following:

Apathy is the current devil to be dealt with in
education as he sees it. Who is to blame? We all
are preoccupied educators, shortsighted policy makers,
self-interested government officials and uninvolved
citizens.
All of us have erred in our assessment
of current and future educational needs 8
.

Apathy is one of the variables of miseducation; however
it is certainly not the symptoms of educational neglect.
In either author's documentation

,

educational neglect is

one of the major crises with which this country has to

confront.

It

is no wonder that the U.

Afrikan is mis-

S.

The U.

educated as well as noneducated.

S.

society is

miseducated at large.
Paulo Freiere, author of the Pedagogy of the Oppressed

offers a solution to the miseducation of the white middle
class.

Brother Freiere sees education in

than U. S. educators.

a

different light

Freire's analysis is as follows:

To speak a true word, is to transform the world.
9
The world is translated to activism
.

It can be

concluded that the U.

S.

form of education was

skills
never about activism but about minimal educational
to serve industry.

He further states the following.

,

13

Education which is able to resolve the contradiction
between teacher and student takes place in a situation
in which both address their act of cognition to the
object by which they are mediated. 10
The last analysis Freiere makes seems to bring an awareness
of a separation between teacher and student.

The separa-

tion between teacher and student is a major contradiction
to the miseducation of the white middle class, where

classical education is taught to be the society's norm.
There is an inherent incongruity of elitism in the training
of students.

In most cases,

the teacher feels the student

has no new knowledge to offer.

In general,

this attitude

has been damaging to the fields of education and psychology.

Psychologists, like Dr. Berne in his book, Games People
Play

,

admits that one could learn

being instructed.

a

lot from the individuals

Educators need to listen more to their

students so that real dialogue can occur between the teacher
and the student.

The teacher does not know all.

The

student, most definitely, has a contribution to make in
the learning process.

Freiere makes

a

further analysis.

The miseducation of

people by the traditional learning style is further exem-

plified when a teacher speaks condescendingly to the student.

Paulo Freiere further states that the content of

what a teacher is presenting to the student is only important providing the student visualizes the inner concept

,

14

of the knowledge delivered.

It

then becomes a meaningful

educational experience.
For the dialogical problem posing teacher and student
the program content of education is neither a gift
nor an imposition, but of information to be deposited
in the students, but rather the organized systematized,
and developed 're-presentation' to individuals of
the things about which they want to know more.
The
starting point for organizing the program content
of education or political action must be the present,
existential, concrete situation, reflecting the
aspirations of the people 11
.

This last statement Freiere makes has caused

a lot of

problems for oppressed people of color and for those who
do not control the means of production.

Education for the poor is not being developed to the
point where the individual students' needs are met.

For

example, the system of grades can eliminate the individuals'

Grades have become a yardstick to

desires to inquire.

measure intelligence.
note memorization.

They do, in fact, often measure

The traditional question of education

has not even questioned the validity of using grades as
a

measure of intelligence in

a learning situation.

(If

one agrees with one part of this argument, they must

agree with the others.)

Letter grades are not fair in

true education because people's level of motivation and

interest varies from time to time.

If anything,

it

has

made it worse by stating that one either passes or fails.
(A solution to this problem can only be individualized

evaluations dealing with that individual's progress.)

The

.
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teacher must measure where was he/she when they came to
the class and how much knowledge the student obtained since

Students' evaluations seem to be the best system when

a

teacher explains where a student was in that class in the

beginning and how far that student has gone.
In the miseducation of the white middle class or

traditional public education, the grading system has

compounded the problem of miseducation.

The student for

the most part, has not been encouraged to develop an

inquisitive nature but in fact has become

a

note learner.

The role parents play in education will be important
if the current system of miseducation is to be eliminated.

Dr.

Mario D. Fantini made an observation about the possi-

bility of change.

Ke stated the following:

Slowly parents are beginning to understand that the
standard public school is still based on an agrarian
At one time, the schools closed
economic cycle.
for ths summer because young people were needed to
work on the farm during harvest season. However, we
are now urbanized to sub-urbanized society with
advanced technology, but the school structure has
not kept pace with these developments, nor with the
expectations of parents and increased numbers of
children 12
Dr.

Fantini is currently the Dean of the School of

Education at the University of Massachusetts, Amherst,
Massachusetts.
tor.

It

He is a well known educational administra-

will be interesting to see if Fantini's advice is

heeded and the change in public education from

a

rural-

industrial style to an urban style comes to fruition.

:

16

Dr.

Harvey

B.

Scribner and Leonard

B.

Stevens concluded

the following about the miseducation of the white middle

class
The hope for the reform of the public schools rest
with the public, especially parents. Parents must
believe they are capable of governing schools, able
to select teachers and principals worthy of making
the decisions as to how their children will be educated.
Parents have been trained that it is not their
place to question educational practice; that it is
inappropriate for them to be critical and discontented. 13

Scribner was a key motivating force in the decentralization movement of the New York City Public School System
the 1960

's.

in

He served as Chancellor of the New York Public

School System when decentralization was attempted.

Scribner’s position on public school reform came out of
this specific experience.

Parents took an active role

by stating what they wanted in their child's education.

After leaving the post of Chancellor of the New York Public
School System, he made another observation, becoming
faculty member at the University of Massachusetts.

a

This

quote must be stated in full, which is as follows:
The day will come, we hope, in some communities, small
and large, when parents will say to the professionals
they employ, 'This is what we want for our children.
Don't tell us the reason it can't be done. Tell us
Should the
how to do it or give us a better idea.
parents
the
that
respond
to
choose
school board
wishes cannot be fulfilled, because of this contract
or that understanding, because of this policy or that
regulation, and indicates its unwillingness to act,
the parents, at least, will know where the problem
They will know too, that their rights and their
is.
’

.

:
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children's rights have been bargained or given away
by their own representat ions 14
.

The above analysis was an outgrowth of many years of

experience with the problem of the miseducation of the white

middle class.

Scholars of education have supported

Scribner's findings of late.

Parents need to change the

miseducation of their children.

Further on in this disser-

tation, a model will be given which illustrates how the

public can combat the miseducation of the society.

In

order to understand the need for the development of Afrikan

learning centers around the country, one must also under-

stand the traditional way people are educated in this

country
The miseducation of the white middle class, the largest ethnic class, brings one to the question of why busing

was started.

Busing seems to have been a quick answer to

separate, but equal, education for Afrikans.

Diane

Kavitch made the following observation about segregation,
pluralism, and integration.

She stated that the problem

of miseducation is broader than just busing in the follow-

ing statement

The school can respect group difference while enabling
its students to perceive the common concerns that
transcend group and sectional and shared values, if
To the extent that it is
it is not homogeneous.
demographical by feasible schools, should bring
This
children of different backgrounds togehter
conprofession
could come about if the education
goal
as
sidered intercultural community as vital a
small classes and good test scores, and if government
.
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agencies developed long-range policies to encourage
and maintain integrated neighborhoods.
Ingenious
educators relying more on persuasion and incentives
than on coercion, could devise a variety of special
programs to connect public and private schools, city
and suburban schools.
No one should be made to feel,
as result of government action, that his school and
his community are no good. 15
The last point Kavitch made seems to be dangerous

because of what has happened with busing to supposedly
"save the Afrikan child."

Kavitch also points out that

neighborhood schools would not be
allowed to buy a house wherever

a

problem if people were

they pleased.

The concept of the miseducation of the white middle

class and Afrikan was attacked in the late 1960

alternative educational movement.

's

by an

Dr. Fantini wrote another

book called Alternative Education in which he offered
summation of the alternative school movement.

a

Fantini

stated the following:
The purpose, the freedom school is to provide an
educational experience for students which will make
it possible for them to challenge the myths of our
society, to perceive more clearly its realities and
find alternatives, and ultimately, new directions
for action. 1 ^
For many black and white people, the freedom schools

provided alternative programs which catered to their
specific needs.

The programs were run by empathetic adults,

working with children toward

a

common goal; a curriculum

specifically geared to the self-determination concern of
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all black and white people, and to their
involvement in

the immediate political life of the community.
To pursue these educational endeavors, those
involved

departed the established procedures.

They did this by

creating a flexible stance which advocated expanding the

boundaries of schooling to include the community and its
resources.

Smaller educational units were established to

harmonize with the life of the community.

These ingredients

prevail in the current alternative school movement.
The issue of the miseducation of the
a mult i— far ious issue.

U.

Afrikan is

S.

The solution to this problem there-

fore will not be resolved with a stroke of a pen

— that

is,

by signing legislation dictating equal educational rights.

After many years of gathering data for this research, the
struggle over who controls the
to be the key issue.

U.

S.

Afrikan

'

s

mind seems

The present situation for the Afrikan

child growing up in America seems dismal.

There seems to

be no way out for the oppressed Afrikan child because the

public school system is not meeting the child's needs as
is later substantiated by scholars in the various fields

of education,

psychology, politics, business, etc.

The problem of people of Afrikan descent being educated
by their oppressors is still a political question today.

The issue of real education for the oppressed Afrikan or

relevant education for the oppressed masses of people,
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has yet to be addressed.

Back in 1976, Jim Green and

Allen Hunter made the following observation about the

problem of busing and community control of education.

The

issue of community control ended up as busing— one problem
to another problem

— which

proved worse than before.

Jim Green came to the conclusion that busing would not
solve the problem.

In the U.

S.

Public School System, the

issue of quality education has not been the main focal
point of the busing issue or community control of education.

Busing has not guaranteed quality of education.

Carter G.

Woodson eloquently made this observation about the current

problem of the miseducation of the Afrikan over 40 years
ago.
Dr.

Unfortunately, this problem is still with the Afrikan.

Woodson's wisdom was mentioned earlier, but the words

are worth reiterating.

He stated that the United States'

system of education was retarding the

U.

S.

Afrikan

's

mind.

He also gave up his post as President of Howard University

began a lifelong study of the "Mis-Educat ion of the Negro,"
a

term he coined in the 1930

's.

Dr.

Woodson, one of the

greatest Afrikan scholars of this century, shows that he

understood the seriousness of the problem of Afrikans.
He opens his commentary as follows:

—

Education has forms of control if you can control a
man's thinking, you do not have to worry about his
When you determine what a man shall think,
action.
you do not have to concern yourself about what he
will do. 17
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He further states:

We must teach our masses how to learn for themselves
for true education.
Philosophers have long cenceded,
however, that every man has two educations, that which
is given to him, and the other which he gives himself.
Of the two kinds, the latter is far the more desirable.
What we are merely taught seldom nourishes the mind
like that which we teach ourselves.

He was not wrong about his findings.

Many other scholars

have reached the same conclusion that Dr. Carter

reached a long time ago.
of social change,

G.

Woodson

Paulo Freiere, another educator

further substantiates Dr. Woodson's

rationale for change.

Freiere called his findings "Cultural

Action for Freedom."
Insofar as language is impossible without thought, and
language and thought are impossible without the world
to which they refer, the human word is more than mere
vocabulary.
It is word and action.
The cognitive
dimensions of the literacy process must include the
relationships of men with their world. These relationships are the source of the dialectic conditioning
which these products, in turn, exercise on men 19
.

Paulo is against an over-specialized society where
people can not make things whole again.

Distinct from

specialist to which we are opposed, specialisms narrow the
area of knowledge in such a way that the so-called

"specialists" become generally incapable of thinking.
Because they have lost the vision of the whole of which
their "specialty" is only one dimension, they soon cannot
even think correctly in the area of their specialization.

Educational activist Freiere has brought many things to
surface about the miseducation of the Afrikan.

He brought

:
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out the point that words and language are
parts of oppression.

The entire educational process is out of the hands

of U. S. Afrikans.

In another section of this paper,

and language will be further developed.

At present,

words
com-

munity control of education will be completed.
Alma Mathiew Lynch stated the following:

Emphasis in the community school system must be on
education for self-reliance, from the elementary
level up through the professional and technical
levels.
The emphasis of community control, or
education for self-reliance, has to be solved from
various levels. 20
Her proposal of setting up community systems as a

vehicle to self-reliance is a good idea.

Timpane, Abramor-

witz, Berrgman, and Pascal wrote a brief for H.E.W.

They came up with the following conclusion
The establishment of community based learning centers
for both aesthetic development and skills learning
would need new findings and community support,
cooperation from teachers, and coordination with the
high schools and work places. 21
The issue of the oppressed controlling their own educa-

tion is essential to the survival of a people.

James Boggs, a former

during the 1960

's,

U.

S.

Afrikan union organizer

made the following observation about the

need for Afrikans to start their own educational institu-

tions

:

The struggle over education ceased to merely be a
tug of war between the various boards of education
Now
and the Black community over intangibles.
unions,
teachers’
and
administrators
controlled
white
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large corporations involved in publishing books and
manufacture equipment, building contractors and
building trades unions, and all those preying on the
communities, become involved in the struggle. 22
His perception of the educational problem is almost
the same as some educational scholars.

Dr.

Nathan Hare,

another Afrikan, shared a similar viewpoint as Boggs'
analysis of the integration or community control problem.
Hare,

in The Black Scholar

on Black Colleges."

,

wrote an article entitled "War

3eing one of the pioneers of black

studies, he was fired by a black college, but he still sees
the need for black institutions to have a viable Afro-

American curriculum.

Hare stated the following:

Integrated education alone, of any kind, is not enough
to serve the goals of Black education, even if we
It is not enough
had full integration, but we do not.
Education has
to cry out for equality of education.
a function of preserving the status quo, of transmitging the norms and values, the aspirations of the
In an oppressive society,
dominating forces in society.
It is not
what you have, is education for oppression.
enough to cry out for equality of education, though
In a
it is a necessary part of what we must do.
racist, oppressive society, there can be no such thing
This means that in conas equality of education.
siderable part, we must educate ourselves. 23
This author is in total agreement with Nathan Hare's

analysis on racist educational history.
was intended to eradicate the U.

S.

The Brown decision

Supreme Court's decision

in the case of Plessey versus Furguson back in 1896.

Yet

the decision handed down in 1896 is still having its

effects on oppressed Afrikans colonized in the U.S.A.

It

can also be understood that, at present, the 1954 Supreme
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Court decision of Brown versus the Topeka, Kansas
Board
of Regents has left the entire U. S. population in
con-

fusion about the case ramifications on Afrikans as well
as the larger majority population.

The Brown decision did

not work in 1954 and it will be proven later on.

continues to be uneffective.

It

Reference to this case will

be referred to continuously.

Seventy-six years have passed since the

U.

S.

Supreme

Court's decision in the Brown versus Topeka, Kansas case.
Yet,

the issues of decentralization and segregation, or

willful separation, still and will for

a time,

play a

major role in this country's educational development.
Afrikans' control of their own after-school educational

program from an oppressed Afrikan's point of view seems to
be the only reasonable solution to this problem.

It

seems

apparent that this problem cannot be resolved with traditional educational reform programs.

The history of the

Civil Rights Movement which is included in the Brown decision
has interesting comparative relationships.

Dr. W. E.

B.

DuBois accurately pointed out the contradictions of the
Brown decision of 1954.

He concluded with the following

analysis of the Afrikan's present dilemma with colonized
Afrikan education:

American Negroes must plan for their economic future
and the social survival of their fellows in the firm
belief that means a real sense, the survival of

.
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colored folk in the world, and the building of a full
humanity instead of petty White tyranny. Control of
their own education, which is the logical and inevitable end of separate schools, would not be
mixed ill; it might prove a supreme good. Negro
schools once meant poor schools.
They need not today,
they must not tomorrow.
Separate Negro sections
will increase race antagonism, but will also increase
economic cooperation, organized self-defense and
necessary self-confidence.
The immediate reaction of most white and colored
people to this suggestion, will be that the thing
cannot be done without extreme results. Negro
thinkers have, from time to time, emphasized the fact
that no nation within a nation can be built because
of the attitude of the dominant majority, and because
all legal and police power is out of Negro hands,
and because large- scale industries like steel and
^4
utilities

....

The author's writing of this timely dissertation is sub-

stantiated by the above quote from DeBois.
People who depend on their former oppressors for true

education is an act of genocide.

If the oppressors take

away one's culture they automatically polute their minds.

DuBois was also attempting to point out the danger of
integrated schools under a general racist exploitive
society like the United States.
The best of the Negro teachers will largely go, because
they will not, cannot, teach what many White folks
Much teaching of Negro hiswill long want taught.
tory will leave the schools and with it, that brave
story of Negro resistance. This teaching will be
taught more largely in the home, or in the church,
where, under current Christian custom, segregated
possible
by race and class, will remain until the last
moment
pull
Despite all this, we Negroes will stand fast and
season,
Some of our literature will for a
through.
descend into the 'White folks' N..." type, with
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fulsome prose of what 'good White folks' have done for
us.
Our leadership in social studies may well succomb
to money, which millionaires will drop into the
laps
of young White southern scholars and subservient
Blacks, to undertake the study of Negroes, which
Negro scholars began. 25
It
U.

is also interesting to mention that DuBois had a

Afrikan peer that agreed with his analysis as early

S.

as 1933.

Dr.

scholar.

He came to a conclusion that only the U. S.

Carter

G.

Woodson was

a

first rate Afrikan

Afrikan could resolve the racism problem in education.

Brother Woodson started his own research group to examine
the problem of the miseducation of the Negro, as he referred
to it.

He stated the following in 1933:

The so called modern education, with all its defects
however, does others so much more good than it does
the Negro, because it has been worked out in conformity to the needs of those who have enslaved and
I bid no systematic effort
oppressed weaker people.
toward change has been possible, or taught the same
economics, history, philosophy, literature and
religion, which have established the present code of
morals, the Negro mind has been brought under the
When you control
control of his oppressor
a man's thinking, you do not have to worry about his
actions. 26

....

The above statement clearly indicated that Woodson

recognized, back in 1933, that the present form of the

continual miseducation of the Afrikan was damaging to the
Afrikans' psyche.

The analyses that Woodson and DuBois

clearly illustrate, is the type of education which now
exists for the colonized Afrikans in the

U.

S.

It has

occurred since slavery and, if continued to go unchecked,

27

will totally destroy people.

Other men and women of color

and concerned whites, have come to the same realization
as

these two Afrikan scholars.
The inherent problem of united racism seems to be at
the root of the miseducation and noneducation of the

Afrikans.

It

U.

S.

is the intent of this investigator to get

to the root of the problem and offer viable solutions.

The

age old problems must be redefined according to the most

recent opinions of scholars previously quoted.

Solutions

to these problems must be developed through scientific

analyses.

Concepts like united racism, miseducation, non-

education, oppression

psychoneurosis will be defined and

used throughout the remainder of this dissertation.
The term "united racism" means that all white people
have benefited directly or indirectly from the exploitation
and degradat iou of the U. S. Afrikan since slavery.

Many

whites who profess concern may not agree with this concept
of united racism.

If,

however, concerned whites do not

advocate openly against racism, they indirectly support

racism in the broader society through action of racist
events that take place in their daily lives such as the
Klu Klux Klan rallies.

If Afrikans were allowed self-

determination in the

S.

U.

,

the people who would lose out,

economically and psychologically, would be the oppressor.

.

.
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In times of economical instability in the
U.

S.,

Africans and other oppressed minorities have suffered the
worse (depression).

This further illustrates the above

statement
Around the country in 1978, affirmative action programs
were beginning to find resistance by whites and Jews.

The

Affirmative Action Policy was intended to alleviate the
inherent problem of united racism in the following way.

Unfortunately, affirmative action judicial process imple-

mentation was left up to each individual employer.
As mentioned previously, the concept of miseducation
of the Negro was coined by Woodson in the book, The Mis

Education of the Negro

.

He defined the miseducation of the

Afrikan from the following perspective.

The oppressor

consciously omits segments of history from commonly used
educational textbooks and periodicals.
the ignorance of the population.

This perpetuates

An example to illustrate

the above statement is that Africans were generally con-

ceived to be shiftless and lazy.

Since it was never denied

in print,

this type of ignorance became a norm of the

unknowing

U.

S.

population both Afrikan and non-Af rikan

There were only a few scholars like Carter Woodson and
DuBois at that time.
Again,

noneducation means that the oppressor constantly

attempts to keep the truth about the Afrikan from the entire
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population.

A sound example would be that very little

was known about the actual living conditions of
slavery

Roots

was on the mass media.

(Even then

the

actual "Roots" story was edited and switched around so

much that the author

,

Alex Haley, had an active suit on

his publishers for not letting him have the final rights
to his research.)

Another illustration of noneducation

of the Afrikan and the general U. S.

slavery actually worked.

population is how

Most historians neglected to

mention how the northern industrial states were also
dependent on slavery.

The north only rallied behind

stopping slavery when poor whites were rebelling because
slavery meant less jobs for the white workers who had just

immigrated to the U.

S.

from Europe.

John Henry Clark, an

Afrikan professor, has done research in this area.

Non-

education is crucial because of the ramifications of united
racism in the

U.

S.

As long as one's oppressor keeps the

oppressed people confused about the real villain, he is
allowed to continue to control oppressed people.

The north

did benefit from the slavery or they would not have allowed

slavery to still be alive today in the U.
In

1968,

S.

the National Advisory Commission on Civil

Disorders agreed with the previously mentioned authors

concerning the problem of inappropriate public education
for the U. S. Afrikan.

It

blamed the rebellions of the

30

late I960 's on the failure of the present public school

system.

The National Advisory Commission called civil

disorders by Afrikans riots, rather than urban rebellions.
The Advisory Commission stated the results of their investi-

gation into the cause of the rebellion:
for the many minorities and particularly for the
children of the racial ghetto, the schools have failed
to provide the educational experience which could help
overcome the effects of discrimination and depriva.

.

.

tion. 27

In the same year,

Louis Knowles and Prewitt came to

a

conclusion similar to the National Advisory Commission on
Civil Disorders.

Some real progressive changes must be

made in our public schools in order to begin to alleviate
the dilemma facing the society at large.

The present demand

for Afrikan control of their own after-school educational

program is not a demand made in isolation of the history
of education of the U. S. Afrikan.

Brother Malcolm X

(El hajo Malik Shabazz) was one of the most recent U. S.

Afrikan scholars to make it clear how "oppressive psychoneurosis was the enemy of people of color in the

U.

S.'

The current definition of oppressive psychoneurosis is that
those things that happen to people of Afrikan descent in

this country, stemming from the ramifications of racism,
are responsible for Afrikans being incarcerated in mental

health institutions in the same disparent effect.

This

definition helps put light on the problem o± the Afrikan
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not defending their own problem.

The concept emerged from

Queen Mother Moore, a brilliant 82 year old
Afrikan scholar.

United racism is an important facet to this type
of psychosis from which the

U.

S.

Afrikan suffers.

Malcolm X

(Malik) stated the following in his speech, By Any Means

Necessary

,

biography

,

which was one of his best books, not his autowhich is put forth in society.

a question about his opinion of school

"Freedom Now" party.

Someone asked

integration and the

He stated the following back in 1965,

one month before his assination:

Malcolm:
If I understand you correctly, you asked
two questions.
Number one, 'Am I in favor of integration in the public schools? And number two, 'Am I
in favor of the Freedom Now Party?'
Insofar as
integration in the public schools is concerned, I
don't know anywhere in America where they have integrated school systems, north or south.
If they don't
have it in New York City, they definitely never will
have it in Mississippi.
And anything that would not
work, I'm not in favor of.

This doesn't mean I'm for a segregated school system.
We are well aware of the crippled minds that are produced by a segregated school system.
But in an all-white neighborhood, where you have an
all-white school, that's not a segregated school.
Anytime
Usually, they have a high caliber education.
someone else can put on you what they want, naturally
So
you are going to have something that's inferior.
the schools in Harlem are not controlled by the people
in Harlem; they're controlled by the man downtown.
And the man downtown takes all of the tax dollars and
spends them elsewhere, and the school books, material,
So this produces
in Harlem are at the lowest level.
a segregated education, which doesn't do our people
any good.
On the other hand, if we can get all Black schools that
we can control, staff in ourselves with the type of
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teachers that have our good at heart with the type of
books that have in them, many of the missing ingredients
that have produced this inferiority complex in our
people, then we don't feel that an all Black school
is necessarily a segregated school.
It's only segregated when it's controlled by someone from the outside.
I
hope I made my point 28
,

!

Malik was called an irrational man for the above statement.

It

is interesting in retrospect to mention that

Malcolm X was not alone in his analyses.

Ke could see that

the problem of the miseducation and noneducation of the

Afrikan was not going to be resolved by the oppressors'

educational system.

It was Malik

who awakened this author

back in 1965 to his Afrikan heritage with pride.
time,

At that

this author was in the Temple University Upward

Bound Program.

That summer, this author was exposed to the

writings of Brother Malik which later this scholar sought
truth independently ever since.

Before 1965, after Malik's

assination, many people were afraid of the then-known

Malcolm X because of miseducation, noneducation and united
racism that existed at that time in this country about
Malik.

Malik stated further about the present dilemma of

oppressed

U.

S.

Afrikans:

But a segregated school system isn't necessarily the
same situation that exists in an all-white neighborhood.
A school system in an all-white neighborhood is not
The only time it's segrea segregated school system.
that is other than
community
in
a
gated, is when it is
by the whites.
controlled
white, but at the same time,
system is
school
So my understanding of a segregated
a school that's controlled by people other than those
that go there. 29
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The current dilemma of public education is complex.

The U.

S.

government has continued to contradict itself

with the question of the freedom of the Afrikans.

The

descendants of former slaves are free on paper only; the
status quo of public education keeps them in bondage

because of united racism.

The U.

S.

Afrikans have yet to

benefit from the fruits of their labor.

In the

fall of

1974, this author and other oppressed Afrikans were put
in a dilemma about the issue of forced busing or forced

integration.

If many people would have made another per-

spective known back in 1974, they would have gotten

attacked from Afrikans of good intentions.

In 1974 if this

author would have attacked busing he would have been looked
on as a crazy Afrikan.

On the other hand, he would have

been thought of as a friend of the Klu Klux Klan.

This author does not think that one can force sensitivity among people, especially if race is intertwined to
its roots.

This investigator, on the other hand, did not

support the racism of the school boards' policy which was

attacking oppressed Afrikan children by supporting the
Klu Klux Klan.

One of the problems with oppressed people,

which is a part of oppression psychoneurosis, is that by
somehow being near their oppressors, they will enjoy the
fruits that their oppressors receive.
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This principal investigator does not go along
with the
current type of thinking of most of the so-called
U.

Afrikan leaders.

S.

They are under the illusion that united

racism can be reformed by moral persuasion alone or
by

implementation of the oppressors' laws enacted to protect
them.

This style of leadership is extremely backwards in

the 1980

's,

and in itself, and is particularly responsible

for the continual miseducation and noneducation of the U.

Afrikan.

It

is not enough,

for united racism.

S.

however, to blame the victims

(Diane Kavitch further supports Malik's

position on Afrikans control of their own education, which
is a part of self-determination

— not

one going along with

one's previous colonizer's beliefs and organized plans of

conscious genocide.)

She stated the following in support

of Malcom's and other positions on the need for Afrikan

control of their own education:

Those Blacks who are critical of the current thrust
of the integration movement, are not separatists:
they are professionals who move in a racially
mixed world, and who value integration. They
share a common fear that Black institutions will
be stigmatized by the implicit insult that whatever
They have been groping for
is Black, is inferior.
language to express their views, without giving aid
and comfort to the George Wallaces and Louise
We will not have freed ourDay Hicks of America.
We must no
selves of the mentality of dependency.
and favorite
ward
longer be White America's permanent
30
cause
.

This previous statement of Kavitch is extremely important if people are to see how oppression psychoneurosis is
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linked up with united racism of concerned whites.

A

sound illustration of this is that they always assume that
when colonized Afrikans are victims of miseducation and

noneducation, all they have to do is help them be seated
next to whites in schools, public transportation, etc.

The proof of this style of logic is revoked by the average

white South Boston High School student
or university,

,

who attends college

flunking out, just as rapidly as his counter-

part at Roxborough High School.

(The issue should not be

whether one is bused here or there, which only made gains
for the auto industry of this country, but for quality

This author did not hear these people addres-

education.)

sing themselves to the issue of quality education for all

back in 1974 at the present.
The U.

S.

public schools are at fault to its roots, for

the miseducation and noneducation of the U. S. Afrikan.

Progressive people in the mid

'

70's were not making it clear

that the issue of miseducation was not busing, but quality

education.

Quality education did not exist at South

Boston High School for the working white family's children.
South Boston High School is not even
for whites,

a

good high school

so why did they try to initiate admitted

bad academic high school?

There are contradictions to the

the future
issue of forced busing, and it is hoped that in

will
concerned scholars of Afrikan descent and non-Afrikans

.
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deal with this contradiction.

Stent, Hazard, Revlin made

the following observation of this current problem:

The American Public School System, universally, has
been based on the principle that all of the children
of all the people, from many different ethnic backgrounds, with many different degrees of motivation,
are to be accommodated 31
.

In this section,

the author will develop

the concept

of Afrikans' control of community education in the United

States.

It will be dealt

oppressed Afrikan.

with from the perspective of an

The author will use the word "Afrikan"

since the people commonly referred to as "Blacks" have

ancestors from the continent of Africa.

Again,

it will

be spelled with a "K" rather than a "C" because this

author thinks that it is time that people of Afrikan
descent even define a spelling that is close to their

cultural norm; example

Afrikan languages.

,

"C" sound is with a "K" in many

These people were stripped of their

culture and were called colored, Negroes, coons, niggers,
Afro-Americans, and finally Blacks.

It

is a serious problem

psychologically that people of Afrikan descent continue to
allow themselves to be called anything else besides
Afrikans.

When the word Afrikan is used in the body of

this paper, this author will be referring to the Afrikans

colonized in the United States of America since physical
slavery
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They

are presently being programmed in an
educational

system that blames the victim that is oppressed
for the
problems.

The issue of Afrikans’ control of their own

education will be dealt with from political, economical
and cultural positions.

The author plans to show the

historical ramifications of the oppression of the Afrikans
who were born in the United States against their will,

unlike the willing movement of other transplants to this
country,

i.e., Europeans, Asians, etc. who came to this

country at their own free will.
In the body of the paper the mental health reasons for

Afrikans gaining control of their education in their

communities will be surveyed.

Also, this author plans to

show how the present miseducation of the Afrikan is done
and how it can be changed.

Afrikan control of their own community education must
be seriously considered by people of Afrikan descent in

the United States.

The reason the word Afrikan is used and

not Black American is to show the relationship between

miseducation and noneducation of the oppressed Afrikan
the United States.

in

Miseducation refers to the unconscious

perpetration of false information to Afrikans about themselves and the world.

Noneducation is the deliberate

attempt by the oppressor to withhold information from

Afrikans that would enlighten the oppressed people about
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their condition.

An example of miseducation occurred when

the entire country was ignorant about the truth of the

United States slave trade as the movie "Roots" concretely
exposed.

The Afrikan and the reset of the country were not

told how much a part the Afrikan slave played in the devel-

opment of the Northern economic system;

they were only told

that the slaves helped build the South.

(Before the 1960

's

there was little knowledge about people of Afrikan descent.)

After the urban rebellions, youth began to ask for Black

Studies Programs because before that period they did not
have an awareness about their history.
What a people call themselves is

a

part of education.

Thus far, Afrikans in the United States have been misedu-

cated and noneducated so much that they do not consider

themselves as Afrikans who live in America.
The major thrust of the paper will deal with how

specifically Afrikans, as oppressed people of color,
are being segregated into the worst form of education in
the public school system of the United States.

The public

schools for the Afrikans are still controlled by whites;
major urban
for example, Afrikans make up over half of the
not
public school population in this country, yet they do

budgets,
control policy-making, curriculum, personnel,

types of holidays taken, textbooks, etc.

Afrikans must

in order to be
control their public education institutions
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liberated.

Afrikans in the United States have been

suffering under a style of education similar to Banto

Education practice in South Africa.

The Plessy versus

Furguson case of 1896 set a precedent for the miseducation
of the Afrikans.
is interesting to note that when South Afrika de-

It

sired to let Afrikans get some form of formal education,
they sent observers to the southern part of this country
to see how they managed to still control Afrikans in the
U.

S.

public school system.

Previously, a widespread

thought was that education would "set you free," but in the

southern part of the United States, they managed to put

emphasis on Bible study rather than concrete educational
skills.

This education was an attempt to prevent rebellions

like the one led by Nat Turner in 1831 and others.

The type of Bantu education that exists in the United

States has proven to be unequal and inferior to the education of all the elite whites.

The current problem of the miseducation of the

U.

S.

Afrikan needs to be studied more scientifically.

After-School Educational Centers
At the present time,

the lack of a planned, organized

alternative design in public education, needs to be resolved.
Procedures for setting up after-school educational programs

.
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or supplementary education programs need to be
developed

better.

The key to such alternatives will lie in the sup-

port of the local communities which should finance these

newly proposed institutions.

The local communities will

have to develop their own internal funding sources, as
well as utilize current traditional funding sources.

They should

not become overly dependent on these outside

funding sources, whether they are federal or private
sources
This country’s concept as to when learning should, or

could take place needs to be changed.
ago,

it was

A hundered years

unnecessary to have formal schooling during

planting and/or harvesting seasons.

At that point in

this country's development, only manual labor was needed

during the summer and fall months.

Today, with continued

advancement in production of this vast capitalist, the

education of youths should be changed.

Therefore, summer

after-school programs is another viable alternative which
U.

S.

Afrikans should

investigate.

It

should be a school

for Afrikan youths during the summer, co-sponsored by

local boards of education,

centers.

local churches, or community

Basic reading and writing skills need to be

taught at these centers of learning, during the summer
months.

People of the oppressed classes depend on public

education; therefore, they must fight for public education

"

.
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as a "human right" for survival in a technological
age.
If

people are not educated for survival today

it

should be considered as an act of genocide against those

in

the U. S.

people

Community Control
Some authors, on this subject matter, have the following to say about those following relevant issues.

Menaker and Erwin Polluch stated the following back

Julius
in

1974 about the "Emerging Power Relationships in School

Control

.

The overriding issue is how power over schools is to
be distributed among these emergent interest groups
and the traditional school power structure, which
is fighting to retain its dominant position.

The predominant challenge has been the demand of urban
minority groups for more influence in school policy and
control.
Their basic argument is that the public
schools have failed their children because they have
been unresponsive to their needs.
The minorities contend that they could certainly do no worse than the
traditional power structure has done for their children, and their greater interest in the sensitivity to
the children suggests that they could probably do
The attempts of minorities to
a much better job.
work through the traditional apparatus have proven
The minorities have turned to^demands
unsatisfactory.
for direct community control of their schools. ^2

These two authors make interesting observations on the
current problem, but again, a planned, organized alternative
to replace the old bureaucratic system has not yet material-

ized.

It

can be concluded that only the oppressed will
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plan viable educational programs, that are
mentally healthy
for their people.

Assimilation
A dangerous problem which faces people
of color is not

controlling their own educational institutions administratively.

Dr.

Fanon, a late Afrikan psychiatrist, was trained

in the European traditional manner of psychological
lobot-

omies of oppression.

An example of the above is that Fanon

did not see how, as a psychiatrist, he assisted in the

oppression of oppressed Afrikan people.

For quite some

time, he was curing the French soldiers who were oppressing

the native Afrikans of color in Algeria.

Dr.

Fanon made

the following observation after he awoke from his uncon-

scious state of being on individual Afrikan descent who
was acting white:
In the colonies, the truth stood naked, but the citizens
of the mother country preferred it with clothes on;
the natives had to love them, something in the way
mothers loved. The European elite undertook to
manufacture a native elite. They picked out promising adolescents; they branded them as with a redhot iron, with the principles of Western culture,
they stuffed their mouths full with high-sounding
phrases, grand glutinous words that stuck to the
After a short stay in the mother country,
teeth.
These walking
they were sent home whitewashed.
lies had nothing left to say to their brothers,
From Paris, from London, from
they only echoed.

Amsterdam, we would utter words "Parthenon! Brotherhood!" and somewhere in Afrika or Asia, lips would
therhood!" It was the
thenon
open
golden age.

"...

.

.

.

.
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came to an end, the mouths opened by themselves,
the yellow and black voices still spoke of our
humanism, but only to reproach us with our unhumanity
Then, indeed, Europe could believe in
.*
her mission, she had hellenized the Asians, she had
created a new breed the Greco-Lat in-Negroes
We
might add quite between ourselves, as men of the
It

•

•

;

,

.

,

world

Fanon pointed out in 1961 that Afrikans all over the

Dr.

world, and other oppressed people of color, must cease to
be unconsciously brainwashed by their common oppressor.
A large segment of the rebellious youth are often classified

as slow, hyperactive,

too principle, or over anxious, and

end up in special educational programs in the
schools.

U.

S.

public

One of the reasons these youths are categorized

in special educational programs is that the youths desire

not to be viewed as a potential Afrikan elite which is

unconscious oppressors.

A Black psychologist,

Kenneth

Clark wrote a book about their problem called Dark Ghetto

.

He addressed the neurosis of the Afrikan in more detail.

His conclusions were the same as the Afrikan psychiatrist
of Algeria,

regarding why oppressed youth of color fail

to achieve or reach their human potential.

One quality the oppressor used for the recruitment and

training of elite Afrikans was their ability to speak when
spoken to, and then, only to a specific point; other

characteristics of the elite are being passive, nonaggressive or nonviolent.
back,

These points seem to move directly

into the choosing of the house slave.

The above
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statements support, in contrast, the qualifications of
the house slave or modern "Uncle Tom" in the 1980'
It can be

s.

understood by now, that an elite, composed

of oppressed people of color,

is continuously being trained

around the world by the oppressors.

At this point,

safe to mention that the survival of

a

it

is

mentally healthy

people of color depends upon their pursuits of

a

planned,

organized alternative design for public education and
private education.

It should also be understood that a

planned alternative educational design does not mean that
it has to be a privately

learning.

operated institution of

Oppressed people all over the world must under-

stand that the private ownership of an institution or

business enterprise, never included the poor masses of
people.

Therfore, private education, which was not con-

trolled by the Afrikan, never served the oppressed masses,
just a selective few.

CHAPTER

II

ALTERNATIVE PROGRAMS THAT FAILED IN 1960's

Alternative educational programs that failed in the
1960's and 1970's, did not, for the most part, include the

masses of people

.

People must be reminded that there was

only one Harlem Prep

,

which served the interest of the

urban poor masses excellently in New York City.

(Harlem

Prep was still not the answer for the masses of people

who did not plan to attend higher educational institutions,
like college.

)

It is time that people of color and other

oppressed people, begin to demand to be the planners of
their own institutions of learning.

Currently, one could

clearly see that institutions of public learning are not

being controlled by people who are mentally free.

In

addition, the people who are of color in bureaucratic

positions of learning, for the most part, are trained to
be classical elites.

(Some have even become conscious of

this fact, but they have become callous to this reality.
In defense of their corruption, they have become consciously

cynical, as if by being cynical, makes corruption okay.

They become the trouble-makers if they speak of education
as a means of oppression.)

education and

Someone must "rock the mis-

noneducation boat."
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(At the present time, U.S.

Afrikans and other oppressed

people can no longer afford the oppressed mentality
representing their self-interest.) The oppressed can no
longer

afford cynics as leaders.

The time for accountability is

here and the masses of people should choose their own

leadership.

Leaders should not be people who run national

organizations only and those who were not chosen by the
masses of Afrikans.

The masses must choose the leadership

in education, not the oppressor, or self-appointed Afrikans,

who think that they have a monolopy on knowledge.

Leaders

must be chosen because of their positive actions on behalf
of the oppressed masses of people of color.
In April,

1978, there was a National Black Studies

Conference at the University of Massachusetts at Amherst.
The conference was a disgrace to conscious Afrikans'

intelligence.

Those attending proved to be the brainwashed

elites to whom Fanon referred.

At the beginning of the

conference, the leadership present were arguing over the
fact that they did not get chauffeured limousine services.

The people who aided the Black Studies movement in this

country like Dr. Nathan Hare were excluded from the
conference.

As a professor at Howard University, Dr. Hare

was fired for not using the traditional methods of educating
from a European-sty le of education.

In the late 1960 s
'

,

Dr. Nathan Hare was attempting to introduce de-brainwashing
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innovations that were not even accepted at Howard
University,
a U.S.

Afrikan school of higher education.

Dr.

Hare faced the same problem with Howard University,

the so-called Harvard of Black colleges as Dr. Carter
C.

Woodson faced in the 1930'
U.S.

s.

He started one of the first

Afrikan Research institutes to re-educate the mis-

educated Afrikan, which still operates today.

Woodson

Dr.

wrote more volumes than W.E.B. DuBois on the question of
the

miseducation of the Afrikan.

He used all economic

resources available to work on this project.

Dr. Woodson

also started an Afrikan publishing house and began

collecting and filing the history of U.S. Afrikans.

He had

to leave Howard University in the '30's because he felt that

European thinking could not aid the Afrikans; Nathan Hare
had to leave that institution in the late 1960

similar reasons.

Dr.

's

for

Hare went from Howard University to

San Francisco State College, where the first Black Studies

program was implemented.

While Dr. Hare was at San

Francisco State, the issue of an appropriate style of

educating
Dr.

Afrikans was raised again.

At that point,

Hare had to leave that institution of learning.

Going back to the above conference, the elite did not
even include the founder of the Black Studies in this

country, as a conference initiator.
Woodson",

Dr.

Hare, like Dr.

understood the oppressed problem.

He was

.
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retrained, from a sociologist to a psychologist, and

started the Fanon Research Institute in San Francisco,

California which deals with education, psychology, and
consultation for people of Afrikan descent.

Dr.

Hare had

already understood the petty elite Afrikan role, and
simply left them to themselves.

Dr.

Hare started a maga-

zine called the Black Scholar which he lost control of to

Black Marxist.

They took a different look at what was the

national question of class for people of Afrikan descent.
He was an Afrikan nationalist and they were integrat ionists
At that conference in April of 1978, there were people

who worked with Dr. Hare and who had participated in the
mass consciousness raising of the U.S. Afrikans all over
the country.

Some students present at the meeting, demanded

that their speaker tell the truth about the history of the
He made mention of Dr. Hare like

Black Studies Movement.
the students desired.

The atmosphere became very tense

at that conference as conscious students and the elite

found themselves at odds with one another.

were aware of their own self-contradictions.

Some elites
It

brought

to the surface the newly trained elite oppressors would

have been exposed as "Oreo Cookies," black on the outside
and white on the inside.

After the conference, plans were changed around.

potentially trained elites wavered and came over to the

Some
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students'

side.

(Some of them conferred to the students

that they need the truth and this was long
needed and
that they supported the students on the elite
conference

leadership, and decided to have more student input at the
next conference.)

The primary reason for mentioning this conference is
to give an example of the type of elitist United States

Afrikans have in leadership in higher education.

Most of

them, one could say, were more European acting than people
of European descent

.

Some of them even had the audicity

to wear Afrikan clothes, but they had stuffed mouths, like

Fanon described in The Wretched of the Earth

That entire

.

conference was shaking up de-brainwashed U.S. Afrikans, who
refuted their claims as scholars, to an ignorant batch of

manikans of history.

Their principle contradiction was

that they did not even know their own history of struggle,

therefore, they had no right to speak or continue to mis

educate and unconsciously non educate Afrikan people.

The

speaker whom the students asked was Mohammed Ahmed,
formerly (Max Stanford) an activist of the

'

60 s
'

'

,

70's

and '80's.

The present situation of U.S. Afrikans is endangered
by elite educators.

As described above, these people are

dangerous to themselves as well as the masses of people.
If there had not been mentally healthy de-brainwashed

.
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elements amongst that conference, students would
have been
mis educated by those arrogant elites trained in
European
class values.

Also, there were administrators and pro-

fessors saved, who were seeking truth, and when the

students informed them of the truth, they submitted without

getting defensive.
It

is imperative that progressive elements among the

Afrikans educate the masses of people about their oppressive

conditions that keep an entire people colonized.

No one

is truly free until all are unslaved mentally as well as

physically
The Afrikan in the U.S. are suffering from mental

oppression in the 1980'

s.

This section will further illustrate the
and

miseducation

noneducation of the Afrikan, and to demonstrate how

the function of the present educational institution is to

only maintain the elite status.

It

is also desired to

educate other oppressed people of color that are not
Afrikans, that they are also being

miseducated as whites.

What happens to the Afrikan also affects them.
A planned practical alternative to the U.S. Afrikan's

continuous

miseducation and

noneducation will be offered

in the methodology section of this dissertation.

A

supplementary or after-school educational program is the
only viable solution that can presently be controlled by
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each neighborhood in this country.

In December,

1978, this

author participated in a Black United Front Forum on
selfimage and education in Philadelphia, Pennsylvania.

This

investigator stated then, that "U.S. Afrikans are suffering
in the public schools because they are coming out more

illiterate or

miseducated than the present U.S. Afrikan

elite did twenty years ago.

movement,

(called Sholas)

,

The alternative private school
for U.S. Afrikans has not

reached the educational needs of the masses of Afrikan
people.

The reason for this is because the poor can not

afford and have not been educated enough to value paying

directly for their children’s education.

The Catholic

schools only turned out European trained robots which does
not address practical survival skills for U.S. Afrikans,

based on their own historical and cultural achievements.
The rationale for supplementary or after-school

educational programs is to alter the brainwashing done
in the public schools,

and one must only anticipate to

learn limited knowledge only from the public schools

because the oppressors control them, and not the oppressed.
These after-school programs must be community controlled,
but they should exhaust all possible means of funding

,

and

not just depend on soft money or any money that the people

themselves did not raise.

There is

a

concrete danger which

people face if they totally depend on these -other sources

.
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for funding.

It has been stated in the past what happened

to these programs of the late

'

60 's and early

'

70 s
'

The U.S. Afrikan elite teachers not living in the

community in which they taught public school is
fault.

at

partial

They are being oppressed just like the oppressors

in making their money off of the people rather than living

amongst the people, so that they can understand what the

masses needs are of people Afrikan or non Afrikan.

Many

teachers (who were present), did not like what this

investigator had to say, and rebutted the author's statements by saying, "the schools are bad that we teach in, so
therefore, we have to move further out of the urban center
to get quality education for our children; and the

neighborhoods are too dangerous for us to live in."

The

solution is that the educator must be an organizer for
change in the community.
The author refuted their statements by pointing out
to them that "it was because of the oppressed Afrikans

that you have a job, and also this further illustrates

your contradiction by stating that your rationale for

moving out of the oppressed neighborhood, was for quality
education and better facilities.

You are not genuinely

concerned about the masses of people of which you speak.
The proposal for you,

is that when this investigator

are- going
finishes his formal education, he and his family
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to move back into an urban center and going to send my

children to a public school.”

The author also informed

them that since he was concerned about quality education,
he would demand it in that school because he would
not

be a so-called "elite,” living in that neighborhood; and,
he would actively join the Parents Teacher's Association

and fight for quality education there in the local

community where Afrikans attended school.

The analysis

further stated that if he lived in the neighborhood where
his children attended school, he would also demand and
fight for community control of that neighborhood.

The

lecturer stated that he would petition the Department of

Sanitation to clean his streets, just like poeple who
lived near the urban fringes, since he would be paying

taxes also.

Also, the author affirmed that he would use

his classical educational skills to help organize his own

community and not just open his mouth when the oppressors
requested.

In this principal investigator's conclusion,

he did not paint a picture of milk and honey.

"We have to

fight for public schools because it is a human right

political right.”

,

a

To be illiterate in an advanced

capitalist industrial society is an act of genocide
against a people.

Afrikans further need to demand community

control of their entire community, so that their children

54

and their children's children's minds and
hearts will not

be further tampered with by our common
oppressors."

After this statement, a planned practical alternative
to the

miseducation and

given.

It was 98 percent approved by the audience.

noneducation of the Afrikan was
The

most receptive to the presentation were the poor masses.

They needed supplementary education in the summer months,
also.

The two programs should be funded by local govern-

ment since the people pay taxes during the entire year.
At that session,

the author learned that there were

conscious elite educators who again spoke with the Afrikan
mystic.

They did not desire to live amongst the people

they taught and from whom they made their livelihood.

This

investigator still affirmed that these people are parasites
on the highest level.

They claim that they love the

students they teach, but they would not live amongst them.
This is the sign of the old caste system, of divide and
conquer, or house slave

— field

slave; both were slaves,

and both had the same binding common oppression of being

slaves, but one had a slightly better life.

In addition,

they would not serve the people that they were supposed to
educate.

They concurred that the students were graduating

illiterate.

One has to wonder how these people of the

elite continued to pass oppressed Afrikan students to the
next grade.

Perhaps this implies that they, like the
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oppressor, think the youth are not capable of learning
past a certain stage.

The author further blamed part of the Afrikans'

oppression on the trained U.S. Afrikan elite educators,

because they had many skills, but would not offer

a

scientific way of handling a problem, like police brutality.
The Afrikan intelligence simply does not use their skills
for the oppressed.

Not many of the educated elite prepare

themselves to come up with viable plans to cease police

burtality against the U.S. Afrikans and other oppressed
people of color.

The principle argument is that the

educated have been scientifically trained in how to exhaust
the present political system, but they too, have become

callous and cynical; they only think about their own

ten-to-thirty thousand dollar job that might be put in
jeopardy for raising sensibility issues that they are not
asked to raise.
A positive role of an educator is to enter into

dialogue with the masses of people and by living amongst
the people they change them.

Rev.

Dr.

Martin Luther King

was a positive minister who was an educator, an organizer,
and most of all a positive thinker.

Martin lived in the

oppressed communities in Atlanta, Georgia.
Another way the U.S. Afrikans are oppressed is by
sports and mass media.

The U.S. Afrikan is continuously
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being

miseducated and

noneducated, to the point that he

does not even see hope at this time.

Athletics have become

the dominant major for many U.S. Afrikan males in our

present public school system.

One of the primary reasons

that this kind of problem exists is because elitist

Afrikans are being trained in the continual
of Afrikans.

mis education

The white middle class also has received an

improper education.

These people alone, are not to blame,

but the mass media is the primary monster that fosters

these types of negative self-images; youths do not realize
that there is only one Dr.
Jabbar.

J.

and only one Kareem Abdul

Therefore, the probability of all U.S. Afrikans

trying to become one of them, or an O.J. Simpson, is less
than 10 percent.

Too many times,

I

have witnessed fine
Each time,

athletes who do not make it into the "Pros."
for example,

I

have told some of them to develop their

minds, as well as their bodies.
A very dangerous mass media program on television

today is the "White Shadow."

The entire program is

mentally unhealthy to be viewed by the masses of U.S.
Afrikan youths.

The primary danger of a program like this

on national television,

lies in the fact that it further

stereotypes; meaning that the only reason Afrikan males,
and other oppressed people remain in school

,

is their

role
interest in basketball and their secure trusting
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model is an ex-pro basketball player who is white and
arrogant.

He often appears more of the Afrikan youths

friend in the series rather than the Afrikans in the
series.

This show is mentally unhealthy for people of

color as well as the individual of Afrikan descent.

Unfortunately, programs don't deal with why the youths
are just interested in basketball.
it

Another danger is that

is one of the serious non comedy shows on television

which deals with the U.S. Afrikan life.

One could con-

clude the mass genocide is also being practiced in the

multi-media; for example, ABC's "White Shadow," which
deals with Afrikans in a negative sense, should be

terminated now.

Italians demand that the "Roaring

Twenties" be taken off the air because

it

presented all

Italians as gangsters; therefore, shows like the "White
Shadow" should be taken away from public viewing beacause
it

oppresses people further.
There was a meeting held in Boston, Massachusetts on

October 14, 1978, which will illustrate this point better.
An appeal was made for U.S.

mentally.

Afrikan youths to be liberated

This appeal is given in its entirety

because it

germainly addresses the current problems which U.S. Afrikans
face in being miseducated, on all levels.
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Boston, Mass

.

October 14, 1978
AN APPEAL FROM THE WORLD FEDERATION OF
AFRICAN PEOPLE TO OUR YOUTH WHOM WE
CONSIDER THE PRIDE & JOY
OF OUR PEOPLE

For

you. students who have miraculously made it
thus far; who have overcome the racist obstacles;
and whose endurance is about to be further tested with
bias examinations while the white students sitting
next to you are furnished with the answers, we offer
this appeal.
We need your genius, your bodies, your
spirits, your courage, creativity and determination;
today, tonight, tomorrow and into the next generations.

As you prepare for entry into the next phase
called higher education, remenber you are only reascending the heights of knowledge, wisdom and understanding from which we were once pulled when our
oppressors so ruthlessly stole us from our continent,
Mother Africa; everything to blind us, Europeanize us;
and then substituted other inferior knowledge in place
of our original achievements.

Europeans have brazenly insulted our heritage.
To the Greeks, to whom we long ago brought the keys
to unlock the knowledge of higher worlds, let us
remind them that the name 'Aesop' who taught the
Greeks through the use of 'fables' was in reality
Our own
the Greek pronunciation of 'Ethiopian'.
stories such as B'rer Rabbit, B'rer Fox, the Turtle
and the Signifying Monkey far preceded Greek civilization
,

,

.

We Africans gave the Greeks the zero, or cipher.
We Africans, gave the world chemistry and algebra.
We gave them the secrets of our pyramids, without
which there would be no trigonometry. We gave them
We taught them how to
the secrets of nuclear energy.
plan cities; and how to engineer tools and living
We taught them the secrets of the blood
structures.
These are only a few concrete examples of
bank.
where the oppressor obtained from their victims what
they falsely attributed to themselves.
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You students who plan to pursue your heritage we
ask you to realize that the Greek fraternities
and
sororities are offering you a stolen legacy; of which
they only possess a small part.
The rest is still
locked up in you, the sleeping giants; and in the
archives in Rome.
We urge that you pledge yourselves
to serious study; and to concrete day-to-day liberation of your Motherland Africa; and her dispersed
children everywhere. Your knowledge and tireless
physical energies have liberated the European nations,
giving them ideas and leisure time during which they
grew strong from the strength they took from your
enslavement, which resulted in psychological handicaps,
until now our handicaps have grown into the psychoneurosis of the oppressed, which causes us to destroy
forever our own identity as Africans.
You, the youth, are our true hope.
It is upon
your minds and shoulders that we build a future
compatible to our own well being. We ask you to
pledge yourselves to take only those courses which
will aide in the higher development of mind, body and
spirit; and toward making the fullest contribution to
the resurgence of our people.
We need to stop majoring in football, basketball, and the like.
Register
for courses such as English as a second language,
since this language is not your mother tongue; take
engineering, metallurgy, chemistry, architecture, city
planning, nuclear physics, biology, archeology,
astronomy, mathematics, African history, African
languages and agronomy especially agronomy, which is
well suited to our youth; so many of whom have been
miseducated and are being graduated illiterate from
the U.S. school systems.

—

We ask that the only pledge you give will be to
yourselves; to your people and to our unborn generaWe ask that you peldge yourselves to community
tions.
Pledge yourselves to
control of public education.
strengthening the National Black Students Association,
locally and nationally, by joining their ranks and
enhancing their efforts. We firmly believe that it is
you and your generation who are destined to pilot
our ship through the storm of oppression and to
restore again the civilization which once astonished
It is you who represent the Steve Bikos,
the world.
the Mrs. Mandelas of South
Lumumbas,
the Patrice
;

s

s
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Africa.
It is you who represent the Harriet Tubmans
the Mai com X's, the Frederick Douglasses, Mohamed
Ahmads and Queen Mother Moores.

Long live our future generations. 34
Queen Mother Moore
Founder and President of
the Committee on Student
Educat ion
It

is imperative that people seriously analyze this

appeal drawn up October 14, 1978, in Boston, Massachusetts.
The primary issue at hand relates directly back to Fanon

'

statement of brainwahsing our people with European concepts
and ideas.

One can see the necessity of Afrikans control-

ling their school boards.

It is important not to make

the mistakes of the black student movement; or the

Community Control of Education movement, both of which were
developed in the late

'

60

'

and early *70's for the

purpose of getting elitist Afrikans for administrators

which did not change the present racist class structure
in U.S.

education.

Another core problem of miseducation is its affect
on the Afrikans once they are in the job market.

Too

often they can barely read the application for a job; and

when they are illiterate, they have to face racism in the
job market.

Other contradictions are

ij.

the Afrikans do

receive a job, often they are under— employed

,

which means

they work, but would often fare better if they received
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welfare because whatever they earned would be barely
enough to make ends meet.

An even worse problem is that,

on a national scale, whites with the same educational

background as Afrikans, on an average, receive higher
wages.

This fact is stated by the Urban League Director,

Jordan; and even in U.S. labor statistics.

The Kerner

Commission also brought out this disparent effect in the
two groups wage differences in 1968.

In 1979,

it was

stated by Julian Bond that Afrikans earned less in 1978
than they did in 1968.

The miseducation of the Afrikan

cannot continue to happen in the 1980’s the way it does
now.

This researcher thinks, like Fanon and Dr.

G.

Woodson, that Afrikans can no longer afford to mimic

their oppressors without acquiring their oppressors

negative values as well.

Afrikans in their right minds

should not be joining Greek organizations; but still the

elite-educated Afrikans are often found in influential
positions where role models are often seen.

These elite

Afrikans encourage U.S. Afrikans to act like European
Greeks, rather than Afrikan Greeks.

It

is,

indeed, sad

to say that the elite Afrikans are guilty of unconscious

genocide of their people.
their own history.

They are extremely ignorant of

Still, there are people of Afrikan

descent who consciously aide the oppression of the
Afrikans.

The World Federation of Afrikan People

s
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founder, Queen Mother Moore, presented the above appeal
to what she called the "Nigger Greeks."

(This woman is

over 82 years old and is currently still organizing

against this type of mentality.)

There is

a

serious problem of lack of clarity and

direction that young Afrikans are faced with.

There must

be more statements like the one from the World Federation
of Afrikan People;

and more Fanon Institutes around the

country to help combat the miseducation and noneducation
of the U.S.

Afrikan.

A means to

bring about a new Afrikan value system as

stated previously v/ould be that the discipline of U.S.
Afrikan students consient ized

;

that is Afrikans must

develop a learning system in the U.S. that will guarantee
the Afrikans future.

Students attitudes towards learning

should be a part of a historical process of learned
behavior.
At a small black college, students do not get away

with negative attitudes towards learning.

An example of

this oast statement is that if an Afrikan student does not
his
come to class for a few days, the teacher will ask

classmates what is wrong with "X" for not attending class.
students
Teachers at those institutions have sent other
class.
to get a student out of bed to attend

This

not likely to
learning behavior modification process is

.
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occur at a white university because the instructor would
not demand regular class attendance as a part of a

learning experience of education.
Class attendance in an after school educational
setting, is part of a learning process.

Students should

be taught discipline because in the public school system

some teachers feel that discipline should be learned at

home first.

The old style Afrikan teacher, prior to the

Brown decision of 1954, used to have that rapport with

their students.
A rationale for creating an after school program to

combat the miseducation of the U.S. Afrikan is based, in
part, on the concepts presented in Chapter

enough to clearly define a problem.

It

I.

It

is not

is also necessary

to produce a viable or practical solution to a problem.

Some of the historical reasons for setting up an

educational program have already been covered in Chapter
I,

yet since the problem of miseducation of the Afrikan

has caused much self-damage to the Afrikan, and damage
to the rest of the world, further analysis and interpre-

tations are essential to tackle this cancer of

oppression
Earl H. West wrote in The Black American and Education
and
the following interpretation of Afrikans' miseducation

noneducation in the U.S.

West points out the following.

,

.
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Probably the single, most important legal development of the pre-Cival War period was the 1849
decision of the Massachusetts Supreme Court
(Boston vs. Roberts) which established the precedent
for racial segregation in public schools. 35
The decision of the court is presented and is

followed by selections from Charles Sumner, lawyer for
the plantiff,

schools.

arguing the evils of racially segregated

This particular case is now relevant because it

set a precedent for separate but equal miseducat ion
It

is important to mention that this historic case

set the precedent for the entire U.S. public educational

system.

Everything that has happened educationally in

this country to the Afrikan is, in part, a result of
this case.

The 1954 Brown case did not end racism in the public

schools for oppressed Afrikans.
of Plessey vs.

The Supreme Court case

Furguson of 1896 used this case for its

reference of separate, but equal, as its

rationale.

The Roberts' case was the legal beginning of Afrikans

called "freedoms.”

Roberts was a freed Afrikan who

desired a public education for Afrikan people.

The

Supreme Court of Boston, with its liberal blinded justice
("just-us"), was again keeping the Afrikan away from
self determination.

now

Self determination was then, and is

the key reason why Afrikans pursued education.
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Through education they sought total liberation from
their oppressors.

Charles Sumner, a concerned white, was Roberts'
defense, but Sumner alone did not really lose the fight
for human rights for the Afrikan.

Sumner struggled the

rest of his entire life to end the inhuman injustice

which present many Jews, Christians and Muslims; all
talked about in theory but often didn't come out on top
in practice of their own spiritual doctrines.

The world

needs more white males like the just Charles Sumner,

who gave his conscious life for the human rights of the
Afrikan.

He made his religion his daily life practice,

and justice was not abstract for him.

Education should be an intrical part of human rights
for the U.S. Afrikan.

Since Afrikans are the most mis-

educated and illiterate people in the U.S., then their
human rights have not yet been struggled for.

Human

rights should not be an abstract ideology that is merely

proclaimed by the U.S. national administration leaders.
Human rights are the just rights of every living being on
this planet; not just a select few of one race.

Human

rights must be struggled for since legal reform programs
to the
have not made the common oppressor give them

Afrikans.
Roberts'

This is not an unreasonable projection.
case and the Bakke

,

The

and now the Weber case which
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states that whites under affirmative action
can now suffer
as oppressed people of color, tell us that
the legal

system in this country will not give us human rights.

Affirmative Action programs around the country are using
the Bakke decision as their rationale to cut back these

programs.

It seems,

from one who is not a legal scholar,

that the Allen Bakke decision has set the same precedents
as the Roberts'

case of 1844.

Now, the Weber case has

used the Bakke case as a reference for cutting back

Affirmative Action.

Human rights are not reform bills.

Human rights are true equality, not trivial change; not
some change now and some change "when

you the rest of them."

I

feel like giving

Human rights mean justice now for

the Afrikan, and all oppressed people in the world, in

this author's lifetime; not our son's or daughter's

lifetime, but ours.

Human rights should not mean just

us, which is the current order of today.

These are just some of the reasons why Afrikans
must start setting up their own after school or supple-

mentary educational programs for survival at this time.
To not aid the oppressed to get a decent education today,
is a conscious act of genocide by the oppressors.

Most

of the elite do not send their children to U.S. public

schools.

A national administrator sending his child to

.

,
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public school does not mean that the entire public

educational system does not need to be overhauled.

Community Controlled, Rationale and Development
of After School Programs
After school educational centers must be implemented
in African communities and be supported by concerned

people who realize that everyone is entitled to the basic
human rights.

Lee M. Montgomery had this to say about

what community learning centers could do for the oppressed:

Community building and learning centers are vehicles
by which black people can begin to prepare black
youths and adults to work more effectively in black
The centers are designed to develop
communities.
the whole individual by nurturing him in a human
community of truth, so that he is free to determine
In the development of community
his own potential.
buildings and learning centers, the philosophical
a concern for the wellfoundation is humanism:
being of man.
Therefore, the goal of the community building or
learning center is to prepare black people to master
and control all the material (economic, political,
and social) and the non-material (intellectual) and
spiritual means necessary to seek truth. 36
It

is important that thinking Afrikans and non-

Afrikans begin to practically plan for controlling their
self
own welfare, because only the oppressed will have the

interest of the Af rikan at heart
Just because one comes from Afrikan descent

,

does

has the Afrikan
not necessarily mean that that individual

self interest at heart.

Unfortunately, in the 1960

'

s

s
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and as late as the 1970's, people discovered that there

were many "house niggers" still with the Afrikan today.
In support of this statement a former Afrikan ambassador

to the United Nations from the U.S.

is a member of the

Trilateral Committee, which goal and purpose is to keep
people of color all over the world oppressed economically.
This kind of individual of Afrikan descent is a wolf in

sheep's clothing since he was a Reverand in the Congrega-

tionalist Church.

There are many more examples to this

part of miseducat ion

.

Thinking people should be aware

that a leader for the oppressed is chosen by the oppressor
he is an enemy of the oppressed.

A part of the problem

of oppressed Afrikan people in education is that the

Afrikan who has received formal educational training

stated by Fanon
It

— has

— as

been tampered with psychologically.

is difficult to be oppressed in a colonized situation

and not be psychologically affected by one's oppression.

The best cathartic for alleviating one's psychoneurosis
is to throw off the shackles of the colonizer's chains and

begin to become one's true self.

Afrikan teachers must

be trained and retrained to think like an Afrikan, rather

Many

than act like a "house nigger" or an "Uncle Tom."
of these people hate Afrikans.

course, they hate themselves.

By hating Af rikans

,

of
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The training and retraining of Afrikan and non-

Afrikan teachers who attempt to educate Afrikans, must be
thought out to its logical conclusion, in a practical
manner.

Nathan Wright, Jr. had the following to say

about this in What Black Educators are Saying

:

Black teachers must begin to identify with and
speak the language of the black community. Too long
have black teachers aspired to reach goals that this
society has denied them. They must now begin to
realize that their people are most in need of their
leadership and skills.
Our children have lower
national scores in reading and math than any other
racial or ethnic groups. This fact has been verified
by every local and national survey. We also have
Our youths become easily
the highest drop-out rate.
discouraged by the oppressive educational system and
decide very early in life that they have had enough
mis education. 37

There have been many documents baring this basic
reality of Afrikans' problems and unfortunately, the

problem persists.

There must be a new standard created

for the teaching of people of Afrikan descent who are

victims of European miseducat ional practices designed
for the continual oppression of the Afrikan.

The creation of after school educational centers

around the country can change the illiterate and dis-

interested Afrikan youth.

This proposed type of learning

center would create a new standard of education for the

entire country.

A good example of this is after the

country:
"Black Studies" movement which went around the

asked for
Jews started seeking Judaic Studies, Asians

s

s
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Asian Studies, women asked for Women’s
Studies, Spanish
speaking people asked for bilingual programs.
These

different ethnic studies were not around before
the Black

Liberation movement of the late

'

60

'

and early

'
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’

It can be said that the Afrikan colonized
in the

U.S., has assisted in making some changes in U.S.

education from the primary level to the college level.
There is still need for more changes in the field of

education because what was stated in the above about

Black Studies.

Education must be practical for the U.S.

Afrikan and abstract.

Educators Donald Freeman, Rollie Kembrough and

Borther Zolili brought out more scientifically what the
Afrikan needs in education for a better Afrikan psych.
These advanced Afrikan men did some research in the fall
of 1968 at the first stage of the Afrikan revolution.

They came up with first defining education in a publication in the Journal of Negro Education

.

They attempted

to define education from an Afrikan perspective and

their study was entitled "The Meaning of Education."

Therefore, education must (1) teach black people who
they are, (2) teach black people what they are
fighting for, (3) teach black people who they must
identify with, (4) teach black people where their
loyalty must lie, (5) teach black people what must
be done to obtain what we are fighting for, (6)
teach black people how to do it, and (7) teach black
people that the destinies of all black people are
inseparably linked whether we are in North,
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Central, or South America, the West Indies, Europe
Asia, or Africa.

These things, education must teach black people and
assure us of our unification.
The first step is
inspiration by emotion.
In the field of education,
we realize that it is the youths who are inspired
by their emotion to learn and try new ways and
methods of thinking and doing things. 38
It

should be further mentioned that Donald was one

of the early pioneers in educators,

along with Dr. Nathan

Hare, in the Afrikan studies consciousness movement that

also had an effect on Malcolm X, before that good brother

was assassinated for attempting to re-educate the Afrikan

people all over the world.

Malcolm X was attempting to

call another conference in 1968, to bring together all

oppressed people of color around the world, to discuss
their common oppression and to map out new strategies to
combat their miseducation under overt colonialism and neo-

colonialism from European domination.

Brother El Hajj

Malik El Shabzz (Malcolm X) was assassinated because he
was a scientific educator during the last two years of
his life.
a

Malcolm was not a perfect educator, but he was

sincere educator.

Malcolm used his own personal

resources to educate the Afrikan, and all other oppressed
people all over the world.

Some people said that Malcolm

X was assassinated because of his re-educating the

Afrikan world wide.

The internal greedy police network

.
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of the large overseers was threatened by the unification
of all oppressed Afrikans and other oppressed people of

color
James

A.

Banks had this to say, over ten years ago,

about performing cosmetic changes in education which were
less than basic reforms:

Currently, a wide variety of attacks are being made
on the school's failure to recognize cultural and
radical diversity from curricular reform and experimental in teaching methods, to teachers recruitment.
Yet many of these attempts will, I believe, remain
only superficial, and will end by giving.
I believe,
appearance of change, unless the dimensions of the
problem are first understood.

American schools are racist by design. Their racism
is part of a larger philosophy on ethnocentric
dedication to the remodeling of citizens to conform
That dedito a single homogeneous acceptable mode.
cation, that definition of the function of schools,
was formed in the period from 1830 to 1880, during
which a modern, industrial class stratified society
was emerging, in which the ethnic diversity of the
country was considerably increased by the immigration
of large numbers of Europeans, who formed a new mass
institutional or unconscious racism
urban poor
may indeed be the preferred method of insuring the
school's bureaucracy carry out its functions.
.

.

.

Thus, the public education system has become the major
social sorting mechanism in this society, and the
0
major means of instilling social control.
In this section the correlation of the alternative

educational movement and the Civil Rights movement of the
'60's will be analyzed.

Some of the problems that caused the failure of the

alternative school movement should be linked up to the
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overall repression of viable alternatives offered
to the
country after the Civil Rights Movement brought up
,

dormant contradictions of the entire society at large.
Many contradictions in this country have been stated
before, such as racism, education, class, etc.

Before

the Civil Rights Movement started to bring about equal

opportunities for oppressed Afrikans, middle and lower
class whites did not see any reason to change its school

curriculum.

This fact was proven, time and time again.

It must be

stated here that education and revolution must

be congruent to each other.
Dr.

Irving Levine, a professor of education at Harvard

University, stated the following problem with public

education and the alternative education movement:
The problem with public education is that it deals
with too much theory and not enough practice, and you
must change society to change education. 40
Dr.

Irving Levine stated the above and following

statement, on April 12, 1976, in the School of Education

Auditorium at the University of Massachusetts.

This next

section deals with the presentation on multicultural
education.

Dr.

Levine made an observation on the countries,

on educational problems of groups.

The only way to accept a group is to accept its own
definition .41

This author is encouraged to support Dr. Levine's
findings on each culture, or people being able to define
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themselves as part of an alternative education
posture.

Levine's agrument is that people must have self
determination in education, or anything that is to their self
interest.

The people's interest will never be satisfied

with the oppressor's self interest.

The oppressed and

oppressor will never agree, because an oppressed people
means that there is injustice by the oppressor for whatever rationale the oppressor defines.
Dr.

Robert Havighurst made the following observation

of our present form of public education and addressed the

need for a new or alternative structure.

People only

desired a new structure because the old structure did not
serve their present concrete conditions.

Dr. Havighurst

wrote about these aspects in "The Reorganization of

Education in Metropolitan Areas:"
People interested in the organization and structure
of the big city educational system, are still looking
for a new and satisfactory balance of power and
responsibility between a large center office and local
This search is
school principals and his community.
the business of effective school superintendents and
It was put into words at a recent
boards today.
conference by Robert Jenkins, then superintendent of
’The Problem is how to
schools in San Francisco.
decentralize and yet keep the overall feeling of a
concensus about the job we are trying to do and still
provide flexibility because the situation in Chinatown, North Beach and San Francisco, is completely
different from the Sunset Area, completely different
from the Huntings Point Area. '42
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Dr.

Havighurst made an interesting analysis; he

stated that people "are still looking for

new and satis-

a

factory balance of power and responsibility."

Havighurst recognized in 1971 that there was
in each metropolitan area and therefore,

Dr.
a

difference

to resolve

geographic and peculiar problems germane to a specific
area, different planning and organizing was needed.

It

is

most unfortunate that Dr. Havighurst neglected to observe
the problems of the U.S. Afrikan in these metropolitan
areas.

New planning or alternative planning is needed,

but the real change will only come when the oppressed

urban masses begin to be assertive about their own educational needs, and plan for themselves educational

alternatives and submit to plans by well intentioned whites,
who lack their own historical conditions.
Michael
and Schools.

B.

Katz wrote a book about Class Bureaucracy

This was written about Boston during the

1870’s:
Its potent informal
Bureaucracy inhibits reform.
and frequently
resistance
mobilize
organizations
counter reformist
Bureaucrats
sabotage innovations.
replacing
goals
own
arguments by changing their
earlier extravagant claims with much more limited
objectives and asserting that critics misunderstand
The changes, or goal displacements,
their purposes.
are sincerely believed in by the bureaucrats; they
provide a sense of success and a buffer against the
moors of self doubt. 43
,

.

76

Michael Katz stated "Bureaucracy inhibits reform,"
a fact

which plagues us today.

Katz.

The problem of decentralization in New York City's

Brooklyn section of New York is

One could easily agree with

a

case in point.

Oppressed people are not able to control community
education because they do not control the finances of the
schools.

There is not enough money allocated to public

education where U.S. Afrikans reside.

Much too often, the

police departments' budgets are greater in most metro-

politan areas than those of education for its children.
Dr.

King E. Davis made the following observation about

"Black Fund Raising," as a means to combat a dependency
by the oppressor for viable alternatives.

Dr. Davis offers

this solution:

The way in which blacks expend their increasing
financial resources is potentially the most powerful
Even
force that exists within the black community.
of
black
behavior
purchasing
the
in
minor alterations
for
a
implications
people could have significant
number of industries, whose margins of profit are
maintained by black consumption 44
.

Dr.

Davis is advocating that more Afrikans pool their

economic resources and thus control their destinies in this
country

These past scholars in education have made it clear
that U.S. public education is not intended for the advance-

ment of the Afrikan or oppressed non-Af r ikans

share the same type of middle class illusion.

,

who do not
The problem

L

s

,
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an educated Afrikan scholar can have with
the education

geared to the middle class in the United States is that

it

can make one attempt to become like the majority
population,
or the oppressor.

Luckily, there is still hope out of

this contradictory U.S. public school system.

Back in the 1370'

s,

after the newly freed U.S. Afrikans

were given physical freedom, they were faced with the same

problem Afrikans are faced with today, after the roaring
'60'

with its candy coated civil rights bill to eliminate

the inequalities of education and general justice for the

oppressed Afrikans.

Unfortunately, only the white

women's movement in this country benefited from the Civil
Rights legislation:
people of color.

This is an old military tactic of divide

and still oppress.

Afrikan'

s

more, white women are pitted against

The ex-slave, at that time, was the

first generation attempt at being educated.

The

newly freed slave found themselves in need of education.

This writer maintains that they had a rational means to

alleviate themselves from the bonds of miseducation and

noneducation caused by united racism.
The schools erected at that time, in the 1870' s, were

liberation schools.

These newly freed Afrikans were

aware that physical slavery had ended only.

They were

aware that the true revolution was not over, and they

were only liberated from the shackles of overt slavery

,
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but they had to fight for full emancipation
be done by creating liberation schools.
1980' s, the U.S.

— this

Still,

was to

in the

Afrikan is faced with the same problem of

being in a stage of servitude.

Oppressed, colonized

Afrikans, do not own the means of production of this
country, because they still have to depend on their former

slave master's ancestors to survive.

This issue raised,

is extremely complex and does not warrant a quick unscien-

tific solution.

The following documentation illustrates

how Afrikans dealt with a problem of the above nature in
1870:
In November, 1870, in the basement of a black church,
in Washington, D.C., a preparatory high school was

started for Afro-American youth, from money raised
in memory of Myrtilla Miner, a white teacher of black
children.
The school was planned to be an institution
which would bring into one building, only those
pupils pursuing advanced studies. 45
Later,

it was

moved to the Thaddeous Stevens School,

(21st Street, between K and R Streets, N.W., in Washington,
D C
.

.

)

where it remained until 1872.

In that year,

the

school was moved into Charles Sumner School, (17th and
Known as

M Streets, N.W.) where it remained until 1899.

the M Street High School because of this location, the

school was housed in the first building constructed for
the prupose of giving secondary education to Afro-Americans
in Washington,

and according to Mr. Feinberg,

it

was the

district.
first public high school, black or white, in the
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The school remained on M Street until
it was moved in 1917
to the Near Dunbar 3uilding, where two
plaques on the

auditorium walls enjoined the students, in the
words of
Dunbar, the poet, "to keep a pluggin' away."
Even though Afrikans have needed to construct their
own schools, the concept of Afrikan control of their
own

education is not a new phenomenon.

Dunbar High School became into

The reason the above

a reality,

was because of

the contradictions of public education in Washington, D.C.

Norman Miller and Harold

G.

Gerard expressed quite

adequately, "How Busing Failed in Riverside."

These two

men did a ten year study of the psychological effects

busing had on students of color.

They were looking for

proof of achievement by U.S. Afrikans being bused to white
schools.

They stated the following results of their

findings back in 1976:
A ten year study of a large scale busing program shows
no real change in achievement, motivation or person-

ality for the black and chicano children, who rode the
It was arrogant to assume that minority
buses.
children would suddenly adopt the values of the
middle class whites they sat in class with, and
bigoted teachers do a lot of damage. 46

This last section was mentioned to illustrate how

busing is the enemy of liberation schools, or schools
controlled by the oppressed.
a ten

It

is interesting to note that

year study on the effects of busing did not marginally

improve the motivation or achievement of people of color.
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People must begin to seriously consider other
alternatives
to the problem of miseducation and noneducation
of the

Afrikan in the U.S.

These two white male psychologists

admitted to the facts that it took arrogance, which was

motivated from my interpretation as racist.

This state-

ment is further supported by united racism, which aided
so called liberal whites to advance the cause of busing.

To a thinking individual of color, this is united racism
in its highest form.

The shameful thing about this

reality is that many so called white liberals do not even
see this error they made back in 1976.

The other embar-

rassing thing is that people of Afrikan descent have
largely still not recognized what busing has done

psychologically to people of color being bused.
Some community people in Boston, Massachusetts put
out a book called Lessons From the Damned By the Damned
(

Class Struggle in the Black Community ).

They titled the

following chapter, "The New Education Coming Out of the
Old."

They stated the following that puts light on

Afrikan control of their own after school educational
program:

The beginning of a new and revolutionary educational
It
inside the old, is a normal process of change.
eventually
to
but
reform,
to
does not attempt
replace, the old.

81

The new educational practice started outside of the
schools, in the homes of the students themselves;
the kitchens and livingrooms of our poor students
became classrooms; in the summer, the streets and
playgrounds became educational classrooms, and at
times, even the beaches.
All material brought home
for homework was connected whenever possible, with
class struggle racism, the history of capitalism,
and slavery in this country and in the world.

The students are told the same thing by their educators, the teachers.
They tell you that they got
their positions by studying hard. But, in fact, the
teachers got their positions by taking in, like
computers, chaotic bits of information, and spitting
them back out on a test. They never put these facts
together into an understandable whole, which moves and
changes, even as it is being studied. They are
programmed.
Then the teachers inflict the same process
of programming upon their own students ^They have
lost their humanity for the time being.
.

It

appears that the current form of miseducation of

the Afrikan has also led to the ignorance of the majority

population as well.

At the present, development of Afrikan

control of their own community education, is a key demand
among the oppressed.

A good solution to this problem

seems to be to get the parents of the children involved in
the process of being an advocate for quality education for

their children.

Brother James Boggs, in Education to

Govern, clearly articulated the following methodology for
a change in the Afrikan communities and schools:

The black community will have to struggle for community
It can struggle most effectively
control of schools.
by involving and committing the greatest numbers of
people from the community, if it can propose concrete
the real
programs for re-organizing education to meet
48
and urgent needs of the black community
.

—
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It

is necessary while studying the problem of
community

control of education, that one be reminded of the
oppressors

vested interest in the continued oppression of the Afrikan.

Afrikans will eventually physically fight for control of
their communities.

Some other authors address themselves

to resolving this type of contradiction in public education.

The principal contradiction is the oppressor will finally

educate the masses of people of color or will the people
of Afrikan descent educate themselves.
a

Melvin Silberman,

concerned educational scholar, states the following

about the public education contradictions.

This author

is inclined to believe the latter will only work

While institutions exist to serve people, they often
must place their own needs first..
To maintain themselves, institutions require their clientele to
postpone and even give up certain gratification.
Schools are no exception. ^9
At the present time,

public education seems to be

a

self interested institution that cannot reform itself.

Afrikan control of their own community education would
destroy the merit system in public education, from an

administrative level, as well as teaching and staffing
of workers.

One must realize, as mentioned earlier that

the public school system is ruined by a middle class or

elite educational class (those who have the same oppressive

values as the oppressor).
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There is no room for real changes in public education
as it is in its present form.

This position has been

studied by previous authors on one level or another.
James Boggs, in an article entitled "The Revolutionary

Struggle for Black Power" asserts the following reason for
a struggle for Afrikan community control of their own

education.

He lays out a strategy for change:

In the course of developing programs for community
control of all these institutions, we must constantly
be developing concepts procedures for completely
reorganizing these institutions to meet human, rather
that technological, needs.
For example, we must
develop educational programs that will transform the
schools from what they are today training grounds for
a professional elite and mass detention homes for the
great majority, into community centered educational
institutions that will develop human beings able to
govern over themselves and administer over things.

—

James Boggs, a former Auto Union organizer, seems to
take a sober look at how one would develop programs for one

taking over their own community educational centers.
Boggs'

position is that people must stop the elite

training going on now in our schools.

Brother Boggs

believes that oppressed people of color must struggle
against this form of elite education.

It

is a fact that

once Afrikans really have complete control of their own

community education they can do wonders with Afrikan
achievement, and motivation with less resources.

William

L.

Griffin and J.J. Marciano wrote

a

Dr.

book called

Education for a Culture in Crisis, back in 1972; they
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dealt with the facts about the alternative school movement
in its relationship to Afrikan community control.

The

two authors made the following observation:

The free school press and writers speak more often of
Bill Ayers free school in Ann Arbor, Mich. which did
not work out, than they do of Edward Carpenter's
remarkable and long sustained success at Harlem Prep.
I have a good deal of respect and admiration for Bill
Ayers.
Still, it cannot be ignored that, insofar as
the free schools are concerned, Bill Ayer's experience
is perhaps the prototype of the eloquent exercise of
self defeat.
I believe we ought to have people like
Bill Ayers in the same way many of us reverse the name
of Che-Guevarue
There is also Fidel, however, who
was not afraid to sit in the victor's chair, and there
are also strong and stable people like Ed Caprenter.51
,

.

Ed Carpenter was successful in educating the Afrikan.
One can agree with Dr. Griffin for praising Ed Carpenter's

success with Harlem Prep.

It

is a known fact that Ed did

an excellent job with Harlem Prep located in the Afrikan

community of Harlem.

New York scholars, however, cannot

attribute Ed Carpenter's order of success with Harlem
Prep's community control of Education.

Edward Carpenter

did not live in the Afrikan community.

Neither could it

be said that this was an Afrikan community school,

the purest sense of the word.

in

Brother Carpentei lived

in New Jersey and commuted every day to work.

One of the

problems with him living outside of the Afrikan community
where Harlem Prep was in, is as follows

— when

corporation

Harlem
money and federal dollars were pulled out of
bulk of the
Prep, Edward Carpenter could not get the

.
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Afrikan community to support a high caliber
program;

unfortunately, Harlem Prep has been merged into
the New

York Public School System and has lost its role in
the
community.

Harlem Prep, at one time, used teachers who

did not have traditional degress in education, but they

had great dialogue with the community's students.

This

fact made for an important factor in Harlem Prep's success,

because these

nontradit ional teachers could break down

the urban Afrikan from their own concrete experience.
is encumbent that

It

interested people do the same again in

the 1980 s
'

In this section,

psychological aspects of miseducation

and noneducation will be explored.

The psychological implications for defining oneself
can possibly get redundant in the case of the U.S. Afrikan.

The result has not yet occurred.

People of color must

explore reasons why Afrikans did not seriously, to this
day,

define themselves.

crux of the U.S. Afrikan

This author maintains that the
's

oppression has tied Afrikans

to this important variable.

Everything the Afrikan is

fighting for in the U.S. goes back to how they define
themselves.

One of the problems with Afrikans alleviating

their oppressions is that they have not been united on

concrete level since slavery.

a

.
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The primary reason Afrikans have not
been able to
come together has been counter intelligence
inflicted on
them by their common oppressors. One of the
oldest

techniques in keeping

a

people un-united and oppressed

is to divide and conquer,

and create a buffer class,

i.e.

"house nigger, servant, Uncle Tom,” etc.

During slavery, this kind of system lasted
time.

a long

The system was called, "house nigger and field

nigger.

'

The system worked very simply.

Its intention was

to create a class system within the slaves or oppressed.

One group had to be on the bottom and one on the top.
The "house nigger," of course, was the slave master's

right hand.

Often the old "house nigger" loved old

"massa" more than old "massa" loved himself.

The fact was,

that the "house nigger" was often used as a spy against

slave uprisings.

In reviewing slave rebellion history,

it

was frequently the "house nigger" who told the "massa"
about the plot.

People must realize that there was

a

scientific reason for the "house nigger" telling old
"massa."

A "house nigger"

always wore old "massa' s" used

clothing and often, if they were good, "ol house nigger,
ol massa" would take them to town or even on trips,

and

"ol house nigger loved ol massa" for that

The role of the "house nigger" during slavery must
be carefully analyzed because if one looks closely

,

they
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would find the old relationship between the oppressed
and
the oppressor still intact.

A

concrete example, is that

today, some economically advantaged Afrikans are saying
that they do not even see racism in the South anymore,

since Jesus Christ has returned and taken over the current

national government.

Still, the "house nigger" role is

being used nationally, and now, much more consciously on
the international scene.

The role of the "house nigger" is that of a buffer

between "ol massa" and the Afrikan people.

The "field

nigga" who worked from sun up to sun down could visually
see that relief will not come by petty reform programs

that are here today and gone tomorrow, when a lull

period occurs because of leadership being assassinated,
jailed or isolated from the people.

The "field nigger's"

role has always been clear in U.S. history.

The "field

nigger" was never allowed in "ol massa ’s" house because
"ol massa" feared his old way of survival would be

threatened if the "field nigger" felt like somebody.

It

could be safely said, that the "field niggers" were

"niggers" like Nat Turner, who lead a slave revolt in
1831;

like Denmark Vessey

,

who attempted the same, and

like Frederick Douglass, who beat his "ol massa" and came
to the North to work to overthrow that oppressive system.

Frederick Douglass did not need to know about ideology of

,
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advanced thinkers of his time.

What Douglass properly

understood was that slavery must end and
Douglass was a "field nigger," not
because if Douglass opted to be

a

a

a

new life begin.

"house nigger,"

"house nigger" Afrikans

would have possibly been colonized longer physically.
Mr.

Frederick Douglass' role as

a

liberator has been

underplayed by Afrikans and non-Afrikan scholars for
various reasons.

It

is time that people of Afrikan descent

erect a monument to Frederick Douglass in Washington, D.C.,

since he was one of the primary consistent advocates for
the abolishment of physical slavery.

Douglas played a

significant role in Afrikans' partial freedom.

— (Frederick

Quarles

Douglass) "Life and Times."

Benjamin
Mr.

Douglass was mentioned in the above because he was

a self

educated Afrikan who got his freedom and helped others
get theirs.

The ability to define oneself is an act of independence
and self determination.

Since the first slaves came over

here in the early 1600 s, they were defined by their
'

colonizers or slave masters.

It

is interesting to note

that for over one hundred years, chattel slavery has been

Today, in the U.S.

ended.

Afrikans are still fighting

for basic human rights and self-determination.

Hughes

,

Langston

and other Afrikan scholars at the turn of the

century, stated that Afrikans have their own unique
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dialect, separate from the cultural norms of the U.S.

So-called jazz was an example of different expression of

rhythm and emotion in the Afrikan and the white AngloSaxon Protestant culture.
by the main culture.

Jazz, for example, was resisted

That is why it was named jazz, which

was a French derogatory name that essentially meant

uncontrollable music which aroused the senses.
Language is a part of a people's history and culture
development.

So called slang terminology is a part of

that isolated culture within the U.S. Afrikan tradition.

Gospel music was originally slave protest songs and secret
codings about slave meetings.

These Afrikans used a

certain dialogue to confuse their old masters.

Slang

terminology is filled with Afrikan protest, prose/poetry,
and other art forms today.
Fanon, a psychiatrist, had this observation to offer

dealing with the Afrikan not defining themselves and the
danger of the oppressor continuing to define them as the

wretched of the earth.

Fanon pointed out that it is

psychologically damaging to be defined by someone not
interested in one's own cultural values.

Fanon stated

the following:
a new
is a question of the Third World starting
to
regard
have
will
History of Man; a history which
put
has
Europe
prodigious thesis which

It

the sometimes
forward, but which will also not forget Europe's
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crimes of which the most horrible were committed in
the heart of man, and consisted of the pathological
tearing apart of his functions and the crumbling away
of his unit. 52

Fanon made a challenge to people of color, world
wide, to define themselves and to start a new history of

people, and to correct the wrong that has been done by
the European, under the banner of superiority of the race
of European people.

Today, Afrikans are not overt slaves, but another

peculiar institution has developed because of racism and
the legacy of slavery.

Slavery has taken hold once again

in the new form of institutional racism.

U.S. Afrikans

are considered a new kind of slave for they are the

underclass in this country and have not yet been recognize
In a December 10,

as equals.

issue of the "Army

1978,

Times," the Army was trying to cope with the problem of
"over 40 percent of the Army's Armed Forces which were

black

.

.

.

,

the solution is to start the draft again to

balance the Armed Forces again.

.

.

,

the black soldiers

said they would not fight another white man's war."

That

issue of the "Army Times" was interesting because the

Army also said that the reason blacks are in the Armed

Forces and out of population proportion, is because the
black soldier could not find employment in civilian life.
The Army blamed the civilian job market for the problem.

.
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That article stated that the old Army's ways of

discipline are not there like they once had been.
it

Also,

was stated that many black noncommissioned officers

were given dishonorable discharges because they had failed
to follow Army regulations, which are based on W.A.S.P.

values.

One could wonder why this information was germane

to this research and this section.

The primary reason

these aspects of racism were mentioned is to show yet

another manifestation of racism which involves the entire
U.S.

society.

country.

The Armed Forces is only a part of this

The Armed Forces blame was on institutional

racism, or civilian life.

All of these factors only

point out more why Afrikans must develop their own

concrete history and not their oppressor's history, which
is not the same as the U.S. Afrikan.

For the male of

Afrikan descent, civilian life means racism, since in the

civilian life racism is overt.
Allen Olnstein, who researched decentralization,

further points out the current problem with education
that affects all aspects of the Afrikan

'

s

before an Afrikan enters the Armed Forces.

life,

long

Olstein states

the following:

There is no question that blacks have reason to be
sensitive about the analysis and interpretation of
research data concerning their schools and communiClearly, they have the right to rebut reports
ties.
that may be enemical to the interests of the black
communt iy

.
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Once a group gains power, it is unwilling to
surrender it despite the general harm it may
perpetuate 55
.

.

Allen Olnstein illustrates further the problems of

whites giving up the miseducation role of the Afrikan.

Olnstein

's

research also pointed out the problem the

Armed Forces are having with its large Afrikan male

population
It

is important to point out that the Army blamed

civilian life for the problem of there being too many
people of Afrikan descent in the Armed Forces.

The

contradiction with the Armed Force's sincerety was that
they punish or are seeking to punish the Afrikan more.

The culture of poverty is the defense of these institu-

tions

.

A committee against racism had the following to

state about the problem of education and mental health
of the oppressed U.S.

Afrikan:

The culture of poverty agrument of psychiatry is just
part of a sociology, anthropology, and psychology, and
The 'culture of
has similar effect in all areas.
on pupils
scores
poverty' view blames low reading
to be
said
and their parents; the children are
54
crisis rather than prevention-oriented
.

This Mental Health Committee seemed to have been right
on target with the problem of blaming the Afrikan for the

atrocities afflicted on them by their oppressors.
Barry N. Schwartz and Robert Disch in "White Racism,"
set
brought out why Community Mental Health Centers were
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up in the first place.
riots,

1968-1978.

Mental Health stamped out the

Kenneth Keiniston had a dream about

what will happen with community Mental Health between
1963 and 1978.

He stated:

Another major theoretical contribution has come from
our redefinition of the concept of community.
As the
first Community Mental Health Centers were set up,
'community,' was defined as a geographically limited
catchment area, often heterogeneous in social class,
ethnicity and race. But the events of the last
decade have made it amply clear that we cannot
conceive of the community so narrowly. 55
After ten years, Barry Schwartz and Robert Disch

dreamed of future Mental Health Centers; unfortunately,
it

is still a nightmare for many Afrikans.

The creators

of the dream of Community Health Centers have not yet

awaken, neither have the sleeping liberators.
a

In doing

comparative analysis of the Community Health Centers to

whites defining themselves, have been illustrated as
complex problem without a simple solution.

a

It must be

stated here that if Mental Health Centers are run by

whites it would be racist.

If men were the directors of a

Womens' Mental Health Center, they would be sexist because
own
they are men, even if they desire to work on their

conscious sexism they would still be sexist because they
have lived in a sexist society.

The oppression of the

expressed by
Afrikan has been almost totally complete, as
It is safe to conclude
the previously mentioned authors.
Afrikan is
this portion with the fact that the U.S.
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oppressed politically, economically and educationally,
not
just socially or culturally, because the latter
two are

manifestations of education.

The goal of these two is to

cultivate social norms and behavior.

It

is education

itself that strengthens a broken branch and guides an

individual into their true self.

It

is important that

Afrikans define themselves by their own definitions,

based on their own concrete, historical experiences in the
U.S.A., and not their colonizers.

Dr.

Franz Fanon told

oppressed people that it would not be easy, but they
must assert their own educational norms or perish.

New psychological values must be in an advanced
Afrikan school which will define and implement its own
values.

This will aide in the development of a better

sense of self esteem.

These are some suggestions for sex roles in an after
school class.

What is masculine and what is feminine

from a U.S. Afrikan perspective.

For a long time, oppressed people of color have
been forced through miseducation and noneducation to take
on the roles that the oppressor designed for them.

After

the urban rebellion periods of the late 1960's, the U.S.

Afrikan movement was hurt by some of its own internal

contradictions.

One of the principal contradictions that

the Afrikan people have been hurt with, is not properly

s
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defining themselves on

a

complete range of aspects.

For

example, by the Afrikan liberation movement not defining

itself regarding sexuality the Federal Intelligence

Agencies took advantage of this weakness.

They put out

rumors that the leadership of that movement was gay.
Gay was a word not easily swallowed in the late

'

60

'

and

early '70's because oppressed people of color did not
deal with sexism like they should have.

Some people

left the liberation movement because of some accusation.

Counter intelligence was then waged easily through this
mechanism.

Oppressed people must have clear values that

are different and healthy for the oppressed.

During the late '60's, false information and personal
information were used to slander strategic Afrikan leaders
out of public effectiveness,

and also the leaderships of

revolutionary formations character assassinations were
the norms.

The tactic of divide and conquer is not a

new phenomenon because for centuries rivals in struggle
for control have used this tactic of control.

It

is

with this thrust that this section will be addressed to,

because it is part of the Afrikan liberation movement in
almost a ten year lull period from 1968 to 1978.

This

author is proposing that the lull period was caused by
well
the miseducation and noneducation of the Afrikan, as
about
as internal sexism and lack of proper dialogue
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so-called personal subjects, such as sexual preference,
male abuse of women, by treating them as pieces of
meat

rather than an equal.

The intention of this section is

to raise the contradictions internally as well as ex-

ternally.

These must be resolved if the struggle is to

come completely out of the lull period.

It

is time for

the Afrikan liberation movement to go forward.

The oppressed in this country did not properly study

other successful struggles for independence around the
world.

If these people had properly attacked this

problem, women would not still be functioning in a

secretarial capacity like the rest of the bourgeoise
sexist culture.

They would have begun to struggle with

the problem of forcing sisters to go to bed with them as
a

revolutionary duty.

By this type of act these people

degraded the movement to "Street Nationalism," which
means that when you said "give it up" the sisters had to
submit against their own will much too often.

This crime

that the U.S. Afrikan male used against female functioned

against themselves, was self destructive because the act
Women of

set the entire liberation movement back.

Afrikan descent must be regarded as equal.

Brothers often went to so-called secret meetings
that the sisters could not attend when,

in reality,

the

sisters needed to be there, because when the brothers
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were busted for trumped up charges to take the brothers
off the streets; you had too few who had clarity to lead
a

continuous struggle that was necessary.

Internal

sexism among Afrikan people was to be blamed for not
having a second line of defense as well as offense against
their common oppressors.

This same problem was also

visual in the so-called white left movement.

The common

oppressors were aware of these internal contradictions
and waged a destructive offense against these people of

change in the late 1960 's and early 1970'

s.

Sexism

must be struggled against just as hard as general liberaThe purpose of dealing with this

tion for all the people.

above section was to correct the miseducation and non-

education of the entire society to treat women as equals.
If the mother is ignorant,

the child will be.

Without

proper teaching, therefore, the people will be oppressed
and the nation will not go forward.

The oppressed strategies are often formed by the

oppressor's norms, such as practicing monogamy which is
a part of the oppressor's religious belief to which they

don't even conform.

These were means that divided the

liberat ion movements.

Those who truly practice monogamy

are a small minority.

An alternative to this present

problem for the U.S. Afrikan must be investigated
females
because there are not enough males for Afrikan
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who desire a mate.

Many Afrikan scholars like Nathan

Hare have dealt with this problem

— another

was Francis

Wellesly, an Afrikan psychiatrist.
An update on the problem ten years later finds

oppressed Afrikans and the white left movement, struggling
with sexism among its ranks as well.

By not resolving

this problem collectively, through fierce dialogue

between both males and females, they have yet to organize
enough serious people who are committed to changing the
condition of the oppressed masses of people in the U.S.
There must be only serious dialogue occurring

between males and females.

There must be conferences

and forums initiated around the country that will

collectively resolve the problem of sexism.

being proposed by this author is
real condition.

a

What is

reflection of their

The present statistical problem they

have as Afrikans colonizing in the U.S. is that over 40

percent of the U.S. (which come from the December 10, 1978
issue of the "Army Times") Armed Forces are people of

color and over 75 percent of people incarcerated between
the ages of 18 and over in local, state and federal

institutions are people of color which are males.

A small

percentage of our males are gay or bisexual, alcoholics
or drug addicts.
in the U.S.

is at

It

is proposed that the current situation

alarming proportions for people of
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color.

The effects of the mass media have hurt us severely

on many levels and the black exploitation films of
the

late

'

60 s and early
'

'

70’s were an organized effort to

change the direction of our liberation movement.

Improper

sex images were projected to people of color and many

bought these images, lock, stock and barrel;

this was

also done by Paris styles to which many submitted.

Jet

Magazine, Ebony, Black Scholar, etc. have documented

these facts between 1965 and 1980.
The only viable alternatives Afrikans have as

oppressed people of color, is to come up with new values
that are germane to their own concrete condition as the

oppressed in the U.S.

Afrikans current condition could

be compared to the Asian people of the world, being

largely colonized through false, unhealthy self-images,
such as you don't have a "Chinaman’s chance," opium being

legalized by the repressive government of those countries.
This author sees this only growing more severe

unless properly addressed.

The oppressors of the Afrikan

are projecting lesbianism as the solution to the U.S.

Afrikan womens problems of lack of men for them, rather
than dealing with a system that forces Afrikan males

between the ages of 18—35 to go into the Armed Forces,

because no jobs are available to them because of

institutional racism that is rampant in unions and the
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entire U.S. job market.

The U.S.

labor statistics as

well as the National Urban League have both brought
out
this problem before.

The other part of the problem is the effect of the

disproport ional numbers of U.S. Afrikans incarcerated

in

U.S. prisons, often for crimes they did not commit, or

too much time given them because of their race, or being
on the bottom of the class like in this country.

This

can be documented by looking at who is in the U.S.

prisons, when they are less than 20 percent of the total
U.S. population.

There are too many Afrikan males in

prison and the reasons that these males are in prisons
is because of "united racism" as stated earlier, which

means all whites who are not consciously struggling for
the oppressed Afrikan are part of their problem and they

must be dealt with also.

After viewing the current statistics available on
U.S.

Afrikan males for reproduction, it appears that

only approximately less than 10 percent of Afrikan

males are available to Afrikan sisters.

The Urban

League, and the Negro Digest, have discussed these

problems in the past. This present condition is only
logical with the former system of chattel slavery and

institutional racism, which is found in other parts of
the world where profits precede people.

It

is
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understandable that the oppressor is keeping over
80
percent of our Afrikan males between the ages of

18 and

35 in prison,

or so-called voluntary Armed Froces
Systems.

By the former statistics given, it leaves Afrikan

women and other oppressed women of color with very few
men to choose from for reproduction.

This author is

stating that mass genocide is being practiced on Afrikan
people, and that they must, as a people, come together
and bring about a reasonable solution to our problem.

Some suggestions that could be considered are, arriving
at our own personal code of ethics,

traditional monogamy, or polygamy.

that is neither
It

is found that the

present form of monogamy is not reaching all the sisters
who desire an equal marital mate on the same level of

consciousness and, at the same time, this author has
interviewed many Afrikan females between 18 and 40 who
have never married, that have become ideological lesbians

because of brothers who were still available that were

treating them like a piece of meat and helped force them
to consider white males or another Afrikan sister for

matehood.

Dr.

Nathan Hare went into detail with this

problem in Black Male Female Relationships

in

1979.

After

having dialogue with some of these sisters, they told
this researcher that they did not like the choice of

being satisfied with white men which only display some

.

,
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of the same type of behavior as Afrikan males,

desired

a

so they

sensitive mate which, of course, was an Afrikan

female
The primary rationale for documenting this data has
been over a 10 year period of investigation of this

problem by means of direct dialogue with women while
attending a black college, Virginia Union University,
small Afrikan College in Richmond, Virginia.

a

This

author did a research paper in 1970 on the black

married student on a black campus.

He discovered that

most of the black students were getting no financial

support, while his white counterpart was still receiving

financial support from his family.

The other white

students interviewed were attending the University of
Richmond, in Richmond, Virginia.
The primary purpose for anyone attempting to start
an afterschool educational program is to develop a

positive self-image of the U.S. Afrikan, which has been

changed mentally from the effects of slavery overt and
covert.

One who is concerned about correcting this

problem must look for scientific practical application
for resolving this problem of the Afrikan.

Again, this

author is using "Afrikan” as opposed to Black American,

African American, Negro, Black, Nigra, Coon, Blackie
Wretched of the
Nigger, Ghetto, Crime in the Streets, the

,
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Welfare.

Queen Mother Moore, who was mentioned eralier,

aided this author in the development of this section

because in November of 1978, she came to the University
of Massachusetts at Amherst

,

and told the students that

they were sick, and proceeded to prove it scientifically.
The good Sister Elder used portions of the appeal from
the World Federation of Afrikan People as the basis of

her analysis.

The students, among whom some were arrogant,

had to submit to the historical basis of her conclusion.

Queen Mother Moore is over 82 years old, and she told the

students that they did not have their right minds because
if they did,

they would not tolerate their oppression.

She further told them that they should begin to be

serious students, and not just study what was assigned
to them my miseducated blacks and whites.

She stressed

that they needed to begin to develop their own minds,

independently of their professors, who themselves proved
how ignorant they were by refusing to go hear Queen Mother
speak.

Many professors on the University of Massachusetts'

campus have heard of Queen Mother Moore but they have

become callous and cynical and most of all, arrogant.
These Afrikan professors believe that the only people
who can soeak for the Afrikan are the so-called formally

educated ones.

These Afrikan professors were the same

ones who worked with the black studies conference in the
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Spring of 1978 which was addressed earlier.

knew that Queen Mother Moore had only

a

education, but she was self-educated.

They also

third-grade
These poor Afrikan

professors forgot that Frederick Douglass and others
like him were self-educated; few of them can claim to

have surpassed Frederick Douglass'
U.S.

Afrikan.

service to the oppressed

There will be a struggle for the correct

way to develop a proper self-image of the Afrikan,

because of people like the above mentioned, who do not

consciously see how they have been brainwashed, as Fanon
earlier stated.
The Afrikans cannot afford to put their faith and

hope in the integration of the public schools, as was

mentioned previously by Malcolm X and others.
Hare,

in the Black Scholar Magazine (June,

Dr.

Nathan

1978), made

an observation about the 1960 's and gave psychological

reasons for the need to start after school educational

programs as a means to develop a proper self-image for
the disinf ranchised U.S. Afrikan.

Dr.

Hare made the

following observation and stated before the below:
Integrated education alone, of any kind, is not
enough to serve the goals of Black education, even if
It is not
we had full integration, but we do not.
Education
education.
of
quality
enough to cry out for
of
quo,
status
the
has the function of preserving
aspirations
the
transmitting the morals and values,
In an oppressive
of the dominating forces in society.
society, what you have is education for oppression.
of education,
It is not enough to cry out for equality

.

.
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though it is a necessary part of what we must do.
In a racist
oppressive society, there can be no
such thing as equality education.
This means that in
considerable part, we must educate ourselves. 56
,

Dr.

Nathan

I-Iare,

an Afrikan scholar of the first

kind, was the principle organizer and investigator of the

Black Scholar magazine.
It

is interesting to bring out the fact that the late

Martin Luther King, Jr. praised W.E.B. DuBois for his
service to Afrikan people around the world.

Dr.

King had

the following to say about how Afrikans should develop

their positive self-image to correct the brain damage that
was done to the Afrikan around the world:
And yet with all his pride and spirit he did not
make a mystique out of blackness.
Above all, he did
not content himself with hurling invectives for
emotional release and then to retire into smug passive
satisfaction
,

,

This life style of Dr. DuBois is the most important
quality this generation of Negroes needs to emulate.
The educated Negro who is not really part of us, and
the angry militant who fails to organize us, have
nothing in common with Dr. DuBois. He exemplified
Black power in achievement and he organized Black
It was no abstract slogan to him. 5'
power in action.
All people who respected what Dr. King and Dr. DuBois

stood for should attempt not to just be philosophers of
the word, but practioners for freedom.

There is no time

for the 1960's rhetoric of Black Power and no direct

action.
a

Dr. Martin Luther King made the above speech at

gathering where there were mostly progressive people

present

In the author's opinion,

this excerpt from his

106

speech on W.E.B. DuBois was one of his better speeches.
The oppressor, both consciously and unconsciously, will
not think so because Dr. King directly attacked the

common oppressor, both European and Afrikan.

Martin

Dr.

Luther King desired Afrikan intellectuals, like himself,
to start "putting their bodies where their mouths were."

Oppressed people must realize that every intellectual who
struggled for their people did not get assassinated.

The

primary reason the above section is stated is because the

oppressor's role is to affirm that if one struggles openly
for their people, they will get killed, which the

oppressor benefits from this fear.

This entire thinking

in itself is a part of the miseducation of the Afrikan

and of society.

Examples are numerous; Frederick Douglass,

W.E.B. DuBois, Ko Chi Min, Giap Moa, George Washington,

Robert

F.

Williams, Queen Mother Moore, Harriet Tubman,

Rossa Parks, Mohammad Ahmad, Nathan Hare, are

a

very

few of the people who struggled and won against their

oppressors, and what has been projected to Afrikans and

other oppressed people by false media, states that "if
one struggles for their people, they would be killed."

Afrikan people, and all other oppressed people, must stop
ppg_j_gj_ng

only the people who died for them, but also those

who did not get assassinated, and start praising those

people who are still here today living revolutionaries.

.
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If Afrikans must think positive self
images,

they must

stop moaning over the dead and start protecting
the
living.

The essential difference between a revolutionist

and a martyr is that one died for liberation and
their

people, and one lived to see the liberation of their
people.

This is a practical means to re-educate the

Afrikan and all people who desire freedom in their life
time

DuBois had the following to say about Martin Luther
King before his passing on to the next kingdom to continue
to serve his lord:

Passive resistance is not the end of action, but the
beginning.
After refusing to fight, there is the
question of how to live. The Negro Church, which
stops discrimination against bus riders, must next
see how those riders can earn a decent living and
not remain helplessly exploited by those who own
buses and make "Jim Crow" laws.
This may well be a
difficult program, but it is the only one 58
.

Dr.

Martin Luther King did exactly what Dr. DuBois

ordered; Dr. King went from organizing bus riders to

attacking "Jim Crow" laws and
poor.

a

system that exploited the

He further spoke out against men of Afrikan descent

fighting against their brown brothers in Vietnam.

It

was

interesting that before Dr. Martin Luther King, Jr. was

assassinated by an organized oppressor, he was organizing
a

poor people's march on Washington, and he desired

to tie-up Washington until their demands were met.

Dr.
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King was assassinated just before the Poor People's March
on Washington.

One must wonder who stood to gain from his

assassination except the common oppressors.
Dr.

Irving Levine, a Jewish intellectual, visited the

University of Massachusetts on April 12, 1976, and did

a

presentation on the current problem of multi-culture
education and its effect on the U.S. Afrikan's self image.
Dr.

Levine, a progressive, concerned white, made the

following analysis:

Principle investigation of important research involving
Blacks is always done by another ethnic oppressed
person, generally, a male Jew. 59
One has to thank Dr. Levine for telling the truth
about what DuBois has stated earlier, about what will

happen to the Afrikan under the 1954 Brown decision.

A

question is, why are male Jews the so-called experts of
Afrikan oppression in the last 20 years?

observations can tell one that

it

Scientific

is a political advantage

for some Jews in the Afrikan community, and it also

serves the interest of other oppressors because intelligent

Afrikans resent Jews always trying to be experts on
Afrikan oppression.

V/omen

would not like the idea of

males being the expert on women's oppressions.

Why do

Jews, or any other group think they can articulate

Afrikan's oppression?

The two ethnic groups' oppression

historical
may be similar on one hand, but the dialectical

.

109

conditions are not the same.

Any non— Afrikan who asserts

that they have a monopoly on understanding Afrikans'

oppression is not a friend of the Afrikan.
Afrikans understand how it is to be

a U.S.

Only conscious
Afrikan; no

Jew from a European background will fully understand the

oppression of the U.S. Afrikan; and

it

would serve the

two groups working out their differences better if Jews

stop attempting to be experts on Afrikans' oppression.
Again, Dr. Levine, a European Jew convert, was one of

the first Jews this author saw who was conscious of the

above major contradiction,

which must be resolved

satisfactorily
Sensitive Levine, that day, further explained how the

oppressed would be played off against each other during
an economic depression.

Dr.

Levine stated the following:

Affirmative Action and the Seniority issues are being
played off against each other. The court decides on
both issues, playing up and down against each other,
and as a result, rules and regulations constantly
There will be future talk of reverse
change.
discrimination and reverse racism. 60
It

is interesting that he had had that type of insight

a few years before the Allen Bakke decision was handed

down to stop Affirmative Action programs which was not

a

total success but it layed the foundation for the unclear

Weber case.

New Afrikans, and other oppressed people,

must keep their eyes glued to the Weber decision

other decisions relating thereof.

,

and

Affirmative Action

—

.
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relates to this section because if one is to deal with

a

development of a people's mental health, one must tell
the truth and study the laws and other factors of society

that can cause a breakdown of people.

Stopping the

Affirmative Action programs around the country would
mean more oppression for the already oppressed U.S.
Af rikan

Albert Wight wrote in the Journal of Creative

Behavior about "Participative Education and the Inevitable
Revolution."

Wight made the following analysis:

According to Phil Sullivan (1969), "The nation is
finally aware that the public schools are doing a
dismal job of preparing millions of young people
particularly minority students- for life generally,
for success in business or industry, or for entrance
as students in our institutions of higher learning."
He and many other educators are saying that sweeping
curriculum changes are needed now, the content of
curriculum must be made relevant to the needs of
today's students, and our methods of teaching must be
drastically altered.
if we agree with John Holt
(1969), who is of the opinion that "most schools, in
spite of their good intention, do untold harm to most
children." The Library of Contemporary Education's
review of Eleanor Burke Leacock's Teaching and
"a tragic
Learning in City Schools reported that:
of
scripts
vivid
with
one
student
picture emerges
of
class...
pupils
dialogue between teachers and
room practice, too often produces, in too many
children, a day-to-day erosion of hope and self
respect "61

—

.

.

—

.

Albert

R.

Wight used the works of Neil Sullivan,

Carl Rogers, Julius Stulman

,

John Holt and Eleanor Burke

to prove that the present public school system that J.S.
Af rikan youth attend,

is distracting to self respect and

Ill

mentally healthy self image to people of Afrikan descent
themselves.
One could conclude that some studies similar
a

to the above done over the last ten years, bear out
a
pai

t

iculai

phenomena that perhaps genocide

is

waged on over 35 million U.S. Afrikans, and

being

it

is con-

sciously being conducted by the present national political

administration on all levels.

Even ten years ago, the

Kerner Commission brought out that research proof.

That

commission investigated the rationale for the U.S.
Afrikan rebellions, that they called riots: if

it

was

just unorganized riots happening in the late 1960’s, why

was the Kerner Commission formed.
the most part

.

Many were planned, for

organized rebellions by the oppressed

against their common oppressors.

Concerned people must

draw the conclusion that miseducation and noneducation is
a

mathematical equation that equals ’’continual oppression

and repression of the oppressed by the oppressors.”

When one speaks of developing

a

mentally healthy

outlook, one must investigate thoroughly the sources of
the oppression.

Also, when one is serious about correcting

brain damage done to the Afrikan

s mind,

one must deal

with the entire system that oppresses the individual;
not just the general conditions, but the specifics.

Edgar and Patricia Gurin made the following analysis

concerning ’’Black Consciousness Identity

:
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The students who were committed to collective action
as a social change strategy and expressed their
commitments to group activities were striving to
achieve, but they were working group products and
accomplishments rather than individual goals. Their
motivation carried all the usual connotations of
achievement motivation.
It was both difficult and
realistic.
When successful in desegregating a public
facility, registering impressive numbers of the
previously disenfranchised to vote, forcing a policy
of affirmative employment
or manning a demonstration
that received national attention, the students
evinced the kind of pleasure usually associated with
achievement.
They were elated with a job well done.
They were proud of the process of working together
as well as with their accomplishments in creating
Sometimes, when campaigns did not succeed,
change.
the process itself was the prime source of gratification, just as it must in individual achievement
settings when individual efforts are not rewarded.
,

This was a good piece of research on the "Black

Consciousness Movement" because it demonstrated that in
groups, people are encouraged to produce.

People can gain

satisfaction from serving others, rather than them

practicing individualism.

This research done by the above

authors, is a correct step in advancing a positive

consciousness for Afrikan people and the world in the
1980' s.

"A consciousness movement begins when someone

oppressed begins to correct brain damaged oppressed
people," and somehow the people become inspired to change
their condition.
entitled
The author co-taught a course in 1977
United States.
"Afrikan Men and Women Relationships in the
to re-educate
The goal of that course was to begin

"
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Afrikan students on what effects brain
damage had on their
individual motivation, and how their
oppression was
affected by the lull in the Afrikan liberation
movement
in this country during the 1970’ s.

What was discussed in

that class was the historical ramifications of
the

oppression of Afrikans' minds, and why it was done then,
and currently.
co— ^ ac ilit ator

The students and the author's wife and
,

Anika Olinga, discussed alternatives to

combat the brain damage that oppressed people do to

each other.
In that class

,

one student out of 20 understood

what the intentions of the class' were, and this author

asked that student if his paper could be used in the

evaluation of that class in this research.
Wright wrote his paper on

"

Barry T.

Social Control of Behavior

and Its Brainwashing Affects on Its People of Color.

There is an overwhelming need to stress the mental
People of color's
attitude for people of color.
mental attitude appears to be active within the
mainstream of white values and priority. The books
we read in class pointed out racial strife and
inequality of mental patients, which were excellent,
only to point out how the psychology of the human
mind works
.

.

.

The white world has been doctrined as being the right
world, and anything else is irrevelant or of no
So the people that follow this doctrine,
importance.
usually die trying with supremacy to be white
.

.

.

The end result is to be content with what you have and
Let there be an end to
believe in who you are.
social control and its brainwashing affects on people
of color 63
.
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This scientist requested that Barry develop
his

thinking and he received an A+ on the paper,
because he
fully understood what was happening to him in
his
life,

even if he could not change some negative self habits

overnight which kept him from reaching his full human
potency.

Barry was on the way to finding his "true"

self by understanding his oppression consciously, who,
what, how, where, why it was happening, and what it has

done to all people of color colonized in the U.S.

The

people who receive this country's rippling affects of

United racism understand the meaning of oppression.

Reginald

L.

Jones had the following to say about

"Racism, Mental Health, and the Schools":

The Black push for reforms in the schools is a mental
health strategy.
It is the Black American assertion
of worth and dignity.
It represents a demand that
the schools take account of the culture and heritage
of Black Americans, that it removes vestiges of
discrimination in the employment of Black teachers,
counselors, and administrators, and that it deals
It represents
with racism in the school curriculum.
a frank confrontation with institutional forces
which dehumanize Blacks.

Jones was correct when he wrote back in 1973, that
Afrikans’ push for reform in schools is

a

mental health

strategy, asserted by Afrikans of sound consciousness.
It was most

unfortunate, however, that the move for

reform did not happen like the Afrikans, struggling at
that time, desired.

Jones did not properly analyze the

present form of racism in mental healtn.

ihis country

—
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acts like a sponge to things that threaten its traditional

way of doing things.

This current system just gave out

money everywhere, at the time, to cool off Afrikans

pushing for reform and new ways of educating the Afrikan.
Willie Kramer Brown had this to say about Jones' own
strategy for change, which was in contradiction:

Nowhere is the effect of white supremacy more persuasive and more diliberat ing than in the American
school.
Whether it takes the form of text books,
which promulgates white supremacy by not including the
lives and accomplishments of blacks and other minorities, whether it takes the form of white teachers who
have double standards of expectation, reward and
punishment, or whether it takes the form of selfhating black teachers, who despise black children,
white racism has poisoned many black teachers and
white teachers, paralyzed in its wake, and it has
been most deadly when they are unaware of their
sickness 65
,

.

Many other authors such as Brown previously have
stated similar conclusions of the atrocities that are

practiced on Afrikan youths because of white racism, and
U.S.

Afrikan miseducation and noneducation.

Brown made

an important point that there are dangerous Afrikan

educators out there, brain damaging young Afrikans' minds
unconsciously, like some unconscious white teachers.

The

latter have some conscious elements among them because

many times U.S. Afrikans, like this author and others
like this investigator, have told them the pathology of a

white teacher, teaching an already miseducated Afrikan.
not
This statement was not to say that there are

a

few
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exceptions to the rule. There are

a few

good white teachers,

teaching Afrikan youths but unfortunately, when
their
talent is recognized, they are often transferred
to the

newly integrated white schools.

Also,

it

is most un-

fortunate that some of the best Afrikan teachers are given
incentives to move to that white school, or as

it

is

today, they are involuntarily reassigned under a desegrega-

tion order.

This latter move is further damaging to the

U.S. Afrikan s self-image because the Afrikan school has
'

no more positive role models left for the child to emulate.

Fifteen years ago, there were

a few

good Afrikan

teachers, while this author was attending public school in

Philadelphia, Pennsylvania.

They may not have gone through

the cultural revolution of that time, but they were

sincerely dedicated teachers,

nonpolitical and all this

individual can remember is having a good white male teacher
at Benjamin Franklin High School in 1965,

Pennsylvania.

in Philadelphia

That teacher convinced this author not to

go over to Vietnam,
go over to Vietnam.

and he did not go.

and why this scholar should not go

This author listened to that teacher
This scholar, on the other hand had

some Afrikan teachers who felt that this investigator

should go over there to kill other oppressed people like
himself.

This investigator could have been harmed

physically for life if he opted for Vietnam.
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One can later look back on those events and see why

those Afrikan teachers were so ignorant.

At one time,

one could dislike those Afrikan intellectuals because of

what they advised in ignorance.

This author later learned

that they would have followed their own advice that they

had given this researcher.

Many of these teachers went

to school under the G.I. Bill of Rights, after the Korean
War.

Dr.

Frantz Fanon had the following to say about

this peculiar nature in his book Black Skin, White Masks

:

What am I getting at? Quite simply this:
When the
Negro makes contact with the white world, a certain
sensitizing action takes place.
If his psychic
structure is weak, one observes a collapse of the ego.
The Black man stops behaving as an actional person.
The goal of his behavior will be the Other (in guise
of the white man), for the Other alone, can give him
worth.
That is, on the ethical level, self-esteem.

Fanon

's

readings aided this researcher to understand

why Afrikan teachers were such poor role models to emulate.
One could learn from Fanon, and others like him, why the

Afrikan is brainwashed in the U.S.A. which constitutes
an act of genocide.

The solution to the future of U.S. Afrikans' minds
will depend on Afrikans fighting the integrated school

movement, and push for quality community control of education and not busing.

busing children to

a

Authors have already stated that
different school will not necessarily

children.
change the quality of the education of those
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Diane Ravitch, an historian of education at Teachers
College, Columbia University, had the following to say
about the education of the Afrikan:

The emergency of thoughtful dessent among blacks is
perhaps the healthiest trend in the evolution of race
relations in America.
So long as the question of
assimilation is resolved by whites on behalf of
blacks, then blacks remain in a subordinate, unequal
position.
It is blacks who must decide on what
terms they wish to relate to other members of
American society. The present debate among blacks
about how, when, and whether to be integrated, is
likely to end not in unanimity, but in a diversity of
responses.
Some will want to live in a predominantly
white world, others will not. The role of government
must not be to choose a "right answer," but to preserve the same options for blacks that are now
available to everyone else. 67

Diane Ravitch has pointed out a current hot issue that
will be debated on both sides of the issue of quality education of integrating education for the next few years.
This author will maintain sane reasoning and do the

opposite of what the oppressor desires for the oppressed.
It

is the National Political Administration pushing for

busing and integration of schools.

This author further

maintains, like Fanon and others who take the position,
that it is mentally unhealthy for the U.S. Afrikan to be

continually miseducated and noneducated by their oppressors.
The current necessity for starting an Afrikan After-

School educational program has been enumerated many times
thus far.

The main reasons for starting an After-School

the
or supplementary educational program is to correct
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brain damage done, and currently being done, in public

schools to the Afrikan.

Previous authors have already

stated that Afrikan youths are graduating from high school

illiterate and unprepared to deal with an advanced capitalist
industrial society like the

U.

S.

A.

It

is fair to say that

whites are not satisfied with public education either.
At present,

there are many Afrikans who have completely

given up on the public school system of education for their

children.

These people have good reasons which have already

been substantially proven, as to why they will not send

their children to public education.

The only group of

people that primarily remain in the urban public school

system are the poor and economically conscious other elements.

Some people have forgotten that they pay taxes;

therefore,

they have a legal as well as a "human right"

to be educated.

The poor and the other people should

fight for quality public education since it is they who
are working and paying taxes for these institutions.
is a question of taxation without representation,

a

It

war

was fought over this issue.

Finance is an important step in controlling one's
own education for liberation.
U.

S.

Finance is the key that

Afrikans must be made to see about public education.

Again, the Afrikan elite, or higher political economic

conscious culture elements can afford to send their
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children to private schools, but the poor, disinf ranchised
Afrikan schools are often too expensive for the masses of
Afrikan people.

This author affirms that it is

a

financial

burden on oppressed Afrikans to spend between five hundred
to three thousand dollars a year in order to have their

children in private schools.

These people should be

organizing their own public community schools, "demanding
quality education."

If some of these progressive,

political,

economical and cultural people put the same amount of
energy into public schools that they put in the daily operation of a private school, there would then be different

community schools.

The change would not happen overnight,

but a change would come by a parent, teacher, and progres-

sive administrator, "demanding quality education," thus,
this illustrates the scientific difference between mis-

education and noneducation.
Almost three years ago, one of the nation's largest

school systems closed because of financial problems.
The money to run these institutions could come from the
tax dollars, each parent can be given X amount of dollars
to be spent on their children’s education.

An example

of the above is with the voucher system which allows

parents to pay for their own child's education at
of their choice.

This is

a

a

school

very good reason to start

after-school educational centers, since the economic
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condition of this country will get no better any time
soon because of the value of the U.
ing all over the world.

S.

dollar is devalu-

Evelyn Morris wrote an article

in 1977 about the "Toledo School Systems Claims No Money

Exists to Educate Children, Look Out 54,000 Students."
This was the title of that newspaper headline.

The article

goes on to say the following:

Black Friday, October 28, the day schools closed for
Toeldo's 54,000 Public School Students Although
Toledo is the largest Ohio school system to close
thus far, it's financial problems are far from unique.
Across the nation, schools are in trouble,
with many systems reaching on the brink of collapse.
Philadelphia schools, for example, narrowly reached
closure recently.®®

—

It must be stated that Cleveland,

Ohio's entire

municipal system is having financial crises; these cities
previously mentioned, are not alone.

Other school systems

will be failing to meet their bills as the economic

depression gets worse in this country and

will as long

it

as people of color around the world start benefiting

financially from their won natural resources.

Afrikans

must begin to get their right minds, and other oppressed

people must do the same, so that there will be education
still going on in large urban centers.

Recently in

Springfield, Massachusetts, 1980, there was

a

strike by

the teachers for higher wages that lasted for 14 days.

The children's needs, unfortunately, were not met during

.
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this period.

The children and families suffered more

because the parents had to make changes as well as the
students
If there was an after-school educational program set

up already in communities of the oppressed people,

a

loss

of the entire public educational system would not stop

the process of formal education.

With bills like Pro-

position Thirteen being advocated, with the white middle
class becoming more reluctant to pay for social services,

more public schools will be hurt because there will be
less tax money to run a state and local public educational

centers.

It

is essential that U.

S.

Afrikans, and all

other oppressed people, do not burden their economic

situation during this depression by sending their children
to expensive private schools if they cannot afford it.

The primary purpose as stated before with an afterschool educational program, is to stop illiterate graduates that are coming out of public schools and to re-

educate those children while they are in public schools.
The entire focus of setting up an after-school program
is centered around aiding the urban poor masses of people.

The oppressed cannot afford private schools, which is
a

higher class or economic advantaged class of people.

The poor cannot afford private schools.

'
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James

Banks had the following to say about the

A.

purpose of public education and why

it

is difficult

to

stop illiteracy in the entire public school system.

His

solution is that ethnic studies must be taught in the
public schools.

This author thinks that

it

must be

taught in the after-school programs.
In a provocative analysis of the growth of the

American school bureaucracy, Michael B. Katz describes
some significant characteristics of the school system
which emerged during the 1880's and have persisted
until today.
American public education was, and
remains, 'universal, tax-supported, free, compulsory,
bureaucratically arranged, class-biased and
racist
.

.

.

I
am concerned here with the elimination of racial
But an
and cultural bias from the school system.
effective attack on that problem requires an
understanding of the process by which our schools
become racist institutions and the reasons why they
are still characterized^ for the most part, by a
pervasive racism today.

James Banks seems to have felt that the principle

contradiction in the

U.

S.

the 1880's has been racism.

public school system since
Some other authors have

agreed with Bank's conclusion, but this author does not
agree with the practice of investigating

a

problem, with-

out putting as much energy into finding a viable alterna-

tive that can be practically implemented.

This author

thinks that a sound solution to the problem of Afrikans

graduating illiterates from high school, is by setting
the country.
up after-school educational centers around

.

CHAPTER
A

III

PSYCHOLOGICAL MODEL FOR AFRICAN
CONTROLLED AFTER -SCHOOL CENTERS

The theme of this section concerns the psychological

gains involved and the circumstances of Afrikans controlling the content and character of their own public educa-

tional process.

This in turn provides basic guidelines

and insights into the planning and content of what the

thrust of mental health should be in people of Afrikan

descent and community centers for re-education, rather than

educational in nature or general human duress of services
to the oppressor.

The issue of Afrikans controlling their own educational

system can only be dealt with from a political, economical,
cultural or spiritual position.

This must be comprehensive

in scope to satisfy all Afrikans'

needs.

Afrikans are

presently being programmed in an educational system that
blames the victim that is oppressed for the problems.
The present miseducation of the Afrikan can be changed,
and this will be further investigated in the body of this

sect ion

There has not been a serious attempt on the part of
local, state, or federal government,

to aid in the process

of Afrikans controlling their own community education.

one has been able to impl emen t
124

a

viable ettoit to help

No

.
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local communities control their entire educational system

thus far.

Those interested in educational change must

begin to address the historical and political significance
of inferior education for the Afrikan.

The American public school system universally has been
based on the principle that all of the children of all
the people, from many different ethnic backgrounds
with many different degrees of motivation are to be
accommodated.
This principle has never really been
practiced in American public schools or in higher
education.
Minority groups throughout the country,
in the past and in the present
have had to isolate
themselves, culturally and educationally, in an effort
to assure their cultural survival.
It is only recently
that public institutions which are in existence for
the purpose of influencing minority group education,
have begun to make an effort to deviate from the
traditional system of public education. The latter
is sometimes referred to as "conformal education."
Actually, public education in America has been based
primarily on American middle class cultural and racial
ethnocentrism (Stent, Hazard, Revlin, 1973). 7 0
,

The late Walter Rodney raised the question that oppressed Afrikans need to challenge the authority of education by
the oppressor.

Even where Afrikan governments are appar-

ently controlled by Afrikans, this has continued to be

a

problem
Few Afrikans raised the fundamental challenges to the
bourgeois ideology which dominated their school systems,
and, wherever possible, the colonial powers handed over
the regions of government to trustworthy products of
71
their schools (Rodney, 1966).
The profit of the slavery system was the primary reason
Afrikan.
for keeping thorough education away from the

Had

history from
the Afrikans been properly informed of their

susceptible to
the beginning, they would have been less
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subjugation in this country.

Afrika was not

a

dark con-

tinent like the Europeans projected to the world but

very

a

advanced continent politically, economically and culturally.
There were problems within Afrika as in other countries
during that time, but parts of Afrika were, at various
times, the most progressive in politics, medicine, culture
and education.

For example, the civilization of Timbuktu

in the early 1400 's was recognized by Europeans who traveled

there to receive delicate eye operations.
A wise being on the planet

could easily see the advan-

tage to the Europeans stealing the Afrikans from their

mother land and forcing them into slavery to be given

a

psychological lobotomy, in order to keep them ignorant of
themselves.

This includes keeping people ignorant of

their historical achievements because of the oppressor's

desire to maintain control through miseducation

discovered as of late that Bethovan was not even
but a dark colored Afrikan which

Roger's work on Race and Sex

.

v/as

It

.

a

was

mulatto

illustrated by

J.

A.

This miseducation has con-

tinued to this day in the public schools.

Slavery began

when the Europeans tried to enslave the native Americans,
but they knew the land and guerilla warfare tactics,

they also were not separated from

a

and

knowledge of their

history and traditions for the native Americans could
escape to their people.
submit to slavery.

They fought and died rather than
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The Afrikan was ideal for the Europeans to use,
to

develop the United States, because they provided cheap
labor.

It was

impossible for the Afrikan to go back home.

Escape was almost impossible for the Afrikans because there
was no place to escape to.

Therefore, they were forced

into a chattel slavery system, the worst form of slavery

ever known on the planet.

Even the apartheid system,

practiced in South Afrika cannot be compared to chattel
slavery.

Many of the laws and regulations are similar,

but the slaves in the United States were not given money
for their services at all.

The Afrikan slaves resisted on many occasions.

The

most noted was Denmark Vessey in South Carolina, Gabriel

Prosser in Virginia, and Nat Turner, whose insurrection

Virginia was the most successful.

in

One of the primary

factors leading to Turner's success was that he was selfeducated.

Turner taught himself to read without the

assistance of whites and ignorant Afrikans.

He eventually

was able to organize one of the most viable attacks on

slavery by Afrikans in this country.

The primary reason

that Turner achieved a large degree of success was that

the brother taught himself how to read and to interpret

their day-to-day situation.

They passed this knowledge

on in their Afrikan tradition of oral communication

although this concept is used today as

if

it were an

.
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invention of the Europeans.

Brother Turner was practicing

communalism because the brother was not just satisfied to
be able to reach himself.

Communalism should be the de-

sired goal of Afrikans struggling in all parts of the
world.

Turner's form of communalism meant that the com-

munity should share its resources.

Rodney points out the

role that education has had traditionally in Afrikan

societies:

Education is crucial in any type of society for the
preservation of the lives of its members and the
maintenance of social structures. Under certain
circumstances, education also promotes social
change
Such educational practices all dated back to communal
times in Africa, but they persisted in the more
developed African feudal and prefeudal societies,
and they were to be found on the eve of colonialism.
(Rodney, 1972) 72
A counterpart of that type of thinking is expressed by

the National Association for the Advancement of Certain

People, commonly known as the National Association for the

Advancement of Colored People.

This organization is

dependent on the support of white liberals, specifically
Jewish, who prescribe the type of policies that they want
for the oppressed Afrikans.

The defense arm of the

N.A.A.C.P. is overtly controlled by Jews who are the leadership.

The Afrikans oppressed here and abroad, who desire

their
true education, must stop being totally dependent on

colonizers for aid.

Groups like the N.A.A.C.P. and the

.
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and the National Urban League is an example of white

superiority.

Afrikans must begin to follow the example

of their viable ancestors,

and learn to provide education

for themselves as well as judicial aid.

allowing themselves to submit to

They must stop

a type of

Bantu educa-

tion that is similar to the form practiced in South Africa,
or as the Nationalists refer to it, Anzania.

Originally,

Bantu education was formed on the concept of "separate
but equal," but,
sive.

in fact,

it turned out to be very oppres-

The above style of education has assisted in the

oppression of Afrikan communities in the United States as
well.

This country was built on racism, and only combatting

racism with our own version of educational truth can the

psychological shackles of slavery be eliminated in our
lifetime
The demand for community control of schools must be
acknowledged and accepted, if an educational reform
program is to have any meaning (Kerner, 1968).
The idea of Afrikans controlling their own education is
as much a threat now as it was back in Brother Nat Turner's

day.

The fear then was that once the Afrikans found out

who they really were, they might cease to be recipients
of a Bantu education that only trained them to be slaves
in an industrialized society.

In slavery,

this was accom-

plished by forcing Afrikans to do manual field labor;
today,

it

companies
is through cheap labor in businesses and

:
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in which people are underpaid,

ignorant.

improperly educated, and

In most states like Massachusetts,

they have

special laws that guarantee people's education, like

Chapter 766, which state that the State must provide
special education to youths if it cannot be met by the
local state public school system.

Afrikans must ask for

some kind of funding.

Oppressed people of color must understand that after
slavery the United States moved on to a state of neo-

colonialist domination over the

U.

S.

Afrikans.

This

relationship began after the first Reconstruction after
overt slaves, when the Republican Party pulled the
federal troops out of the South; hence,

slavery began in this country.

a

new form of

The disease that originated

at that time is known only in this country,

and the cure

must be given by the oppressed people themselves.

oppressor will never be willing to release the
Afrikan.

U.

The
S.

Freiere states, in reference to this task, the

following
This, then, is the great humanistic and historical
to liberate themselves and
task of the oppressed:
their oppressors as well. The oppressors, who
oppress, exploit and rape by virtue of their power,
cannot find in this power the strength to liberate^
either the oppressed or themselves (Freiere, 1974)

However, the situation is not yet hopeless.

It was

oppressed Afrikans who first introduced free public schools
in the South during the first Reconstruction.

The Afrikan
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brothers actualized the first democratic form of education
in the South.

The desire of the oppressed slave was to

use quality education as a means of liberation.
simply wanted to do the same as every other

U.

Afrikans
S.

American

citizen, and that was to exercise their right to be educated
in the way as other people in this country.

Afrikans in

urban and rural areas must today begin to respond to this

problem which James Boggs addresses below:
The organic, inherent irreversible weakness of the
present educational power structure is its complete
inability to develop such programs, because it has
been organized and it's structured only for the purpose of producing an elite and detaining the masses.
Hence, the importance of fighting them on this front
by developing concrete programs for curriculum, which
the Black community can regard as its own, and thereThe time
fore, insist that the schools implement.
is especially ripe for such proposals because mushrooming decentralization programs are of necessity,
contradictory and confusing, creating areas in which
no one is quite sure who has decision-making powers
(Boggs, 1973).

The United States has been able to put men on the moon;
therefore,

if the same economic and human resources were

utilized properly, they could solve the problems of the
miseducation of the Afrikan.

However, one would be

naive to believe that the government of this country will

change its political, economical and educational structure
without direct, continued pressure.

The reason for this

is that once real education is provided for all,

the masses

own
of people will learn the process to control their

ecological niche and not

a

priviledged elite as

it

is now.
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In

1896,

a

case came before the United States Supreme

Court, which set a precedent for decades of additional

hardship for Afrikans.

The ruling, which stated that

segregation was legal in education and interstate transportation, had ramifications politically, economically and

culturally for the entire society.

This followed because

the decision could be generalized to include the legaliza-

tion of so-called "separate but equal" facilities in all

aspects of living, including housing, eating places, and
other public conveniences, places of employment, etc.

The

racist judges rationalized the decision by asserting that
is was fair because the facilities were equal but separate.

The term "separate but equal" exemplified

a

contra-

diction, which clearly violated the 13th, 14th and 15th

amendments which freed the Afrikans from slavery and gave
them the right to vote and citizenship.

The three amend-

ments should have set a precedent for dealing with further

contradictions facing the newly so-called "freed" Afrikan.
If one is free and equal like any other United States

citizen, with the same rights and privileges, then one

would expect that all of the rights and privileges, and
opportunities, exercised by the white Anglo-Saxon working
class would be available to the newly freed Afrikans on
the same basis.

These amendments were like "slaps in the

Afrikan.
face" and actually represented a setback for the
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They were the beginning of "paper bill" illusions for the
Afrikans, still colonized in the United States because now
the Afrikans were dependent on their former slave masters
for justice again.

The Plessy vs. Furgoson case further retarded the

independence of the Afrikan in this country.

Unequal and

inferior education soon became the reality for the Afrikan.
The lowest form of education was given to them, and

a

pre-

cedent was set by "separate but equal" which was spread

north and south in public schools along with the rest of
the social institutions of the nation.

Although the educa-

tional facilities were separate, they all remained under
the control of the dominant white society.

Afrikans in

the United States have never again, since the first

Reconstruction, been collectively responsible for their own
form of education for their children and this has been well

over a hundred years.

There were attempts in New York

City to have community control.

The attempts failed

because the efforts were subverted.
The federal government has attempted to allow community

control of education in the form of specific experimental

programs in alternative forms.

A

prime example of this

type of education is the street academies that originated

during the mid and latter sixties and up until the early
seventies.

Most of the street academy schools were only
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j.unded for one year at a time,

and many did not deal with

self-evaluation or long range planning properly.

When

many of these schools went back for funding, they were not
allocated the funds because of poor record keeping and the
failure to adequately document the success and failure of
the school.

In many cases,

one or two interested people

started the school and after they left no one remained
to be a strong advocate for the school's continuance.

Movement Toward Community Control of Education
The free school movement or community control movement
of schools,

could have been more effective, if the admini-

strators of these programs had lived in the community with
the schools and became significant members of the community.

Most of the Afrikan administrators went back to the suburbs
in the evenings,

after criticizing their white counterparts

for similar actions.

A good example of this situation is

Ed Carpenter, who was a sincere administrator at Harlem

Prep School in Harlem, New York; however, he lived in
Teaneck, New Jersey.

This administrator had one of the

best records in the country for placing graduates from his

school in college.

But after a while,

the federal and

private funds were pulled out, and the school lost its

effectiveness

.

The school could have remained more of

a

he was
success had Carpenter lived in the community that

:

)
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servicing because he would have been more able to maintain
the school, rather than a reactive position after the

funding was threatened.

Bank and Grambs state the follow-

ing answer to part of this dilemma:
At last, black pupils have begun to discover that they
must force the schools to serve their needs by taking
the same kind of chaotic action within the schools that
others are taking in the larger society.
(Banks
and Grambs, 1972 7 °

New Afrikan educators must redefine their roles.
must,

They

for example, not exclude themselves from living in

the community that they are working in.

It

stands to reason

that good advocates for the oppressed population work

better for their populus if they live in that community
which they serve.

The students will express their desire

for a meaningful education now as stated further by Banks

and Grambs

After many years of being pushed out of schools, or
dropping out of irrelevant, often hateful schools,
Black students are taking hold of their own destinies.
They are in open rebellion against society and its
agents, including the schools, that have kept the
doors of opportunity closed and have treated them as
These young people are determined
sub-human species.
that they will be respected, that they will be taught,
that they will have access to the same opportunities
available to whites. 7
The new Afrikan educator has to become an advocate of

quality education for their constituents.

One of the means

of obtaining a better educational system is by taking the

problems before city government councils, central business
institutions,
groups, church councils, and higher educational

:
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becoming an ethnic lobbying body
ment

in all

levels of govern-

The issue of Bantu education in this country for

.

the Afrikan must be put before the United Nations.

Other

tactics include pressure groups, organizing and agitating,

writing articles about Bantu education in this country,
comparing it to the system in South Afrika, and staying
in close contact with the youth and progressive people

of all colors.

At times,

there will be a need to have

coalitions with other ethnic groups in order to get goals
and objectives accomplished in this country.

As Freiere

stated
true education involves the permanent search of
people together with others for their becoming more
fully human in the world in which they exist. ‘8
.

.

.

The Afrikan community will begin to slowly show a

raise in their level of consciousness, over a period of
time.

There should not be an expectation on the part of

the practitioner, who is working toward this goal, that
the job will be done in one or two years, but that it

will take a life-long commitment.

The new teacher will

have to understand that change is a slow process, and

problems cannot be resolved by quick reform measures such
as busing Afrikan students to white schools,

to resolve

the crisis of inferior education in black communities.

.
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The issue of community control ended up as
busing
problem to another problem, which proved worse thanone
before.
(Green and Hunter, 1976) 79

They must also realize that the best way to implement
any significant change,

from the old system of Bantu

education for Afrikans in this country, is to start with
small components before trying to change a large entity.
The teacher must understand, that all large

things come

from something small, and that change for the Afrikan in

education, will have to first begin at the place where the

new teacher resides; at home, one must begin to implement

change
The new teachers must be scientific in their analysis
of their concrete situation and must realize that all

situations are different, even if they have superficial
similarities.

Kavitch made the same analysis earlier:

Those blacks who are critical of the current thrust
of the integration movement, are not separatists; they
are professionals, who move in a racially mixed world
and who value integration.
They share a common fear
that black institutions will be stigmatized by the
implicit insult that whatever is black is inferior.
They have been ’looking' for language to express their
views, without giving aid and comfort to the George
'We will
Wallaces and Louisa Day Hickses of America.
'until
we
have
not be free' says Charles Hamilton,
We
freed ourselves of the mentality of dependancy.
must no longer be white America's permanent ward and
favorite cause.' 8°
The politics of local and federal government will in-

fluence the manner in which the new teacher will begin to
implement change.

It will be

incumbent for the teacher to

:
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study international, national and local events, because all

areas of their life will affect how successful the new

teacher is.

A very important quality that the new teacher

must have is perserverance

.

They must all understand that

they must be the agents for change, for it only takes one
good person to start a large raise in consciousness level

among people.

James Boggs suggested a possible way to

proceed in order for Afrikans to gain control of their
schools
In the course of developing programs for community
control of all these institutions, we must constantly
be developing concepts and procedures for completely
reorganizing these institutions to meet human, rather
than technical needs.
For example, we must develop
educational programs that will transform the schools
from what they are today training grounds for a
professional elite and mass detention homes for the
great majority into community centered educational
institutions, that will develop human beings, able
to govern themselves and administer over things.

—

—

The curriculum must be changed to fit the concrete con-

ditions of the neighborhood in which the teacher lives.

An

example is if one is living in a lower economic Afrikan

community one must not use large words, but fewer words and
more deeds.

The teacher must teach United States history

in a context with which the former slaves can identify with,

relating the history and that this country's needs were built
on the backs of cheap laborers and that Afrikans were that

labor force

— slaves.

In teaching economics,

the correlation between the slave market

s

one must show

historical,
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political, economical and cultural ramifications.

For

example, the present stock exchange stands in New York

City at the same spot that a slave market once stood in
this country.

The United States still depends on a system of extreme

poverty and wealth.

The evidence to bare this out lies

in the history of the Afrikan from 1619 until 1980.

Education of any merit will be confronted because the

problem of people who are satisfied with the oppression of
another people.

They must do this in order to maintain

extremes of poverty and wealth.

The new type of Afrikan

teacher must be scientific if he or she wishes to really
help bring about meaningful changes in education by teaching communalism rather than individualism.

This means

they have to stop their old ways of teaching and stop

using grades in a punitive manner to further oppress
Afrikan students.

Culture is a part of proper education because

it

helps

people become attuned to their real selves and also pro-

vides a historical analysis of their oppression.

The

new teacher should be concerned with building an education that is genuine to his or her people.

The teachers

and the community must decide, based on the community's

concrete problems,

if they must put more emphasis on basic

arithmetic or algebra.

One should always start with the

:
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simple before attacking the complex; thus,

it

would be

rational to choose basic arithmetic over algebra to begin

with in view of the fact that everyone in an advanced

technological economy must be able to count, and they must

understand basic math skills before attempting more complex
work.

Each student should be graded based on their own

abilities, not the oppressors' style.
The study of a foreign language is important; Swahili

should be studied as our mother language, along with the
study of English as a foreign language, since the new type
of education would be partly based on the United States.

He/she must develop their own mother tongue, rather than
try to speak French, Spanish, Latin or German.

When

learning English is should be treated as a foreign language

because it originally was foreign until English was forced
on Afrikans during slavery.

Woodson elaborates on this

point
In the study of language in schools, pupils were made
to scoff at the Negro dialect as some peculiar possession of the Negro which they should despise rather
than directed study the background of this language
in short, to underas a broken-down Afrikan tongue
stand their own linguistic history, which is certainly
more important for them than the study of French
phonetics or historical Spanish grammar. Negroes have
no control over their education and have little voice
in their other affairs pertaining thereto.

—

Reading is another basic necessity in an industrial
society.

The psychological part starts with self-concept.

Therefore, the new teacher must choose reading material

.
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which is germane to the reality of the grassroots
people,
not

F.

un with Dic k and Jane

.

Reading material should concern

the reality of oppressed people of color, instead of
middle

class suburban families.

Our reading material must reflect

that most of us live in projects or lower income housing,

and most of us are not homeowners as illustrated in Fun

with Dick and Jane

.

It

is incumbent for people to have

significant others to look at which aid in the development
of their self-concept.

Grier and Cobbs made reference to the importance of

Afrikans assuming a position of power because the effect
of power on the psyche is extremely important in motivat-

ing people.

Might not black people remain where they are, as they
did for a hundred years during slavery?
Such seems truly inconceivable.
Not because blacks
are so naturally rebellious or warlike, but because
they are filled with grief, such sorrow, such
No matter what
bitterness, and such hatred
repressive measures are invoked against the blacks,
they will never swallow their rage and go back to
blind hopelessness

....

Colonized Afrikans need healthy egos which are not being
developed under our present system of public school education.

Benjamin Scott affirms the necessity of

a

viable

school system to perform this function:
Not all the influencing elements of the total environment can be determined and enumerated, but certainly
the school is one of the most important in setting
The purpose
the bent of an individual's philosophy.
to produce
evolved,
man
of schools have been, since
survival
the
the adult components needed to insure
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propriety of the troop and nation.
Schools have
never been for children's benefit, but rather for the
profit of society, and those who refuse to be molded
by the schools, are indignantly excluded from society's
best rewards.
It is also true that from the very
beginning, the transmission of the philosophy of the
troop, has been as important as the teaching of techniques, since a skilled adult member who doesn't
accept the goals of the oppressor, will refuse to
participate and will be of no use 84
a.nd

.

These problems are inevitably associated with whites

controlling the education of Afrikans in the public school
system.

In the public school educational process, whites

become the primary significant others, rather than other
Afrikans, and this retards the development of positive

self-images.

Children spend a large portion of their time

in schools and the teacher-student relationship is impor-

tant.

Grier and Cobbs stated some of the reasons that

led to rebellions around the country in the sixties:

Black men, however, have been so hurt in their manhood
that they are not unsure and uneasy as they teach their
Women have been so humuliated and
sons to be men.
may
regard womanhood as a curse and
that
they
used,
*
8
flee from it.

Chancellor Williams described the pattern of education
followed when Afrikans controlled their own education before Arabs and Europeans gained control on the native

Afrikan continent:

Primary education included storytelling, mental arithmetic, community songs and dances, learning the names
The boy was now required to
of various animals, etc.
learn his extended family history and that of his
society, the geography of the region, names of neighboring states, the nature of the relations with them,

.

143

handling of weapons, hunting as a skilled art, rapid
calculation, military tactics, division of labor, etc.
The girls age-grade periods differed from those of the
boys
They had the same intellectual training as the
boys
.

Whites of good intention often do more harm than good
within the educational process of the Afrikan.

For example,

whites do not teach survival skills to oppressed Afrikans;
more specifically, how to survive, both academically
and personally in a racist country.

The European teacher,

most likely, will not teach the Afrikan pupils how to

organize their communities which is an important skill for
Afrikan urban dwellers to master.
The needs of Afrikan students are very different from

those of whites.

This form of continued oppression is

germane to Afrikans as

a

group of people in this country.

Only other Afrikans can actually relate to the type of op-

pression that Afrikans are faced with in this country.
One has to realize that in the U. S. skin pigmentation

alone plays an essential role in this type of isolation.
One can clearly begin to analyze that white control of

education for the Afrikan would automatically lead to

miseducat ion

,

not necessarily because of intention,

but because of institutional racism.

There has been

a

deliberate attempt by some whites

to keep the races divided by not providing adequate and

accurate information to each group.

A

clear example was

,
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revealed in February, 1977, when

a

national television

network^ finally portrayed some degree of truth concerning
the nature of slavery of Afrikans in the United States
in a movie called "Roots."

Before this presentation,

white controlled textbooks did not impart this body of

knowledge to the students.
a

It

is obvious that this is

clear example of the noneducation that has been occuring.

There is a new development in the move by whites to
curtail the Afrikans from controlling their own education.
The new move is allowing the Afrikans to come into white

controlled schools and, therfore, appease the Afrikans
who think that just being around whites will make them

better educated.

Many of the Afrikans that have come from

the integrated school systems are extremely confused.

They

demand every Afrikan can be successful, like themselves.
In doing so,

they quickly forgot that they were a few out

of many who happened to score high enough on a European

test.

Malcolm X explained how the thinking of integra-

tionists is dangerous to Afrikans in the community that
they affect:
just can’t see where, if white people can go to a
white classroom and there are not Negroes present
and it doesn't affect the academic diet they're receiving, then I don't see where an all black classroom can be affected by the absence of white children.
If the absence of black children doesn't affect white
students, I don't see how the absence of white is
going to affect the blacks.
I

145

So, what the integrat ionists
in my opinion are saying,
when they say that whites and blacks must go to school
together, is that the whites are so much superior that
their presence in a black classroom balances it out.
I can't go along with that.
,

But a segregated school system isn't necessarily the
same situation that exists in an all-white neighborhood.
A school system in an all-white neighborhood is not a
segregated school system. The only time it's segregated, is when it is in a community that is other
than white, but at the same time, controlled by the
whites.
So my understanding of a segregated school
system, or a segregated community, or a segregated
school, is a school that's controlled by people
other than those that go there. 87
If real

community control of education is to be

achieved, some of the issues mentioned in this synopsis of
the problem will point out its complexity, and the political

ramifications of our oppression as Afrikans with inferior
education.

The essential issue still comes back to control

of the poor as modern slaves,

in a complex technological

Since education is an important variable in the

society.

oppression of Afrikans today, only real change in education
will do, for oppressed Afrikans will demand our freedom as
a people.

It

is incumbent that a call be made for Afrikans to

begin to agitate and demonstrate for their freedom to

control their own education.
a

One must realize that once

people's culture is cut off from them, they loose all

roots to their past and can easily be subjugated by another

group of people.

This is the result of what has happened

to the oppressed Afrikans in the United States.

The closer

,
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that Afrikans get to controlling their own education, the

more difficult the task becomes.

Decentralization of the

schools appeared to be a landmark in achievement

;

however

upon more careful analysis, Boggs describes its inade-

quacies

:

Finally, a compromise called 'decentralization' was
worked out by Ford Foundation's McC-eorge Bundy.
Bundy introduced into the schools' struggle, the
same tactic that the United States has been employing in Afrika, Latin America and Asia.
The blacks,
like the oppressed people in former colonies, were
to be appeased with the facade of power.
Decentralization is in fact a form of domestic neocolonialism,
by which blacks are given the illusion of power through
local governing boards, while the real power remains
in the hands of the white-dominated central administrations 88
.

Education, as stated by many wise people,
to enlightenment.

It

is the key

is no accident that slave masters

often cut out the tongues of slaves who were able to read

and/or write.

Whites were quite aware then, like they

are today, of the power to which such real knowledge,

opens doors for an oppressed nation of people.

This is

the primary reason why the liberal whites today only give

Xip— service to changing Bantu education in the public

schools where Afrikans attend.

Benjamin Scott related

the reality of our current problems:

The chief cause of the failure of the schools to play
any role in the social evolution of the open society,
to impleis the institutional racism which operates
and the
faculty
the
ment the personal prejudices of
schools
the
Centralized control of
school board.
to local
will always be impersonal and unresponsive

.
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needs and aspirations, yet, such responsiveness is
vital if education is to lead to social reform. 8 S
He agrees with Malcolm X who rejects busing to be near

whites as a solution to getting

a

better education.

The

following is Brother Malcolm's alternative:
On the other hand, if we can get an all-black school
that we can control, staff it ourselves with the type
of teachers that have our good at heart with the
type of books that have in them many of the missing
ingredients that have produced this inferiority
complex in our people, then we don't feel an allblack school is necessarily a segregated school.
It's only segregated when it's controlled by someone from outside. 90
,

Malcolm X and Scott, both saw the same problem that
inferior education would be given to Afrikans under white
control

These two men made this analysis over ten years ago,
and today, Bantu education is still in existence.

Today

in the 1980 's it is an inferior education given to the

Afrikan in the United States like his cousins colonized
in South Afrika.

The Soweto uprising in June, 1976, gave

testimony to the inevitable reaction of people under the

oppressive leadership of whites, known as Afrikanos.
Tsetsi Machinini, a student leader of the revolt, was

a

witness when he spoke at the University of Massachusetts
in November,

1976.

He explained that whites receive free

to pay
education in South Afrika, while the Afrikans have

controlled by the
for an inferior education, which is
The system of education
Afrikanos, the white South Afrikan.

.
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for the Afrikan in South Afrika is second class just like

the counterpart for Afrikans here in the United States.

The essential difference between both forms of oppression
is that whites are in the numerical minority in South

Afrika, but in the United States, the Afrikan is the

numerical minority.
of

However, the total number of people

color is not the problem.

The problem of Afrikan con-

trol of their own educational system is far more complex
in the United States because of this numerical fact.

Whites in the United States will continue to find
it

difficult to just give total power for education of

Afrikan communities to the Afrikan which will be like selfgovernment.

One could reach the conclusion that just as

in the time of overt slavery of the Afrikan, whites today

do not want the Afrikans to have real freedom of education
by controlling their own lives to be educated as they

please
There is still much research needed in this field;
it will require a life-long commitment,

mistakes will be

a part

of the success.

and, of course,

The ultimate goal

is to have a better education for all people.

Afrikan

educators in this country must understand that if this
goal is to be realized, they must be the prime force;

others can assist later, but they must stop all excuses
of their
and begin to fight harder for community control
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own education.

The task will be painful, but the

U.

S.

Afrikan have a just struggle, and they will win.
The next phase of Afrikans solution to the problem
of miseducation and noneducation of the Afrikan, will con-

centrate on practical solutions to the problems of the mis-

education of the Afrikans.

There has been already too

many studies done of late about the miseducation and

noneducation of the Afrikan.
scholars come forth

It

is time that Afrikan

like of old, and begin to do the

painful research that is so necessary for the total liberation of the Afrikan.

Before one attempts to design an Afrikan Controlled
After School educational center model, one must understand
the political rationale involved in setting up an after

school program.
Rev. Dr. Martin Luther King, Jr., peace be upon him,

over fifteen years ago, write a book entitled, Why We Can't
Wait.

Martin Luther King, Jr. wrote this book before the

Nobel Prize was given to him, almost ten years after the
first Brown decision of 1954 was passed regarding quality
or equal education for the Afrikan.

King,

Jr.

Dr.

Martin Luther

had the following to say about education of the

Afrikan and what Martin thought should be
of direct action:

a

proper course
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What more will the Negro expect
if he gains such
rights as integrated schools, public facilities,
voting rights and progress in busing? Will he,
like Oliver Twist, demand more?
,

.

.

.

Some of the most vocal liberals believe they have a
valid basis for demanding that, in order to gain
certain rights, the Negro ought to pay for them out of
the funds of patience and passivity, which he has
stored up for so many years.
What these people do
not realize is that gradualism and moderation are
not the answers to the great moral indictment which,
in the Revolution of 1963, finally came to stand in
the center of our national stage.
We need a powerful sense of determination to banish
the ugly blemish of racism scarring the image of
America.
We can, of course, try to temporarily yield,
negotiate small, inadequate changes and prolong the
timetable of freedom, in the hope that the narcotics
of delay will dull the pain of progress. 91

This statement by Martin Luther King, Jr., back in
1963,

came after Martin Luther was betrayed by the National

Administration at that time.

King seemed to have realized

how he was used in 1963, and came to the reality that it

wouldn't happen again to him.

Martin also affirmed that

he was not passive and that education is not just integrat-

ing the races, but quality education was the real issue.

The purpose for using this last statement by Martin

Luther King, Jr., is to re-educate people who thought
that Martin Luther King, Jr. was a passive individual.
of
Martin did not just believe in gradualism in terms

societal
Afrikans having quality education and other
King also did not think that busing Afrikan
benefits.
to the problem
youths to white communities was the answer
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of the miseducation and noneducation of the Afrikan.

King

maintained that the present National administrative systems,
at that time,

were not serious about quality education and

other important self-interests of the colonized Afrikan.
Martin Luther King, Jr. also understood that he was in

a

revolution because he even used the words in that chapter
of his book.

After re-reading Martin Luther King, Jr.'s

book, one begins to understand Martin Luther King, Jr.

better.

The national medias have distorted the true image

of Dr. King, which is an ongoing problem of miseducating

the Afrikan and the continual noneducation of the masses
of people in general.

The primary image that was projected of people of
color, and the rest of the society, was that Dr. King

was a passive man, who believed in being passive and
gradual.

It

is imperative that new Afrikans rewrite

history books to correct this most serious problem of
the continual miseducation of the Afrikan.

If one does

not know the truth of their history, one will be segregated
or abused by everyone.

It

is extremely crucial that

Afrikan scholars of the first rank begin to write again
about Afrikan history.
Dr.

Afrikans no longer have the

Martin Luther Kings, the Malcolm X's, the DuBois, the

John Hope Franklins, the Carter

Afrikan people need.

G.

Woodsons, etc., which

Afrikans need to establish learning

—

.
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centers that will have books that have Afrikans' correct
history, and not distorted history, which further enslaves

Afrikan youths' minds.

The battle of the '80’s will be

forever the battle of the Afrikan

's

mind all over the

world
Scholar Nathan Write Jr. had the following to say
about correct Afrikan education:

Correct black education then, is an arm of the
revolutionary nationalist position.
It is based
on truth and instills the principles of truth, integrity and character in its subjects. The revolutionary teacher must understand that his total life, in
and out of the classroom, is an object lesson, not
only for his students, but for everyone with whom
he comes in contact.
In short, he must teach precept
and the example.
The test of the truly revolutionary teacher is his
living in and by the truth daily. One cannot live
in truth and continue to be incorrect.
He must ever
be alive in his convictions and all must be able to
see the concrete practice of his theory. 92

These past remarks by Nathan Wright are about the kind
of teachers that will be needed in these Afrikan after-

school learning centers around the country.

Wright has

a

very good model that follows the pattern of education

Martin Luther King, DuBois, Carter

G.

Woodson and other

early Afrikan scholars that followed.
It must be stated that Afrikans must have full politi-

cal and economical control, as well as cultural control,
of education.

Frederick Douglass, as stated earlier, was

self-educated and many other Afrikan leaders before.

:
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Douglass preferred this course of self-education.

Martin

R.

Delaney, M. D., one of the first conscious Black Nationalists
in this country was educated by Afrikans who took care

of their own self-education.

Victor Ullmun, in 1971, wrote

the following about Martin R. Delaney:
Delarey was among the first students assembled by Rev.
Woodson in the cellar of the Bethel African Methodist
Episcopal Church on Wylie Street, the founding of the
first Negro-sponsored school for their own children.
Within one year, Delaney was studying the classics,
as well as Latin and Greek, and sharing living quarters
and books, and taking courses with young Malliston M.
Clark, a black student at nearby Jefferson College.
Within two years, Delaney had chosen the area in which
.93
he wished to specialize, the study of medicine
.

Martin
in 1812.

R.

.

Delaney was born in Charlestown, Virginia,

He was the first U. S. Afrikan graduate from

Harvard Medical School and practiced medicine in Canada.
He served as a major in the Union Army.

Delaney was one

of the first educated Afrikan scholars who advocated Black

Nationalism in the United States.

Dr. Delaney stated the

following
Let us have an education that shall practically develop
our thinking faculties and manhood; and then, and not
until then, shall we be able to vie with our oppressLet our young women
sors, go where we may
be well informed,
minds
their
let
have’ an education,
and practical
information
well stored with useful
acquirements,
light
proficiency rather than the
popularly and fashionably called accomplishments.
useful.
We desire accomplishments, but they must be
are to
Our females must be qualified because they
children
be the mothers of our

....

of Harvard
DuBois was not the first Afrikan graduate

had thought.
like most people who have been miseducation

.
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Delaney was also an advanced thinker of his time on the
issue of the importance of women being miseducated.

Martin

was also a strong activist against slavery long before

Frederick Douglass entered the picture.

Delaney, like

others, did not agree with Douglass about assimilation but
to give the Afrikans the right to self-determination in

this country.

Martin Delaney was educated by concerned Afrikan

Delaney had an opportunity to develop his human

people.

potential and added something to the rights of all men.
Martin

R.

Delaney wrote a book, back in 1852, which dealt

with the miseducation of the Afrikan then.

Martin Delaney's

argument with Frederick Douglass, and others who resented
Douglass’ views that racism sould not be erased by assimilation alone.

Time has proven to a rational mind, whose ideas on

strategy for Afrikans were correct.

Logic tells one that

racism is still active, well and alive, and whites still
do not allow full integration legally because they do not

enforce the current laws.

Delaney called for practical
An after-school educational

education for all Afrikans.

program could be that answer for the oppressed Afrikan
people
Nien Lean wrote about

a

model of education which

China used during the Cultural Revolution

in China.

Lean
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stated the following about China's educational problem
of financing the education of its over 900 million people:

China frankly admitted that, given its legacy of
backwardness, universal education could not be
made available through full time students only. 5
Afrikan people in the United States must make

a

similar

analysis of their own problem of Universal Education for
all People.

Afrikans do not make policies regarding

Afrikans' education, yet Afrikans are the direct consumers
of public education and,
in urban public schools.

as stated earlier,

are the masses

Chinese are the majority of

China's population, but for the U.

S.

Afrikan, this is

not so because the Afrikan is not the majority population
in this country.

Yet, their population is abundant in the

national public school system.

This problem is a political

problem that requires reflection before any course of
direct action should be taken.

Economic considerations will be the key to the success
of the after-school program.

The only way Afrikans can

halt the miseducation of the Afrikan is to control their
own education politically, economically and culturally.

There will be a struggle to get quality education for the
Afrikan.

If the Afrikan is given the human right to a

their own
decent education, then Afrikans would control

education if the first step is to be

a

reality.

If

that
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step happens, racism would subside, but

a

sober understand-

ing of the upper-class illustrates that the oppressors would

not appreciate the Afrikan being true equals in this country.
W.

E.

B.

DuBois stated the following about the educa-

tion of Afrikan people:

Take for instance the current problem of the education of our children .... By the law of the land
today, they should be admitted to the public schools.
If and when they are admitted to these schools, certain things will inevitably follow.
Negro teachers
will be rarer, and in many cases, disappear. Negro
children will be instructed in the public schools
and taught under unpleasant, if not discouraging,
circumstances. Even more largely than today, they
will fall out of school and cease to enter high
Theoretically,
school, and fewer will go to college.
Negro universities will disappear
,

....

The trouble lies, primarily of course, in the elemenThe education that trains men
tary schools
simply for earning a living, is not education. 96

....

DeBois knew that his belief s about the danger of integtation in public schools would have rippling effects on the

entire education of Afrikan people.
decision, U.

S.

Since the 1954 Brown

Afrikans have lost far more Afrikan princi-

pals who used to be principals of the old Afrikan elementary schools where Afrikans used to sing the

U.

S.

Afrikan

Anthem, and would then get, at least, rudimentary history
of Afrikans in the U.

S.

Since 1954, Afrikans have

suffered from Afrikans finishing high school and not being
able to read.

This is a sad state of affairs that the

themAfrikans colonized in the United States have found

selves in.

.
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The Inner City Parents Council in Detroit in 1967 had
the following to say about the need for an Afrikan after-

school educational program:
We believe that if Afro-American children are to be
given motivation, are to be helped develop a desirable self-image, the inner city schools must
realistically seek to compensate for all the disadvantages which are fostered upon inner city
residents by a white society, and which tend to make
inner city children feel they are inferior
Standard textbooks which ignore or demean the contributions of Africa and Afro-Americans certainly
must be supplanted by books which teach our children
their worth and value.® 7

....

This statement only shows more clearly the concrete

problem of the Afrikan

's

miseducation through the use of

negative textbooks that do not tell the whole truth.

It

is incumbent that an after-school educational program must

order books that are published by progressive Afrikan

authors and not miseducated Afrikans and Jews who try to
form our minds without the whole truth.

Considering the financing of setting up an afterschool educational program, one must study the ways

Afrikans spend their money.
Dr.

King

E.

The following is written by

Davis, on the subject of Jobs, Income Business

and Charity in the Black Community

:

The way in which blacks expend their increasing
financial resources is potentially the most powerful
Even
force that exists within the black community.
black
of
behavior
purchasing
the
minor alterations in
for
a
implications
people could have significant
number of industries whose margins of profit are
maintained by black comsumpt ion 98
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The way in which one could interpret what
Davis said,
is to begin to organize Afrikan purchasing
habits and aid
in the channeling of that money to progressive
businesses

and institutions like an after-school educational program.

Finance will be a primary key in the stability of an afterschool educational program.

Norman

J.

Alex,

another Afrikan economist, suggests

that Afrikans involve themselves with mutual aid, as a

key to Afrikan survival in the U.

S.

Alex Norman made the

following observation which deals with Afrikans financing
their own programs and businesses:
The Brotherhood Crusade and Organizations like it,
with emphasis on mutual aid, provide black Americans
with self -validat ion upon which self-esteem can
grow and develop. 09

Before Afrikans attempt to set up an after-school educational program, they should do a thorough job of investi-

gating realistic financial possibilities.
Dr. King E. Davis also wrote a book that dealt with

Fund Raising in the Black Community History, Feasibility
and Conflict

.

Dr. Davis advocates that before one attempts

to set up an after-school program, that fund raising will

do the following:

Provide some financial support for planning and
implementation of social change activities. 100
If the liberation movement of proper self-image of

Afrikans is to be invisioned, Afrikans must study alternative

.

.
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fund raising techniques.

Some other nont radi t ional ways

Afrikans must use in fund raising techniques are as
follows:

producing entertainment shows to bring to

specific catchment area

a

a

form of cultural entertainment

that is both educational and financially successful.

It

is

advised that before anyone begins fund raising on this
level,

that they first investigate that specific entertain-

ment industry.

Afrikans even assisting in the production

of musical recordings is another concrete form of fund

raising which Afrikans need.

A sound way of getting to

this point is doing small productions, until the economic

reserves are large enough before seeking large economic

ventures
The production of plays that both serve an educational
and cultural need could justly satisfy, as well as more

alternative entertainments are needed.

These plays should

deal with the truth at all times so that Afrikans do not

further confuse the Afrikan's minds.

Plays on this level

would help get the community involved, as well as to awaken
hidden talent that lay dormant in the Afrikan's creative

genius
In

performing the above diverse kinds of fund raising

techniques, the initiators ought to keep their vision on

complete liberation as the goal at all times, and not just

make money, which is the current order for the day in the
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United States.

The new type of fund raiser must be an

educator, an administrator, and most of all,
people.

In

1973,

a

a

lover of

collective called the Damned, published

a book called Class Struggle in the Black Community

.

These

progressive authors had this to say about the internal
class struggle that must be waged in the Afrikan community
if Afrikans are to have true education:
It is very important that all of us who work in the
new education, understand that our oppressed students
must see things for themselves.
People do not really
learn by being taught from the top down.
That way,
they learn only to memorize in their head and that
is where it stops.
People learn thoroughly in their
guts', only through experience and practice.
When
people have an outline or a structure that shows
simply and theoretically the general process of the
experience, learning has taken place in the gut. 101
It

is essential that an initiator keeps the above

thought in mind while organizing a group of people whose

primary function is to raise money for the liberation of
Afrikans' minds, and to educate the people through an art

form that also develops a Cultural Revolution in this

country through re-education.
In

attempting to organize an after-school educational

program, certain things must be made clear to these new

employees.

Edgar

H.

Schein had the following to say about

this possible problem since it relates directly to funding
reand structured organizations' continual success of

education of the oppressed

U.

S.

Afrikan.
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If the organization is genuinely concerned about
building long-range effectiveness, must it not
develop a system of hiring employees which makes
them feel wanted, secure, meaningfully engaged in
their job, and positively committed to organizational
goals, and must it not develop training and management development programs, which stimulate genuine
psychological growth in order to insure the flexibility and creativity that may be required at some
future time? 102

The organization of an after-school educational program
is important because,

if it

is not well organized,

fund

raising will not occur and, therfore, the after-school

educational program would not be able to continue to
function.

The entire point of fund raising is to channel

money into a constructive benefit for oppressed Afrikans.
It

is hoped that different fund raising projects will

eventually lead to independent economics for those individuals participating, and into a broader organizational

control which specific projects fund.
It must be

understood that fund raising should incor-

porate the cultural aspects as well as the economic ends;
often the two can serve each other.
in the above,

It was also stated

that Afrikans must look for various non-

traditional forms of fund raising.

Fund raising is the

key to having a successful after-school program.
funds,

Without

there would be no after-school educational program.

Fund raising is the component for establishing viable

after-school educational programs.
a

It

is thus clear that

proper economic structure is just as important as

a

sound
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political structure.

In attempting to make changes in
an

advanced economic system like the

U.

S.

,

economics will

serve as the key to interlocking more mass participation.

Without funds there is no organizing of the oppressed
masses
of people.

Funds are the essential difference between

activity and inactivity, because of the most basic problem
of an organizer, or potential organizer, are needs of

material things for survival.
Rev. Martin Luther King, Jr.

Earlier, it was stated by
that people of change have

to do more organizing and talk less of Black Power.
A sound definition into the latter meaning is that

Afrikans must control their own ecological space wherever
they are, and it must be controlled in a scientific manner.
Thus, the oppressed must be flexible enough to work with
any and all people who desire freedom in their lifetime.

People of color have cut themselves off from gathering
international support to their struggle because they themselves lacked flexibility as well as other advanced groups.
It was stated earlier about what type of teachers

would be needed for an advanced movement in proper or
truthful education in this country which was stated as
bef ore--Af rikans or white middle-class, have not been

properly educated in this country.

Mass ignorance in

education has been the order of the day

in the U.

S.

Basic survival skills courses are not taught on the secondary
school level or in college.
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The principle cause of this problem is the style of

education that is taught in the
S.

U.

S.

Educators in the

generally use a lecture form of delivery of knowledge.

There is nothing wrong with lecturing in isolation; only
when it is the primary style used in formal education it
impells dialogue between the educator and educatee.
The new style of educators that are proposed in the

model utilized various forms of imparting knowledge and
methods.

There must be more types of forum-type education,

where the instructors utilize lecture structure, but avail

themselves for dialogue between themselves and the student.
Often in this society, the question and answer period is

usually not given much time.

It is important that the new

style of educators begin to have equal time available for

questions and answers, as well as information dispersal.
The question of when education begins and ignorance leaves

must further be explored by people concerned about oppression,

as well as scholars in the field.

Many people

have provided this scholar with various forms of insights
about the questions of education of the oppressed.

"What

is education?" is a question that must be asked by the

oppressed.

After these people have answered this question

for themselves, they can start to tackle the problems that

face their daily lives.

No scholar, or so-called expert,

:

.
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understands how each problem in education can be resolved.
It

is unscholar ly that an educator would attempt to play

the role of the know-it-all.

This educator

has only begun an embryonic process in

uncovering realities that he feels are important, based
on his own observation and experiences.

This researcher

has also attempted to have continual dialogue between
the oppressed urban masses of Afrikans and himself.

The

concept of theory and practice was used in this research.
The concept of education described by Webster is the

following
To provide schooling, to develop mentally and morally,
especially by instruction, train, instruct, the action
or process of educating, or of being educated, the
knowledge and development resulting from an educational
process.
The field of study that deals mainly with
methods of teaching and learning in schools

This section will illustrate

establishing

a

a

specific problem of

community controlled educational center.

The Afrikan Community Learning Center in Philadelphia,

Pennsylvania, is an example of

educational center.
1976.

a

community controlled

The Center was established in April,

The concept of the learning center resulted from

dialogue between interested individuals who wanted to change
their own community and improve the quality of education
for their children.

It was

decided that they needed

a

place

type of
to begin to bring concerned people to begin some
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community center.

What finally resulted was that they

used a church building after school to begin to re-educate

Afrikan youth in North Philadelphia.

The initiators of this

venture, at first, were for concerned males who decided
that the only way that they could be successful would be
to recruit other people in the community to this venture.

They began a campaign to get parents and local youth in-

volved in the conception of the center-.

An advisory board

was chosen and an administrative staff was collectively

selected by the participants themselves.

They continued

and recruited more students and parents to be a part of the

Af-Com, or at least to support the center through dona-

Studying the step-by-step process in the develop-

tions.

ment of this center will provide important information
for creating a general strategy for implementing a community

learning center in oppressed communities of color.
A part of the Center's design was based on the Hebrew

after-school educational model, which are schools set up to
supplement the Hebrew child's public school miseducation
or,

most of the time, noneducation.
As the Center progressed towards the summer, people all

around the city heard about what the Center was attempting
to do,

and professionals began to volunteer their services

to the Center.
in math,

The Center initiated tutoring sessions

English and other skills.

Musicians, dancers.
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and other artists volunteered their services for classes,

workshops, and fund raising benefits, which in turn provided
them with free publicity throughout the city.
arts classes began.

Martial

A Guerilla Street Theatre-Poets'

Workshop was initiated along with creative writing sessions.
Adults began to come to the Center to get free counseling
to assist them in acquiring their G.E.D., which is the

equivalence of a high school diploma.
This author planned to document some success variables
the Center has faced.

It is proposed that this type of

venture can be implemented around the country, and this
Center is only a model that can be viewed critically by
people with similar needs.
The next section will develop and test plans for

colonized, oppressed Afrikans in the United States to use
to set up learning centers in their own communities.

Operational Procedure

Following is the process to be used in implementing
plans to establish an Afrikan community learning center.
One must first assess the needs and the political, economical,

cultural, and psychological climate of the neighbor-

hood in which they plan on implementing such
It

a

project.

community
is important that the initiator live in that

rather than in another area or city.

The first preliminary
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step is to find out what physical resources are available
that could be used for the site of the project.

The

next important step would be to discuss the idea with

interested community leaders, and then getting these

community people together to introduce themselves to
each other and hold meaningful dialogue.

All of the persons

involved should assess the time that they could invest in

getting the project off the ground.
It

is incumbent that the initiator be prepared in the

areas of group and interpersonal skills.

He or she must

be an excellent listener and also well versed on the sub-

jects of the history of Afrikans in the United States,

international relations, and local politics.

The primary

reason that the initiator should be well versed in the
above areas is so that he or she will be more able to help

others to see the possibility of attempting such

a

venture.

The next important step is calling a neighborhood

meeting to let other people hear about the project and
add their suggestions and criticisms.

It

is wise to have

already written some suggestions about the center because

methodology is important in facilitating discussion.

One

should make sure that the principle participants do not

make the project learning center seem closed in leadership,
and they must have constant dialogue with each other and
the rest of the community.

As more community people become

.

168

more

serious through direct service action by the learn-

ing center, they should become a part of the staff of the

center
It

center,

is very important to have a comprehensive learning

designed around the most urgent educational needs

of the local communities, such as adult education programs

for General Education Diploma preparation, learning to

fill out job applications, and better learning skills in

general.

A

diversified program is incumbent in order

to get all stratas of the community involved.

For example,

a person who likes to sew can conduct sewing classes,

those

who are interested in Afrikan history and literature gen-

erally are more than willing to give of their services
in sharing knowledge.

youth can feel

a

Art programs are important so that

part of the center and also develop their

potential; recreational programs are also good for the
youth.

It

is also essential to have dance instructors

along with local musicians who will display their talents
to the community.

Thus far, it has been found that

musicians are more than willing to play just for

a

recep-

tive and attentive ear to this context.

The ideal type of structure to house such

a

program

would be a church building since most of these buildings
have excellent facilities.

minister be

It

is important that

a part of the initial

the

group of people contacted
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because he can often help to get the general community
to
stand behind the program.

is incumbent that the initia-

It

tor be extremely tactful in the first encounter with the

building owners so that they develop
toward the endeavor.

a

positive attitude

Before first contacting anyone, he

or she should be prepared to show how the learning center

could be self-sustaining after a one or two year period.

Therefore, the principle investigator who initiates the

project must establish viable funding projects that will
help the center move toward this goal.

For example, dances

can be held for the youth on weekends at which admission
is charged.

This money could be used for paying operational

costs of the building and other activities.

The fund rais-

ing projects will also be bringing community members closer
to each other.

The center should be the community meeting house,
and when issues arise in the community, someone involved
in the learning center should call a community meeting to

discuss problems and tactics for resolving them.

extremely important to have

a

It

is

wide range of diversified

programs housed in the building in preparation for times
when group action is needed.

When the center becomes as

diversified as possible, more people will be attracted
to it because there will be someone for everyone to
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identify with, and this will make it easier for oppressed

Afrikans to feel at home.
The reasons for this study is that up to the present
no one has designed a conceptual model based on experience

for getting a community actively involved in controlling an

educational center.

Later on, it will be important to

establish a Board of Directors who are generally professional people who are interested in the continuation of
the center.

An attempt should be made to involve certi-

fied teachers, lawyers, clergy, etc.

The main function

of the Board would be to serve as a buffer zone between the

hostile city administration and the center so that the city
dare not try to overtly attack the learning center.

The

oppressor clearly recognizes the danger of this type of

endeavor by Afrikans, so the above step is crucial if one
really wants to safeguard the program from the oppressor.
That is, he or she must add some members of the Afrikan

professional elite for the center's protection.

Distinctions between economic and professional status
is irrelevant because an Afrikan with a Ph

.

D.

is still

oppressed as one without.
Malcolm X provides a good example for this principle.
He was speaking at Harvard University in 1964, and an

Afrikan from the United States asked why he did not desire
very
to integrate into an oppressive system, using

.
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intellectual terminology.

Malcolm's response to the young

Ph. D. was to ask what they called a Ph

doors— "nigger?"

.

D.

behind closed

From then on, the two of them held

meaningful dialogue because the miseducation and the noneducation was understood between them.
The choice of this methodology resulted from this

organizer's practice in the field around the country.

This

author first was an Upward Bound counselor at Temple University in 1966 in Philadelphia, Pennsylvania, working with

high school youths.

In Richmond,

Virginia, this researcher

became an outreach worker for the Young Men's Christian
Association, and in working with the community youth, he

became involved with the welfare system, the courts,
public schools, mental health facilities, etc.

This inves-

tigator came to the conclusion that a meaningful education
was needed in order for the oppressed to understand their

concrete conditons.

This scientist decided that Afrikans

must resolve most of their own problems with assistance
from experienced people who are sensitive to the nature of

their problems.

An example of this dilemma is many

students who were in Upward Bound had juvenile court records
and were diagnosed as hyperactive students who were also

underachievers.

More indepth investigation revealed that

the youth were simply rebelling against the educational

system that was not germane to their daily, lives as the

oppressed
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When this analyst later worked for the Department
of

Mental Health and Mental Retardation of the State of
Virginia, as an assistant administrator, he saw the same
type of youth get channeled into mental health institutions

because of their lack of economic resources and education.
This section is referring to people whose problems have

stemmed primarily from economical, educational, and
political oppression.

Much as been documented on the

subject of juvenile oppression in Afrikan communities which
this author states is directly coordinated with negative

public educational institutions.
This author believes that by establishing learning
centers, crime and poor performance in local public school

areas could be reduced, because the new students would

properly understand why they have to learn the oppressor's
skills in order to survive in an advanced capitalist

technological country like the United States.

In this

manner, they would be in more of a position to work toward

improving the overall conditions of Afrikan people oppressed
in this country.

This section was a rational, or motivating force that

transpired this researcher to develop

a

methodology how

to set up an after-school educational center.

This author

has had an influence on a few of them getting off the ground
and desires to let the masses of people share the knowledge.

CHAPTER

IV

STEPS IN BUILDING A METHODOLOGY FOR AFRIKAN
CONTROL OF THEIR OWN AFTER SCHOOL
EDUCATION PROGRAM
Steps in how

I

plan to build a methodology for Afrikan

Control of their own after school education program.
I

plan to use the Afrikan Community Learning Center in

Philadelphia as a model.
on this model.

I

I

also plan to improve

plan to improve the model to what

I

think an after school educational program should be.

I

plan to set up a step-by-step model to be used in

other places.
A.

I

plan to first interview founding members of the

Afrikan Learning Center in Philadelphia,
Pennsylvania.
B.

I

want to ask them why they set up the Afrikan

Learning Center in Philadelphia, Pennsylvania,
and how they got started.
C.

I

want to ask them what was the program's purpose

and goals.
D.

I

want to study their program's content, from

its beginning.
E.

I

plan to use its files of the program, to

evaluate their material.
F.

I

plan on showing what Af-Com did in Philadelphia,

and what effects it had on its community.
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G.

I

plan on showing the model to Af-Com.

I

plan

to use after making improvements of Af-Com.

also plan to show the model

I

I

have of Af-Com

to interested community people.
H.

I

plan on asking people from Afrikan communities

in other cities specific things that need to be

improved in the model that
I.

I

I

desire to implement.

also plan to outline the political climate in

Philadelphia that helped make Af-Com what

it

is

at the present
J.

I

want to find out what type of political

atmosphere Af-Com has created in "Philly" since
it began in April of 1976.
II.

I

plan to ask founding members of Af-Com of the

problems they had in setting up its foundation.
A.

Suggestions for improvement of their program,
and how

I

would start my own After School

Educational Program.
B.

I

would like to record what things one must not

do to have a successful After School Educational

Program.

I

plan to also document what should

have not been done in Philadelphia and what

should not be redone in my model.
C.

I

will point out why, in general, Afrikan

teachers make better teachers for the students

.

"
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rather than a non-Afrikan from another cultural

experience who does not know the United States
Afrikan feelings and historical background.
D.

plan to evaluate where the Center's staff see

I

the direction of the Center going.
E.

I

would like to find out what types of problems

the staff had with the public school system in

"Philly
F.

I

.

would like to get some suggestions from Af-Com

for people setting up similar centers in the

same type of metropolitan area with a strong

mayor system that Philadelphia has.
III.

I

plan to interview other people who are not staff

members of Af-Com, to find out what they think the
concept of Af-Com should be

,

and how they would

improve Af-Com.
A.

What the masses of people think about Af-Com,

what should be the goals and objectives of

Af-Com and it's importance for its own survival.
B.

I

would also like to investigate what the

community feels Af-Com did wrong in organizing
their center at the very beginning.
C.

I

would like to know how the community would have

organized the Center excluding Af—Com staff

members

.
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D.

I

want to know what they think should have

been the first steps in organizing Af-Com.
E.

I

also plan to investigate literature that deals

with this type of problem in setting up a

community control school.
F.

I

plan on testing the Philadelphia center with

the model
G.

I

I

plan to build.

plan on investigating the pros and cons of

Af-Com to not duplicate the same mistakes
that they made.
H.

I

plan on evaluating what effects the Center has

had on the staff members before and after
Af-Com.
I.

I

plan on evaluating how it has had an effect

on the general community, excluding staff

members
IV.

I

plan on gathering all of the events from Af-Com

through personal interviews with staff members, and
from their files, on the history of Af-Com.
A.

I

plan to compile a historical record of the

Center from their files, and give them a copy
of my findings for their records,

and for my

own to be used on my model.
B.

I

in

plan to record types of schedules they had

teaching classes.
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C.

plan to find out why they had specific classes

I

offered to the community because

I

feel curriculum

is important.
D.

I

desire to find out the political and economic

reasons for having specific classes, and

cultural ramifications
E.

I

it

had on the students.

also plan to find out what type of effects

the classes had on the students from the staff

position, and the students'.
F.

I

plan to find out what classes did not function

well, and why they did not.
G.

I

would also like to find out what was their

specific problem for not functioning well.
H.

I

plan to document most of the records on file

that have to show where they were, and maybe

where they are going at the present.
I.

I

would also like to find out where they are now,

and how they got to the present.
J.

I

also would like to find out what type of visual

media they used, and how they think visual media
could improve their program, if at all.
K.

I

also would like to find out who were some of

the lecturers at Af-Com, and what did they

address themselves to, and when they were there.

..

.
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V.

plan on contacting faculty and other educators in

I

other localities.

I

want to improve the Philadelphia

model, through development of my own model from their

mistakes
A.

I

plan on implementing their positive suggestions.

I

feel that mostly the good of Af-Com should be

in my methodology.

I

want to put in steps in

building my model of what to do and what not to do.
B.

I

also plan to give my suggestions to interested

people in the field of study to use my model at

will
C.

I

plan to outline what steps one would take in

attempting to implement my model of an After
School Educational program.
D.

My model will be primarily based on the experience
of the Af-Com staff,

and suggestions from

community people from around Af-Com and other
cities

I.

Af-Com.
My model will be built similarly to that of
is
The only difference between Af-Com and my model

that

I

surveyed the literature that deals with

organizing such

a

school and may be able to benefit

from their experience.
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Steps

I

see for one developing an after school

education program

— these

steps that follow are

essential if one is to begin an after school
educational program.

The theme will be community

participation or preparing

a

community for an after

school educational program.
A.

One should first survey the area they plan on

setting up an after school education program
in.

One must learn demographic information of

the community, along with city demographic

information of the area.

These steps are not

to be taken lightly.
B.

One must translate demographic information

found in a community and city to determine size
and population one plans to focus on.
C.

One should try to get a historical overview of the

community history, such as how long Afrikans have
been living in that community and what ethnic
group settled before them.

I

think it is

important to look closely at this imformation

because often that group is still in control of
the school board in that area, or still have a
self interest in that community.

The major

interest that the last group would have is an

economic base.

This could be seen quite easily
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in the urban setting where Af— Com is located in

Philadelphia.

Most urban settings are similar

to this condition where people of color reside.
D.

After obtaining this information they will find
what statistical information they gathered is

relevant to the community, and how to apply

it

to the objective conditions of the community.
E.

Finding out what the problems are in that

community could be more easily obtained from
this information.
F.

One of the key political steps is to find out

who the mayor is of that city and what political
party they belong to.

One should find out

if the mayor represents a strong mayor system or
a weak mayor system.

An example of the above

is whether city council makes policy in the city,

or like Philadelphia, where the mayor controls

the city council and hand picks officials who

will generally know nothing about education.

A

weak system would be like Atlanta, Georgia, where
the city council members control the city, or

generally, the city manager which is often not
an Af rikan

,

even if like in Atlanta, where the

majority population of the city is of people of
Afrikan descent.

They do not control the city
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economically.

Therefore, they really do not

control the city, more less the education of
their children, which attends the public school

system in Atlanta, Georgia.
G.

It

is

incumbent that the above steps be taken

because it depends on what type of after school

educational program will be in
H.

a

community.

One should find out what is the current make-up
of school boards, and ascertain if it is pro-

gressive or backwards.

If the school board is

multiracial or controlled by whites.

It

is most

unfortunate that most of the oppressed Afrikan
community schools are controlled by the latter.
II.

Some steps in how to contact community leaders, and

what is a community leader; how to identify them in
a specific target area of concern.
A.

A community leader should be choosen by service

to the people in which they reside in; by their

work you should know them; or by their consistency
in struggle,

when everyone else has given up hope

to win their freedom from their oppressor.
B.

One should ask people in the area of concern who
is doing something worthwhile in their community.

C.

This is a way to identify
leader.

The people simply

a

viable community

choose them and they

.
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are dedicated to the people for the rest of
their
lives, not just when a specific political tenure
is over.

The people choose the leader by their

unselfish service to their community, often
is without pay,
a

it

or traditional media coverage to

so-called leader.

They often do acts of

kindness because they know that the act itself
is good enough for them,

and not someone "striking

up the band" when they do something that is

correct.

Simply, a community leader is a servant

to the people, not the traditional opposite

seen
III.

I

plan to survey relevant literature that relates to

similar tasks in building community based educational
centers.

I

also plan to show other bodies of knowledge

that have a direct bearing on the success or failure
of other programs used.

knowledge

I

Some of the bodies of

feel are relevant, other than just

education, are as follows:
A.

Psychology is an important aspect in setting up
an after school educational program.
1.

I

will be looking at motivation elements, of

the effects of Afrikans controlling their own

after school educational program.

s

.
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2.

I

want to look at the variables of what

controlled education would be on the
oppressed Afrikan child.
3.

I

will be looking for the overall mental

health of the oppressed Afrikan, after the
model is implemented.
B.

Political education is another important step
in one,

implementing a viable after school

educational program.

The key to implementing my

model will depend on the knowledge one has of
the local political climate, as stated before.
C.

I

plan to show how language, as well as culture,

is responsible for some of the miseducation and

noneducation of the Afrikan in the United States
since slavery.
D.

I

also plan on reviewing educational history of

the public school system in this country, with
all its contradictions as far as the Afrikan is

concerned
IV.

The type of literature review
as is follows:

I

think will be relevant

The works of VI.E.B. DuBois concerning

the education of the Afrikan; the writings of Malcolm
X concerning the Afrikan conrrolling their own

education; Carter

G.

Woodson's works on the miseduca—

tion of the U.S. Afrikan in education; Lerone Bennet

’
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works on the U.S. Afrikan since slavery.
books and articles
subject:

E.

I

Some other

think are relevant to this

Franklin Frazer’s works on the U.S.

Afrikan in education and cluture; further works by
men and women like Lillian Smith's views on the Drown

Decision; the works of Grier and Cobbs on the

psychological ramifications of the miseducation of the
Afrikan; also, another Afrikan psychiatrist, Frances

Wellesly, addresses the problem of miseducation of
the Afrikan and its ramifications on a people; works
by Samuel Yetts must be included in this list of

scholars who handled the subject of the miseducation
of the Afrikan quite well.

I

will also review works

by so-called scholars on the subject, like Daniel P.

Moynihan, Dr. Jenson, who also holds

a

view similar

to that of the above and the latter, Shockely.

These

last three men should be dealt with in the literature

review since they further miseducate and noneducate
U.S.

people.

I

also plan on using material from the

Kerner Commission effects on civil disorders to

correlate the effects of miseducation of the Afrikan
has done to a people in this country.

The reference

material will be both historical and relevant to
the problem of the Afrikan because of the miseducation
of a people/

these are only an example of the
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literature that will be required to do justice to
this subject matter of the miseducation and non-

education of the Afrikan

and why they must control

,

their own after school educational program.
V.

These things,

I

think, would be a part of building a

sound methodology for Afrikan control of their own
after school educational program.

It

is hoped that

this methodology will help aide oppression of the

Afrikan in the U.S. in education some way.

Testing Methodology

1.

— Tape

Interviews

Could you suggest anything in the methodology that
will not work?

Nothing in the body of the methodology to my
knowledge needs improvements.
2.

If anything is further needed in the methodology to

make it more comprehensive, please respond.
I

do not think any other thing

methodology at this time

— it

I

could add to the

seems to be a compre-

hensive document as it stands.
3.

If any part of the methodology is too detailed,

please make recommendations.
It

methodology is
is hard to say that any part of the

this docutoo detailed because from my understanding
in various parts of
ment will be shared by many people
of the country and world.
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4*

If you wer© going to do an after school ©ducat ion
a1

center, what would you do or not do that is done in

this methodology.

would have done

I

it different only from the per-

spectives of style, but the steps to the methodology
itself is sound and complete.

Building My Model
Phase

I

— Step

I

.

What is defined as an initiator:

An

initiator is one who attempts to implement an after school

educational program.

Also an initiator does not have to

be from the community that they are attempting to set up
an after school educational program in.

How to identify

an after school educational program initiator:
A.

The first step is to identify if an individual
is interested in setting up an after school

educational program.
B.

One of the ways of identifying an area of concern
is by riding around in a car or a bus.

Another

means is investigating local statistical data.
C.

The historical background of an initiator is

essential to the programs potential.

An initiator

needs a background of being an advocate for the
oppressed.

The initiator also needs viable con—

crete skills in communications, organizing, and

.
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some previous type work dealing with leadership
roles.

An initiator must also be familiar with

systems and analysis

,

such as being able to

understand where the real power is in organization.
D.

It

is good if an initiator lives in the area of

concern because they would be in touch with the

problems of that community.
E.

It

is possible that

an initiator does not now

live in the area of concern to set up an after

school educational program.

At the present

,

all

of the past indicators point to the fact that it

would be contradict ional with the goals of the
After School Educational Center not to live in the
area of concern.

Core part of any community learning center.
A.

The community leaders should call for the

formation of an advisory board which would serve
as a protector and promoter of the interests of

the center.
1.

Types of people to select for the Advisory

Board are formally and informally trained
people from the community, with skills in
different areas.

It

is

important to have

respected people serve as Advisory Board

members

.
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2.

It

is also incumbent to consult these

people when important decisions must be made.
3.

The building owner or manager should be on
the Advisory Board,

if not an active staff

member of the center.
B.

The organizers of the center should investigate
and initiate procedures for incorporation as a

nonprofit ogranizat ion
III. The third phase involves active advertising of the

center's existence.
A.

The mass media should be used, such as radio,

television, newspapers, billboards, leaflets,

informal grapevines, etc. taking advantage of
free advertising spots when available.
B.

Contact with different branches of the mass media

should be collectively divided among the staff

members with different persons focusing on
different aspects.
C.

After the members have contacted the various forms
of mass media,

it

is incumbent that each staff

member of the center keep personal contact with
their area of responsibility in mass communications.
D.

It

is then necessary to consolidate each community

organizer's mass media contact and to call upon
different contacts when necessary.

.

.

After a meeting has been called to consolidate
efforts, the center must boldly project itself
into the community by the use of the media

contacts.

It

is

important to establish friend-

ship relationships with these people because

their skills will prove to be of great service
to the center's success or failure.
A large

community celebration of the opening of

the center should be held.

The center should

invite local musicians to display their talents,
dancers, drill teams, martial artists, arts and

craf tspersons

,

gospel and jazz singers, along

with persons to display and sell their goods.
1.

It

is

important when the above step is

implemented, to have real community partici-

pation
2.

.

The organizers must include all stratas of
the community in holding the opening.

3.

Local streets should be blocked off, if

possible, to insure adequate visibility and
space for activities.

There should be

a

committee to clean the street
4.

Local merchants should be approached to help
out in donations for the success of the

opening

They should be reminded, if
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necessary, that they are part of the community
and should be responsible for putting something

back into the community rather than always taking
from the community.
IV.

In phase four,

the entire operation should be consoli-

dated with the local community.
A.

All remaining local community groups and organizers

should be invited to come to a learning center
meeting.

The purpose of the meeting would be to

investigate further what resources are available
to the center.
B.

Continuous discussions should concern what the
center's role could be in the overall community.

C.

Following the opening celebration, there should be
an evaluation of its success.

D.

The direction of the center should be discussed

with the goal of becoming independent of the

sponsoring organization that pays for the

building site.

Steps in implementing this process

are as follows:
1.

Have continuous fund raising activities such
as local youth dances on the weekends.

2.

Rooms in the building can be rented out for

banquets, weddings, anniversary parties, etc.

.
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3.

Political cultural shows can be produced for
tne collective gains of the center, not

individual profits, which include poetry and

music groups.

The more popular the group's

name the better the chances are for the

success of the venture.
4.

Proper advertising for political cultural
shows is important.

The Center should

charge the community moderate prices to
see the events.
V.

Staff evaluation is an important phase of the center's

operation
A.

It

is necessary to have criticism sessions during

staff meetings which should be held at least once
a week.

The purpose of the meetings would be to

evaluate the center's activities for the week and
evaluate staff performance.
B.

As a result of criticism and evaluation,

it

might be found that a certain staff member is not

suited for a specific task.

It

is wise to switch

that staff member to something more suitable than
to allow the activity that they are coordinating
to collapse.
C.

One must consider the people objectively and not

allow close emotional relationships to

.

.

.

. .
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interfere with the center's overall goals and

objectives
D.

It

is important that staff members are not

with each others' problems because

a

liberal

strong

program is a reflection of its leadership.
E.

For example, if a staff member is hurting the

program's goals and objectives, and the staff
allows it to continue because of friendship ties,
in the long run this will hurt the program's

effectiveness
VI.

Phase six involves a continuation of the center's

progress
A.

A goal should be to interject the community center

into the overall development of the local

community, and to be flexible with on going

programs
1.

What is meant by interjection is working with

already established community groups and

consolidating them to one cooperative
alliance
2.

The center's role is to raise the level of

consciousness of the community to become a

meaningful cooperative community.
B.

Following are the types of problems that the
center can begin to deal with in the community.

.

193

1.

They can pressure city administrators to

begin to pick up garbage more regularly.
2.

Employment can be found for people in the

community
3.

They can begin to start relevant outreach

programs that aid juvenile offenders by

becoming their advocates or starting prison
after-care programs.
4.

They can advocate for prisoner's rights, and
assist by bringing entertainment to them or
just writing them letters while incarcerated.

5.

They can help initiate local food cooperatives.

VII. The final step to the model will be on the initiator's

will to serve the people.

This methodology needs

further improvement but this will only happen when

concerned people begin to try to implement what has
already been presented.

Innovations are always

welcome and if the after school educational learning
center will get off the ground, change would have to
come.

The community control school movement swept

the country in the 1960's, so can an after school

educational movement move the country to do something
about miseducation and noneducation.
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Introduction to Methodology

Olinga's After School Educational Program

.

must be familiar with the area of concern.

The initiator
Also, the

initiator should have training or specific skills in the
area of education, community organizing, local politics,
as well as national and international politics.
A.

It

is incumbent

for the initiator to be a self-

motivated individual because they will have to
be the motivating force to get an after school

educational program off the ground.
B.

The initiator will have to identify local

community leaders or aid in the development of
local community leaders.
1.

Training skills or leadership development
should begin with the initiator familiarizing
themselves with concerned community members
about the problems of education in their

community.
a

The initiator should give them

synopsis of education for the Afrikan in

the U.S. since slavery.
C.

The next showing the new developing leaders

statistical as well as practical first hand

experience about the public education.

What this

on the
step would do is brief the new leaders
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desperate effect of public education on the
Afrikan in the U.S.
D.

The new leader should be oriented with the Afrikan

liberation movement in this country.

A general

overview will be enough in the beginning.
In a community where a center has been established,

and where it has been successful, should become advocates
of the above process.
A.

It

is suggested that each community which desires

to use the process begin to deal with modifying

the methodology to their own needs.
B.

Innovations on the methodology should take local
and national characteristics that are germane
to each concrete situation.

C.

The oppressed Afrikan should concentrate their

energy in developing a new educational standard
in the United States.

Model

I.

Steps in how one would build a program for Afrikan

control of their own After School Educational program.
This methodology is to be used by anyone concerned
or nonabout the oppressed masses of people, Afrikan

Afrikan.

Some of the goals and objectives of an

serve the
after school educational center is to
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people in one's community without traditional rewards.
The following is a step-by-step process to set up
an after school educational program:
A.

The initiator or principal investigator of the

program should investigate problems in the
chosen community, and the contact active

community leaders to consult with about setting up
an after school educational program.
B.

One who plans to establish a learning center must

investigate the political, economical, and

educational conditions of their catchment area
before meeting with the community at large.
C.

It

is incumbent that the initiator have specific

skills and ability to coordinate an after school

educational program; some of the skills are as

follows— organizing
cation
D.

,

writing, interest in edu-

.

Dialogue with other community organizers is an
important part of a successful program because
of some eras.

E.

It

is

incumbent that the key organizers be humble

in the encounter with the community leaders.
F.

Investigating how one can best serve the
community at large requires that one must listen

.
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to what the community people have to say about

their conditions and what they think should be
done
G.

After acquiring information about some of the

problems in the community facing the masses of
people, the advocate must then suggest positive,

concerte viable alternatives.
H.

Introduce the after school educational program
concept to the community leaders.

I.

The initiator and the community leaders should

develop a rough draft of a proposal for the center.
One should have knowledge of how to write such a

proposal.

Assistance in developing a format that

can be obtained from public libraries or agencies.
J.

Funding is a key variable in the success of a
learning center.

All types of fund raising

techniques should be investigated by the initiator.
K.

It

is possible for the initiator to live outside

of the community, but this would be extremely

taxing, therefore, it would be best to live in
the community that one is attempting to serve.
If the initiator attempts to live outside of the

community, it would be a direct contradiction

with the program's goals and objectives.

.
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L.

Securing

a

building is important and the

community leaders should consider possible

buildings located in that community.

building can be investigated as

a

A

church

possible housing

site, or if this is not possible, perhaps another

community center could house a program.
1.

How to obtain a church building or a community

housing center:
a.

One must have a dialogue with community

ministers and community centers directors.
b.

The type of dialogue would have to be

clearly made out before approaching these

interested people

,

such as how long does

one project the local church or community

center can aid in the housing or funding
of a learning center.
c.

What type of specific programs the center's

planning should also be completed before
approaching interested people to use
their facilities.
d.

This information should be put in an

organized form before requesting for
housing for a learning center.
II.

support
The next step involves getting the community to

center
and participate in the after school learning

development
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A.

The initiator must ask local community leaders
to call a mass meeting advertising the goals and

objectives of the learning center and how they
need the help and support of the entire community.
B.

It

is

important to have mass open recruiting of

individuals because this breakdown elitism in an
early stage of development of the center--in the

beginning the workers will primarily be voluntary.
C.

The organizers must practice unity through

diversity.

The center's leadership should not

consist of the same type of individuals

,

but

should have diverse representation according to
age,

sex,

class,

interests, etc.

In this way the

organizers would show concern for crisis intervention which means not waiting for a classic

problem to happen.
D.

If the previous step is seriously implemented,

future organizational problems can be limited.
E.

Together, the community members should decide
what type of educational program they want for
the people.
1.

They must decide if they want high school

training for the people or all of the following
Junior High training, elementary, adult,

GED

,

Auto mechanics, or industrial training.

.

200

They also must decide if they want programs

2.

in sewing,

arts and crafts, dance, baseball,

boyscouts

track, football, ping-pong, etc.

,

A general education diploma program is needed
in oppressed communities because many adults

have not completed high school.

This program

should be centered around the entire people.
3.

The intitator must take the role as an

information bank to the new developing leader.
4.

Information will be the key to the new
leaders level of consciousness being raised.

5.

The initiator must also find that the most

important thing that one must do is secure
a building:
a.

A rationale for seeking to use the local

church comes out of a historical tradition
of the survival of people of Afrikan

descent.

The U.S. Afrikan'

s

church has

played an important part in the Afrikan
family
b.

The church has been the only place U.S.

Afrikan

's

could feel secure and safe from

the arms of racism in the U.S.

.

.

.

201

c.

It

is the only major institution of change

people of Afrikan descent can control
without overt oppression from the

oppressors
d.

The only institution oppressed Afrikans

control could also serve as the center's

protection against non-progressive forces.
e.

There is a specific reason the church is
chosen, and it comes out of concrete

conditions past encounters with negative
forces

Phase II

.

How to train an intitator is one of the most

important variables in starting an after school educational

learning center.
A.

How to correct the psycho-labotomy waged against

Afrikans in the U.S. since slavery will also be

illustrated with a step-by-step process of

correcting this psychosis in colonized Afrikan
people
B.

The process in training an initiator is crucial

because a trainee must be familiar with the target
area of concern and at least have lived to be

successful in that community.

The reason one

must be familiar with the area of concern is

because of the cultural class language and value
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orisnt at ion institutionalizsci in oppressed Afrikan

communities across the country.
C.

The reason Afrikans only can be familiar with this

language variable is that they share the U.S.

Afrikan slave background.

Unfortunately, all U.S.

Afrikans will not except this hypothesis.

These

people in other words, have had ancestors who
were slaves or they shared in the value system
and cultural experience of being colonized

Afrikan people through the effects of institutional
racism.
1.

The initiator after completing an analysis
of the community of concern, must then start

to make contacts with other concerned members

Example

of the community.

— Community

service

agencies and business, etc.
a.

Some specific kinds of resources found in
most already drawn up plans for the after

school educational program before requesting
the use of an Afrikan institution in the

community, like the church.

should have
the city.

a

An initiator

general political layout of

A chart

should be used to find

out who’s who on the political level

effecting education.

The economic base
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of the center must be generally layed out

to illustrate types of fund raising possi-

bilities in that community.

The cultural

aspects of the area must also be maped out
to see where the center best serves that

community.

The church is thus far the only

institution Afrikans control in this country.

We should at least begin to work with

the strongest base in our communities that

we have historically controlled.

The new

initiator must have also evaluated the resources of the community of concern.

This

statistical information will be helpful
later to acquire a building for the after

school educational program, and also it will
aid goals and objectives of the center
at
b.

another time.

Funding of the after school learning center
will be the key if the center wishes to be

completely independent as desired.
U.S.

Afrikan urban communities are as follows:
1.

Grocery stores donating merchandise;

2.

Local political group members support;

3.

Volunteers for program's development;

—

.

,
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4.

Local people with specific skills

needed for the center's success

2

a.

Car Mechanic

b.

Typist

c.

Machinest

d.

Painter

e.

Brick Layer

f.

Electrician

g.

Hair Stylist

h.

Dentist

After the initiator has made contact with

.

diverse elements of the community of concern
one must evaluate the resources in that

community
3.

The trainee initiator must then asset the

resources in that community.
4.

The new initiator must have then identified
a local

church to initiate the process; a note

of caution to the initiator

— one

should be a

good listener, and must be patient with people
and oneself.
5

.

It

is incumbent that the new initiator have

meaningful dialogue with the community.
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A Methodology for Afrikan Control of
Their Own After School Educational Program

The process in which

developed the methodology for

I

an after school education program.

how

I

first thought about

could practically aid my former community in which

I

grew up in North Philadelphia, Pennsylvania.

I

At the time,

education seemed to be the only way to change conditions
of oppressed Afrikans in North Philadelphia. Pennsylvania

community.

I

was not satisfied with the present form of

public education in the Philadelphia public school system.
I

attended the Philadelphia public school system from Grade

school to Senior High.

I

was also aware then from the mis-

education and noneducation
school system.

I

received from that oppressive

I

became aware later just how that school

system retarded my intellectual growth.
I

thought hard about a practical alternative to the

miseducation of young Afrikans' minds through that most
oppressive public school system.

I

next started to

familiarize myself with literature that dealt with the mis-

education of the U.S. Afrikan.

I

also began to investigate

the Black Studies movement that swept through this country
in the

'60's.

After

knowledge base to
Afrikan,

I

a

I

felt

I

had received some type of

solution to the miseducation of the

began to have dialogue with concerned community
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residents.

One key individual

began to have dialogue

I

with was Van Bird, Jr.
Introduction to Building My Methodology for
Afrikan Control of Their Own After School Educational Program
What role

I

am advocating in the development for

Afrikan control of their own after school educational
program.

I

am specifically trying to raise the level of

consciousness of community people to the proven fact that
they can run their own school.

The proof of the above

statement is the current operation of the Afrikan Learning

Center in Philadelphia, Pennsylvania.
depression of the late '70's and

'

As the present

80 s continue to have an
'

effect on the U.S. economy Afrikans will suffer.

The

victims of the depression in this country before in the
1930

'

s

was the poor and people of color.

present
A sound example of the above statement is the

unstable economic crisis of the U.S. public schools.

A

specific example of this depression on public education is
September
Toledo, Ohio's 58,000 public school students in
state and local
of 1977 were out in the streets because
lower class
governments did not value the education of the

these two
income-wager, and the lower middle income-wager;
the urban poor.
groups of people can be classified as
population m Ohio.
Toledo has the largest public school
to the Afrikan
The number of whites is in proportion

,
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population.

The primary reason

I

am developing this timely

methodology is to begin to prepare the poor

in

general

but specifically the Afrikan to learn how to operate their

own educational system.
1.

A Psychological Methodology for Afrikan
Control of Their Own After School Educational Program

Steps in how one would build

a

methodology for Afrikan

control of their own after school educational program.

This is a model modified after the Afrikan Community

Learning Center in Philadelphia.
on the Philadelphia model.

I

plan to improve

This model is a step-by-

step model to be used in other places.
a.

I

plan to first interview founding members of the

Afrikan Learning Center in Philadelphia.
1.

Coordinator of the Af-Com Learning Center,
Shaka Kusaidi.

2.

Assistant Coordinator, Oduin Changa.

3.

Other staff members including Sehou Uhuri
Seito Mwana.

b.

I

want to ask them why they set up the Afrikan

Learning Center in Philadelphia, Pennsylvania, and
how they got started.
a

The two coordinators made

if
statement on February 24, 197S saying tnat

to
Afrikan colonized Americans don’t begin

.
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re educate the Afrikan children and
adults, there

will be no hope for the colonized U.S. Afrikan.
c.

I

want to ask them what was the program's purpose

and goals.

They said that the reason or purpose

of Af-Com is simply this

— to

save oppressed

Afrikan people.
d.

I

want to study their program's content from its

beginning.

Their detailed analysis of Af-Com is

included in their program proposal which is
included in Chapter II.
e.

I

plan to use the files of the program to evaluate

their material.

In

Chapter II, there are all

sorts of materials and interviews that

had with

I

the Af-Com staff.
f.

I

plan to show what Af-Com did in Philadelphia,

and what effects it had on its community.

In this

section, flyers and program literature is included
to show what type of effects Af-Com has had on the

community
g.

I

plan to show the model that

I

plan to use to

Af-Com, after making improvements of Af-Com.

also plan to show the model

interested community people.

I

I

have of Af-Com to

The model

I

proposed

was 100 percent in order with the purpose and goals
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of Af-Com.

The staff had no further suggestions

for me.
h.

I

also plan to outline the political climate in

Philadelphia which helped make Af-Com what
at the present.

is

it

This information is also included

in the section of materials about Af-Com and hov;

they deal with the entire Philadelphia problem
in their community.
i.

I

want to find out what type of political atmo-

sphere Af-Com has created in Philly since
in April of
II.

I

it

began

1976.

plan to ask founding members of Af-Com about some of

the probelms they had in its formation.

The types of

problems they had in the formation of Af-Com were

basically consisting of community people's ideas on
what Af-Com should be about

community participation.

;

they wanted to get

They found that the best way

to get community participation was to have jobs

available to the community.

They also found that it

was important to choose people with

a

their ability to do that certain job.

job desired by
An example was

given that Oduin Changa, the Assistant Coordinator,

should handle outreach and cultural programs because
that was his basic interest ant that Changa was not

suited for administrative roles because Shaka liked

.
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the role and had gone to college to study business

administration and accounting principles.
a.

plan to ask people from Afrikan communities in

I

other cities specific things that need to be
improved in the model that

interviewed

I

a

I

desire to implement

community organizer, Ralph.

He

suggested that Af-Com should continue their work
in the overall community.

He also added to try

not to expand too fast which he said was a problem
for the staff members in the first year of the

program.
b.

Suggestions for improvement of their program and
how

I

would start my own after school educational

program.

The suggestions for improving their

program is built into my model.
c.

I

would like to record what things one must not do

to have a successful after school educational program.

I

plan to also document what should have

not been done in Philadelphia, and what should not

be redone in my model.
d.

I

will point out why in general Afrikan teachers

make better teachers for the students rather than
a

non-Afrikan from another cultural experience who

does not know the United States Afrikan feelings,
and historical background.

This step is included
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in my survey of the literature and in the body of

my model for an after school education program.
e.

plan to evaluate the opinions of the center's

I

staff about the direction of the center.

I

see

the direction of the center going towards self-

help and not dependent on outside sources of the

community for funding and program direction.
f.

would like to find out what types of problems

I

the staff had with the public school system in

Philly.

The types of problems the staff had with

public school systems is completely in accordance
They stated

with my dissertation rationale.

plainly as long as whites were in control of the

education of the U.S. Afrikan they would continually be oppressed.

They felt that the only viable

solution would be for Afrikans to control the

education of the Philly child.
g.

I

would like to get some suggestions from Af-Com

for people setting up similar centers in the same

type of metropolitan area with
system.

a

strong mayor

A good example of the above is the strong

mayor system of Philadelphia, Pennyslvania.

The

mayor has most of the control of the city adminispower.
tration, and the city council has limited

some
They stated that my model aides in stopping
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of the problems they ran into by
analyzing the

entire city problem and finding out how
much

a

few people could do reasonably well,
h.

I

would like to ask the community people what they

think should be the role of the educational
centers.

Akinda, a community resident, felt that

the center should be

f ocusing

on servicing the

community more like the free lunch program during
the summer.
III.

I

plan to interview other people who are not staff

members of Af-Com to find out what they think the
concept of Af-Com should be, and how they would improve
Af-Com.

I

interviewed Lunesha, a worker in the

community who had worked with the street theater, she
felt that Af-Com should help replace some of the false

values Afrikans have from the white culture.
a.

What the masses of people think about Af-Com, what

should be the goals and objectives of Af-Com is
important for its own survival.
b.

I

would also like to investigate what the community

feels wrong in organizing their center at the very

beginning.

Most of the community felt the first

step that Af-Com took was okay and that they felt

Af-Com was doing

a

lot for the entire city.

.
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c.

I

would like to know how the community would have

organized the center, excluding Af-Com staff
members
d.

I

want to know what they think should have been

the first steps in organizing Af-Com.
e.

I

also plan to investigate literature that deals

with this type of problem in setting up
control school.

I

I

community

have surveyed literature that

deals with this problem in Chapter
f.

a

I

and II.

plan to evaluate the Philly center with the

model

I

plan to build.

This step was done by

building my model.
g.

I

plan on investigating the pros and cons of Af-

Com to insure that the same mistakes are not
duplicated.
h.

I

This step was also done in my model.

plan on evaluating what effects the center has

had on the staff members before and after Af-Com.
i.

I

plan on evaluating how it has had an effect on

the general community excluding staff members.
IV.

I

plan on gathering all of the events from Af-Com

through individual interviews with staff members and
from their own files on the history of Af-Com.
a.

I

plan to compile a historical record of the center

from their files, and give them a copy of my

findings for their records, and for my own to
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be used on my model.

Chapters
b.

I

I

and II.

plan to record types of schedules they had in

teaching classes.
c.

I

This is also included in

Ibid.

plan to find out why they had specific classes

offered to the community because
is important.
d.

I

I

feel curriculum

Ibid.

desire to find out the political and economical

reasons for having specific classes, and cultural

ramifications it had on the students.
e.

I

Ibid.

also plan to find out what type of effects the

classes had on the students from the staff
position.

From the staff position they felt that

the student was acquiring a better image of themself by attending the center daily because they

reinforced that they were oppressed Afrikans.

They

also aided in development of this country's great-

ness like anyone else.
f.

I

plan to find out which classes did not function

well, and why they did not.

The class that did

not function well was each and every class at one

time or another; often the staff members and

teachers were basic with community action programs
and cancelled too much.

.

.
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g.

would also like to find out what was the
specific
problem of not functioning well.

h.

I

I

plan to document most of the records on file,

they have to show where they were

,

and maybe where

they are going at the present
i.

I

would also like to find out where they are, and

how they got to the present
j.

I

also would like to find out

v/hat

type of visual

media they used, and how they think visual media
could improve their program if at all.
3-11

They used

types of audio-visual aides to improve

a

positive self image.
k.

I

also would like to find out who were some of the

lecturers at Af-Com, and what did they address

themselves to when they were there.
V.

I

plan on contacting faculty and other educators in

other localities.

I

want to improve the Philadelphia

model by developing my own model from their mistakes.
I

have contacted Barbara Sizemore in Washington, D.C.,

Chicago, Atlanta, New Orleans, Mississippi, Florida,
San Francisco,
a.

and Los Angeles.

I

plan on implementing their positive suggestions.

I

feel that mostly the good aspects of Af-Com

should be in my methodology.

I

want to put in

.

.
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steps in building my model of what to do and
what
not to do.
b.

I

also plan to give my suggestions to interested

people in the field of study to use my model at
will
c.

I

plan to outline what steps one would take in

attempting to implement my model of an after
school educational program.
d.

This model will be primarily based on the ex-

perience of the Af-Com staff of the learning
center and

I

will also take suggestions from

communtiy people from around Af-Com and other
cities

I.

My model will be built similarly to that of Af-Com.

Some differences between Af-Com and my model are that
I

have surveyed the literature that deals with orga-

nizing such a school and will be able to benefit from
their experience.

I

see certain steps for developing

an after school educational program.

These steps that

follow are essential if one is to begin an after
school educational program.

The theme will be community

participation, or preparing a community for an after
school educational program.
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The historical background for setting up
the Afrikan

Learning Center in Philadelphia, Pennsylvania.

A group of

concerned people got together to see if they could do
something to improve the education of the children in their
own neighborhood.

They got the idea that they could do

something to change the condition of miseducation and noneducation in their community.

They talked to other

concerned members of their community.
they spoke to was a minister.

One of the people

They asked him if they could

use his building for setting up some after school activities
for local school children.

The minister agreed and the

first type of programs it had was arts and crafts, and

Afrikan history, both in the U.S. and abroad.

The students

were really impressed with the Afrikan education program.
They also began Martial Arts classes, dance classes,

a

drama group that described what types of things community
people were going through in Philly.
There were many more activities the center was involved
with.

They started to have a group of people who acted as

street poets; these people came out to community functions
and put oppressive conditions of the masses of people to

poetic action.

The center found the need to incorporate

for tax purposes and better consolidated collective efforts.

The initiators of the program also, saw the need to have a

board of directors to have diversified community support
of that program.
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After the board of directors was set up, the

initiators of the program, were in need to have positions
set up to identify staff members.

The center's concept

was expanding rapidly and many other staff members were

being added.

People from Philadelphia, who desired to do

some kind of free community work, were welcomed to give

their services to the community.

The key concept that

motivated the staff and members of the center was each one
teach one.
In setting up a similar type of program, one must make

sure they get support of the community.

The above group

called one of the first local community meetings at the
church.

Community people were asked what they wanted by

the initiators and how they would support the center.

Grandmothers and unemployed and under-employed people were
finally doing things that they were proud of, and the

parents in the community brought their children to the
program.

It

is incumbent that

if a program of this type

would get off the ground all stratus of the community must
be welcomed to the staff.

The ramifications of this step

would be the success or failure of this type of program.
One must make sure they do not appear close in the leader-

ship of such

a

program.

If one becomes elitists in nature,

they would not get the support of the community.

The idea

of a program of this nature is to get the community

acti\e
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in its own survival and not just a few individuals.

The

important thing about the continual development of the

program is that professionals and non— professionals
worked together to share knowledge and experience.
It was not

easy setting up the Afrikan Community

Learning Center in Philadelphia, Pennsylvania.

The process

in getting the program off the ground took people of

vision and collective interests to serve the people of

their community.

College students later asked to do work

studies at the center.

Similar types of things could be

done elsewhere to get all types of people involved in

helping the oppressed.

Many of these students counseled

young primary school children and adults in the areas of
reading, writing, arithmetic, etc.

Another important

variable occurs in this process which is that college
students can learn something from the adults and children
in the community.

Most of the college students who work

at the center voluntarily came from a different class

background and the rest of the oppressed community

,

The

center itself is located in the Afrikan community where

housing is run down and city administrators refuse to
renovate the housing in that area of the city

,

The area

referred to is called North Philly which is the heart of
the Afrikan community in Philadelphia, Pennsylvania.
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The staff in the center have weekly meetings at which

they try to deal with criticism and self-criticism.

In the

staff meetings, problems encountered during the week are

discussed, and together they make decisions and recommenda-

tions for the course of action that must be taken.
The goals and objectives of the center are as follows:
all oppressed people in the community that come to Af-Com

for help should be served.

They desire to raise the level of consciousness of the

overall community to see their oppression, and that they

could do something to change their conditions, together.
It was found that one of the most

important things in

having a successful center was to have one’s own transportation.

The center experienced problems because they got

dependent on an opportunist staff member since he had the
only car that was willing to serve their needs.

Later on,

however, the problem was resolved by someone donating a

used station wagon.
The center resolves its funding by having fund

raising dances, bake sales, etc.

It

is also looking at

funding that would not make them give up their original
goal to serve their own community by any means necessary.

They did experience problems in taking on too many

programs too fast.

What they later did was cut back on

staff and
all its activities and have a meeting of the
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evaluated what they could do together well.

They later

resumed the program but modified the general
scope.

The

staff then decided that they needed to be more
specific
in planning and implementing strategy.

They learned that

if even someone would be willing to teach a new
course,

or

bring in a new activity, that it must be incorporated in
the program's ongoing programs that must be consolidated,

which meant more work for the staff.

The staff consisted

of a Director of Programs for Culture, one for academic

programs, Treasurer, and Secretary.
Mr.

Van Bird, Jr. was so receptive to the idea that we

asked other concerned community people what they thought
about having an after school educational program.

The

community residents at that meeting were very excited about
such an idea.
One of the first steps in implementing an after school

educational program is to establish some rapport with
concerned residents in a specific area of concern.

It is

incumbent that the practitioner survey that area carefully.
The practitioner should be looking for independent resources
in that oppressed community of color.

One must be looking

for housing of an after school educational program.

That

individual or individuals should also be looking for local
financial institutions interested in an after school

.
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educational program.

It was learned then and now that

finance will be the key operating success of an after

school educational center.
The rationale for the selection of diverse partici-

pants in methodology is as follows:

The primary reason for developing this style of

methodology was to help aid the problem of the miseducation
of the U.S. Afrikans.

The people who were selected to

participate in the methodology were people who had

a

general consistent interest of the miseducation of the U.S.
Afrikans.

These people were from various backgrounds,

ranging from college professors, students, community
organizers, people in business, the black clergy, authors,
etc.

It is also the intention of this methodology to

assist in the development of a step-by-step process in

illustrating how an after school educational center could
help bring about U.S. Afrikan control of their own education
locally and nationally.

The goal is also to develop a

type of blueprint for lay people, or professionals, with an

interest in this kind of learning center
The criticism of the first original draft of the

methodology will be revised based on those and other
criticisms, and will assist in the development of a compre-

hensive methodology that will change the present condition

.
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of the miseducation and noneducation of
the dis-inf ranchised
Af rikan

We, as the oppressed Afrikans, are in proportion
to

our total population, treated as equals because too
many
of use are in prisons and in the Armed Forces.

We are not

over 80 percent of the U.S. total population, but still,
we are forced by concrete conditions of racism to be

imprisoned and serve in the oppressor’s armed forces.
This current problem will not be resolved over night.

Neither am
night.

I

proposing that it could be resolved over

This author thinks that the problem could be

corrected in 10 years.

How?

When this government desired

to beat another country to the moon, they poured in money,

and they did it.

It

is not unreasonable to advocate that

this government cease its inhuman treatment of the Afrikan
and other people of color oppressed in this country.

Edited Transcripts of Taped Interviews
With Nine Individuals From Around the Country

I.

Participant

A,

Boston Community Organizer, and Free

School Leader.
A.

Most things in the methodology are sound in theory
only.

B.

I

think that you need to add more things in the

methodology that concretely deals with the people's
problems; an example is to have something that

.

224

deals with tenants rights, how to read contracts,
and what effects they have on the people.

Some

people who travel constantly are victims of unfair

housing laws that discriminate against the
oppressed.

These same people are victims of

under-employment, and, of course,
toll on their childrens education.
a checkbook,

it

takes its

How to balance

how to get credit cards, and how

these cards play a role in this economy.
pay bills needs to be taught

with one's creditors.

,

V/hen to

How to

and how to deal
file bankruptcy

needs to be explained to the masses of people.

How to start an independent black business, what
are some of the free agencies available to these

interested people.
C.

I

do not find any part of the methodology that is

too detailed because my criticism is that it is
not detailed enough and it needs further investi-

gation.

I

have already used some parts of your

methodology here, and
I

I

have stated earlier what

think will work and what would not work.

I

think that each initiator has to take out of the

methodology what they need, but you should not
cut anything out

step

I

,

because someone may need that

think that each organizer must put their
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own creativity in their own after school program

because our communities around the country are
similar, but different.

Some communities can

only implement only a few parts of the methodology,
and others have to add much more.

I

think that

there is enough information already given for

them to get an understanding.

This new concept

should replace the Free School movement of the
1960 's and early

*

70's.

We must not abandon the

fight for community control of public schools.

This methodology will aid in the direction we need
in education.
D.

I

would make sure that my dissertation, or

methodology is as complete as possible.

Some

suggestions are to tighten up the funding part of
the methodology because funding will be the most

important aspect of a successful black school
program.

How to fund raise will be a key problem,

along with the kinds of community.

It

would be

good for the center to ask the community people
what they want an after school educational program
for.

The next step should be to implement their

ideas because that will be the correct way in

setting up

a

viable program.

I

would have also

tried to find out how people set up the schools

.
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around the country

,

and found out what kinds of

problems encountered while attempting to set them
up
II.

Participant

B,

Atlanta, Georgia, organizer, leader

and educator.
A.

I

am not sure if any part of the methodology will

work until it is tested by the people of the
community, and that will be time itself by trial
and error.

That has been my experience in

organizing in the field of education.
B.

It needs

more detail about how to set up an

after school program based on people in a

community with no resources at their disposal.
C.

The methodology as it stands is imcomplete.

You

should have been criticized before doing this

much work so far.

This step of interviewing with

people in the field around the country should
have been done first.
D.

I

would first contact the people in certain

communities and then ask them what they think is
their problem in their community.

I

would then

ask them what should be done, rather than going
to them with a solution to their problem before

having discussion with the people.
doing what you did only bear

First, by

witness that you

227

still are backwards and miseducated yourself.

You are also arrogant to continue to proceed at
your present level of investigation.

things that you did,

Some of the

might have done, but it

I

must be understood that one should contact the

people first, and then ask them about their own

conditions before going to them with

a

blueprint.

This act is individualism on your level.

I

would

also suggest that you put in some of the funding

agencies available to people interested in setting
up an after school educational school.

I

think

you should put into the methodology, a variety of

charitable organizations that would fund an after
school program.

You should contact these organi-

zations yourself so that you could have clarity
about them, and then put them in according to

the type of institution it is, and what are the

requirements for funding this kind of organization.
I

think this is one of the crucial steps in

a

methodology like this.
III.

Participant

C,

Professor, Malcolm X Community College,

Chicago, Illinois, Organizer, Author.
A.

I

think that most of the things you have presented

seem to be sound, but it is only theory, and needs
to be put to tests.

After

a

test, we both can
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have more insight to this question.

It

is

difficult for me to criticize it and its parts in
the present condition.
B.

think that you need many more things to add to

I

this methodology, but first you must stay in work
of your objectives and goals with the methodology

or you will never have it comprehensive enough.
C.

I

do not think that it is too detailed, but it

should be better organized if it is to be used by
the masses of people.

My other suggestions are

that you do not put it into a lanaguage that the

masses of people you speak about
find the methodology complex.

I

.

They would
see it at the

present as an incomplete document of worth.
D.

I

would make sure that it is in a language that

the people could understand, or at least, define

more clearly about the illiteracy of the mis-

educated masses and the noneducated people that
we discussed about

.

also would give a better

I

rationale for the after school program.

As it

stands now, the rationale is not developed enough.

You need to say what you want this kind of

methodology to do because people will be concerned
about your motives for developing an after school

educational program.

I

would like for them to
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read

methodology and then put

ray

it to a test.

The methodology has to be sold and in order to do

this you cannot hide any secrets from the people.
IV.

Participant D, Cairo, Illinois, Minister, Organizer,
Educator, Administrator, Human Rights Advocate and

President of the National Black United Front.
A.

I

think that if you put into practice what you

have put on paper, one could have a general idea
in how to set up an after school educational pro-

gram.

It

is a good idea,

and

I

need to try to cut

back on our school because it would save me a
lot of time and energy, and because the Free

Schools we are operating currently are always in
the red.

We never have enough money to pay our

teachers and we have a high turnover rate because
of the low salaries, no benefits, which is a total

financial problem for the school.
B.

Some of the problems with the Free School Movement is that they are not adequately funded and
are suffering because of this problem.

Setting

up an after school educational program could save

these poor people a lot of money and plus,

I

agree that it would make black people work

toward controlling their own community schools.
I

do not know what is needed more in setting up
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an after school program except questioning
of

people who have worked in setting schools around
the country, and find out what type of funds they
used.

Also, one should do some research and find

out how they set up these private institutions.
Y/rite a section of the

methodology that deals with

how to set up a private school; what are the steps
involved.
C.

I

do not think that the methodology is too de-

tailed because

would like other things to be

I

incorporated into the methodology which

I

have

referred to earlier.
D.

I

do not know what

I

would do different from you

because as a fellow organizer you have followed
basic steps in how to serve the people, by using
basic organizing skills.

One thing

probably do is find out where

I

I

would

can get some

money first before going to the concerned

community people.

I

have found that this step has

been important for me in my past organizing on

various levels.

I

would like the after school

educational programs to become institutions in our
own community.

I

think it should be a stronghold

in our communities and oppressed people will fight

for their own schools.

V/e

have always, as a

.
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people, valued an education, and once we begin
to control our own educational institutions, top
to the botton

,

block by block, our oppressors will

attempt to start repressive moves but it will not

work this time because people will fight for what
they believe in.

My kind of after school program

will be a broad based support for variety of

ventures black folk engage in, especially urban
politics and the ramifications of us folk con-

trolling our own minds rather than our common
oppressors
V.

Participant E, 82 years old, Brooklyn, New York,
Organizer, Leader and Educator.
A.

From my many years in the struggle of our people
for total liberation, this methodology seems to be

attacking the problem of miseducation at its
core.

This is one of the most practical approaches

to resolving our educational problem.

I

think

that you are moving in the right direction.

I

do

not see anything in the methodology that will not

work.
B.

I

do think you do need to add more to your method-

ology but

I

trust that you understand this problem

after our discussion on this subject.

It

would be

an important part of our struggle in the 1980’s

,
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and the rest of the '70's.

do think that you

I

could add more things into the methodology.
C.

I

think that you must watch your language about

how to put in a particular step because it could
be confusing to the people whom it is intended
for.

It must be in an organized language that

all the people could understand, and it could

keep the step-by-step process.
D.

I

would have probably done the methodology not

much different than you, but
sure that
I

I

I

would have made

discussed my steps with the masses.

think that you must put in the methodology the

things we discussed about the kind of curriculum
we Afrikans need.

I

do not think that you have

developed this section like it must be done;

it

needs to be more comprehensive as possible.

From

our previous discussion, we discussed that we

should be fighting for English being taught as a
foreign language for our people since it was forced
upon us by our enslavers.

English is not our

mother tongue and in an after school program it

would be a proper forum to interject this concept
to be struggled for in our communities.

You

should also give proper references from some of
your ideas you have developed in the methodology

.
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since this document will be shared by many people
in struggle for knowledge of our own style,

not our enemies' style.

and

Also, you need to have in

the curriculum our own code of ethics for U.S.

Afrikans which deals with their own reality, not
some petty morals forced upon us by our oppressors.
VI.

Participant F, Minister, Organizer, Educator,
Businessman, Founder of Opportunity Industrial Centers,

International
A.

cannot make any suggestions to your kind of

I

methodology that will not work.

It

is built on

a solid foundation but it could use some improve-

ment
B.

I

.

think that you need to be clear about your goals

and objectives with setting up an after school

education program and what it will actually
consist of doing.
C.

Ido

not think the methodology is too detailed

at the present

,

because more changes in the

methodology will have to be changed because of
who would be interested in such an endeavor.
D.

I

would make the methodology as broad as possible

because each locality or neighborhood is different
because of each locality's situation.

A more

in
comprehensive methodology is needed because
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most urban centers where U.S. Afrikans reside

they are unemployed and under— employed

,

and they

do not have technical skills to get a decent

paying job.

More courses are needed in the area

of how to get a job by the use of role playing

and interviews

interview.

,

what to do and not to do in an

Teach people how to file an applica-

tion and what to put on the application for a
job.

Professional people need to come in and show

people how to set up a business and tell them
what to do and not to do in setting up a

business; how to incorporate a business and what
steps are needed to incorporate most small

businesses and give them reasons for incorporation.
Explain the kinds of services that are available
to them free of charge, like small business loans,
A course on home

grants for the minority business.

management is important because the poor do not
handle their money so well because they were not

trained to do it like people of another class
background.

The center should be like the function

of the old church or alms house.

Today, our people

need comprehensive service delivery systems which
is a problem to the urban poor.

It

is important

to make sure that parents take an active part in
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the functioning of education in their children's
lives, because if they do not, there will be no

pride in the school for the parents and therefore
they will not actively support the school when
fund raising time comes up.

When the school is

in a crisis and some quick help is needed,

parents will be appreciated fully.

active

Getting

courses to fit the community will be essential to
the program’s success or failure.
VII. Participant G, Chairman of the Department of Afro-

American Studies, Wayne State University, Detroit,
Michigan, Organizer, Leader, Author and Administrator.
A.

I

could not suggest anything that would not work

in the methodology.

My criticism is not in this

question of methodology.
B.

I

think what is further needed in the methodology

is a statement of purpose;

also, the condition

of the miseducation of the U.S. Afrikan whom, is

colonized in the United States.

The methodology

should state how if one uses the methodology it
could help wipe out the present condition of mis-

education in the slave dwellings, both urban and
rural.

The curriculum should also deal with the

way in which U.S. Afrikan males are oppressed
and why.

Also, the effect on the female and the
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ramifications of this entire problem of oppression
of the family structure of the Af rikan

be boldly corrected in our lifetime.

,

how it can

The courses

should also deal with ways and means to combat the

oppression of crimes against the U.S. Af rikan.
This problem could be resolved even internationally by having a viable after school program set
up to be viewed by the world.

The curriculum

should also deal with how to handle local
communities’

issues, such as people having

problems with police brutality and how to combat
this problem.

They need to have other examples

of how a center could implement change in their

communiites and what kinds of problems are in some
urban and rural communiites that are similar to

them all.

A good example of the effects of

institutional racism on the white population and
how that has retarded the progress of Afrikan
people in the U.S.

Another example would be the

mayor of Philadelphia recalled by the Afrikan
communities, but they only lost by a small "no"

which was questionable

by the oppressed

communities since the mayor's people made the
count.

It should be stated how Af-Com played an

important role in the recall vote.
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C.

No parts of the methodology is too detailed at

this point.

It needs further step— by— step

process to demonstrate how to implement change in
one's own community.

Each community has problems

germane to it only, and that must be made clear.
Most of the urban communities and rural communi-

ties where Afrikans reside face the same kind of

problems stemming from the blaming of the victim.
D.

I

would include a more detailed step-by-step

process in how to implement change in one's

community using the methodology that is documented.

How to make change through setting up an after
school educational program needs to be more

detailed for the masses.

Give some examples into

resolving a problem and how, through the use of
the dissertation, the problem can be resolved.
VIII

.

Participant H, Monroe, North Carolina, Educator,
Leader, Organizer, Advocate and Author.
A.

I

cannot suggest anything in the methodology that

will not work.

It is sound as it stands,

but

it needs further development to be a contribution

to our over 400 years of struggle against our

oppressor.
B.

Some of the things needed in the methodology is,
for an example, how do we get our people not to
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be afraid of the so-called "hard sciences" like

medicine, chemistry, math, etc.

We,

as a people,

have been so miseducated that we have generally

developed a fear of the hard sciences.

What is

needed is a course on de-brainwashing our people
against this kind of miseducat ion

Not enough

.

of our people are doing painstaking research that

has a methodology for change included.

Some kind

of course will need to be offered to offset this

kind of negative thinking.

It is not surprising

that, as a people, we have run away from the hard

sciences.

The fault lies with our oppressors who
They have

have programmed us in this manner.

always encouraged us as a people to become

preachers, teachers, doctors, and lawyers to

a

lesser degree, and the latter being the disinfranchised.

The course would have to be

better self image of ourselves

developed around

a

and our people.

The course should be taught by

an individual from the hard sciences, or the

instructor bringing in speakers weekly
skills in the hard sciences.

,

who have

The masses of people

their
do not get these kind of positive images from
own neighborhoods or non-Af rikans

,

and the few

lawyers around seldom address a community center
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for free.

In 1968,

for example, we have had

more Afrikans employed rather than in 1978, and
during that 10 year period, we have lost people
who once held viable positions.

These facts could

be backed up at anytime since this information is

provided by the U.S. Labor Statistics.

In 1968,

U.S. Afrikans were in all kinds of the so-called

hard sciences, but unfortunately, as the depression
came down, we were the first fired, laid off,

forced off to resign.

At that time, we even had

an Afrikan astronaut who died mysteriously while

running flight tests.
made the moon trip.

He was supposed to have
The problem of the hard

sciences will be a struggle up hill and down hill

because getting local Afrikan communities to vision
the problem would aid us in our liberation.
C.

The methodology is not detailed too much because,
as

I

understand it,

at the present

it

is not yet completed and

any document that we produce for

service to our people could not be detailed

enough since we are not yet a liberated people.
D.

If

I

was going to attempt to create an after

school educational component,

I

would put in as

one of the first priorities, de-brainwashing of

our people by stopping the use of popular racist
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myths.

Example,

I

gave in question

about what

2

the methodology needed, this is the thing this

methodology lacked.

It

should be clear to the

people that the purpose of an after school educational program would be to de— brainwash our

youth after they leave public schools and the

institutions of so-called higher learnings.

De-

programming our people should be the course title
and goals of an after school educational program
of any seriousness.

If it is not done,

more

brains will be destroyed by the oppressor; the
time for theory without practice is over.
IX.

Participant

I,

St.

Petersburg, Florida, Educator,

Organizer, Author, Publisher and Leader.
A.

The entire mehtodology looks sound to me because
the concept of an after school educational pro-

gram appears to be good strategy for change in

education of our people.
B.

The only thing needed is

a

projection into the

1980's and what effect an after school educational

program will have on this country.

There should

be some type of future development component to
an after school educational movement.

An example

of the effects of an after school educational

movement should be to shame the U.S. public
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school systems to provide a viable education for
the oppressed people of color.

This type of

strategy would have an effect on the rest of the
country; non-Afrikans would benefit from an

after school educational movement.
C.

The methodology should be detailed, but this one
is not too detailed because we are talking about

building our own institution throughout the
country.

At the present, our only community

control vehicle for change would be an after
school educational program based throughout the
country, independently controlled by the oppressed.
D.

I

would set up a methodology that would illustrate

to the masses of the oppressed, how an after

school educational program could serve their
interest, and not their oppressors" for a change.
An after school educational program should be

projected as the only institution that the

oppressed Afrikans control.

It should also be

disclosed how meaningful change could come about
through the use of an after school educational
program.

Some manifestations of change could

occur from re-education of our people to the fact
that the black church is not a real institution
that the oppressed Afrikans control.

A part of
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this fallacy is due to the fact that the black

clergy has attempted to assimilate into the

opperssor

s

'

ways of life in the last ten years,

and since the death of Dr. Martin Luther King, Jr.

(died in 1968), none of the clergy has attempted
to say "no" to the established way U.S. Afrikans
are being miseducated.

We,

as the oppressed,

have never established our own type of institution

geared for the specific purpose to advance people
of color; nothing on a national scale of this

sort has taken place before.

We,

as the oppressed,

must define our own established laws, customs and

practices that could develop our own system independent

,

but yet inter-dependent on our

oppressor's system at this time.

We must develop

these after school educational programs to satisfy
our own established institutions, as of yet the

Free School movement has been a reactive position,

rather than a proactive position.

Pro-active

being a fight for taxation without proper representation in the field of education.

We need to

struggle for control of our local schools, but
start our own after school educational program.

The demand at the top should be for quality

education within the system, and, at the same
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time, develop our own system that reach the needs
or our people.

CHAPTER

V

HOW TO STOP THE CURRENT PROBLEM

Merriam Webster, the publisher of dictionaries, could
be seen as the classic interpreter of the English language
in the United States.

Words are important because they have

historical as well as concrete day-to-day meaning.

The

saying "a name or word don’t mean a thing" is one of the
largest myths told.

If names or words were not important

there would be no education.
The basic criticism this author has of Merrian Webster
and other publishers like him, is that he does not develop
his definitions even into synopsis form agreeable to an

analytical mind.

Too many times publishers like Webster

continue to use redundant words to define the same word.
This process is not a sound way of educating anyone.

So-

called scholars should be more scientifically responsible
for their analysis and briefs.

Example of Webster's mis-

education and noneducation is the use of concepts; e.g.,
"the process of educating or being educated."

The above

quotation by Webster is a concrete example of poor scholarship

.

Abdul Baha and Bahaulla had the following to say
and
about how to stop the current problem of miseducation

noneducation.

It must be

reminded to the inuqirer that
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these two scholars stated the following about education
almost a hundred years ago.

They thought in the broad

scope of education.

Mental and Spiritual Education
The republic of wise men believe that the differences
among minds and opinions is due to differences of
education and the acquisition of ethics. That is,
that minds are equal in origin, but education and
the acquisition of ethics cause minds to differ and
comprehension to be at variance; that this difference is not an entity; that there is no individual
distinction for any soul. Hence, the members of the
human race all possess the capacity of attaining to
the highest station, and the proof they adduce
therefore, is this.
Therefore, it is made clear and
evident that the superiority and inferiority of minds
and comprehensions arises from education and cultivation, or from their absence.
A bent branch is
straightened by training and the wild fruit of the
jungle is made the product of the orchard. An ignorant
man by learning becomes knowing; and the world of
savagery thorugh the bounty of a wise education, is
changed into a civilized kingdom. The sick are healed
by medication; and the poor man, by learning the arts
The follower, by attainof commerce, is made rich.
ing the virtues of the leaders, becomes great; and the
lowly man, by the education of the teacher, rises
from the nadir of oblivion to the zenith of celebrity.
These are the proofs of wise men. 104

Bahaullah and Abdul Banha, two Persian holy men, gave
a much more complete definition of education than Webster.

One of the problems with Merriam Webster is the publisher's
lack of sensibility about the ramifications of education.

Education in this western culture has been too narrow in
scope.

Educational interpellation too often has been

defined by the elitist culture, or those who inspire the
same types of values of the elite class.

.
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People of color must seek their own definition of
education.

A well rounded definition of education for

people of color to consider was given above by the two

Persian holy men.

People of color need sensibility in

their own education.

The original culture of people of

color did have sensibility inculturized in education.

Their

language was poetic, their gestures of communication

through hands and body motion were more expressive to their
own ethnicity.

Laura Clifford Barney compiled a book called Some

Answered Questions that further developed
definition of a complete education.

a

well rounded

People's central

myths, or belief systems, are their own culture's norm.

Whether it is true or false bears scientific investigation.
Too often the colonized people of the world have been

defined by the colonizer as

a

savage culture.

Many European

colonizers were extremely self-righteous about their own
ethnicity.

It was these people

who colonized the Afrikans

on the continent of Afrika before they came to the U. S. as

slaves

Laura Barney's completion of Some Answered Questions
by Abdul Baha is as follows:

But if the community would endeavor to educate the
masses day by day, knowledge and sciences would increase; the understanding would be broadened; the
sensibilities developed; customs would become good,
and morals normal.
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Abdul Baha's position on education should be con-

sidered by

S.

U.

Afrikans and other oppressed people of

color because at this time the oppressed Afrikan's knowledge of his past achievements is not correctly covered on
a

day-to-day level in the
The U.

S.

U.

S.

Afrikan community needs to educate their

own masses on a day-to-day level to aid in their own

individual self-knowledge base.

If the Afrikan is allowed

to develop in the U. S. without racism hovering over him,
he could increase the sciences and aid in the broadening
of sensibilities and assets in development of a scientific

culture for himself and perhaps the world.
In this section, which is called future implications,
I

will make a comparative analysis of three countries of

color.

These three countries used innovative learning

procedures which benefited the masses of their people.

It

is the intent of this author to illustrate some options for

change for the United States Afrikans, and other oppressed

people of color.
One could attempt to implement a mass media campaign.
It could be

administered by

a local

after-school educational

center which will serve as a centralizing focal point for
direct action.

This act would coordinate a mass media

educational campaign.
This author is aware that the U.

S.

Afrikan's mis-

education and noneducation problem is not identical to China
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Tanzania and Cuba.

These three countries shared similar

oppression in that they were colonially controlled.
U.

S.

The

Afrikan is still controlled by his former slave

masters.

The education of the U.

Afrikan mind is still

S.

centrally controlled by its oppressors.
The purpose of this section is to show the correlation

between the mass education campaigns of three countries of
color, China, Cuba and Tanzania.

Each of these countries

had the unique problem of developing a better educational

system through mass media campaigns after colonialists

were forced to leave their countries.

All of these

countries had the problem of being primarily agricultural
and most of their people lived in rural areas.

These

countries still, however, illustrate to the people of Afrika
here and abroad that change is possible to the oppressed

Afrikan colonized in the United States.
The primary deterrent to the development of a new

educational system which does not just serve an elite class
in the society is neocolonialism.

Neocolonialism is the

monster disguised as aid from big business in capitalist
Japan
and imperialist countries such as the United States,

and many European countries.

Even though these three

countries have struggled for freedom, the neocolonialist
educational
tentacles are still spread in their culture and
Afrikans
An after-school educational movement for
systems.
can profit from these countries experiences.

s
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The country presented first is the Republic of China
as a model in the area of education through media.

Liang

Nien said:

Through self-reliance, education can be carried to all
the people as the remarkable Cuban experiment in adult
literacy demonstrated.
As a prerequisite to the building of socialism, Cuba followed the procedure of allowing the educated youth to go out to the homes and work
places of their elders, who have been kept illiterate
to suit the interests of imperialism.
While living
and working with their unfortunate elders for one
year (often in remote mountain districts), the youth
of revolutionary Cuba conducted a massive and successThe Chinese
ful campaign to eradicate illiteracy.
cultural revolution provides another parallel which
China frankly admitted
is most relevant to Tanzania.
that, given its legacy of backwardness, universal
education could not be made available through fullTherefore, since 1958, 'worktime schools only.
study' schools, combining classroom study with productive labor in factories and on farms, have helped
tremendously in the spread of primary, secondary
and higher education in the People's Republic of
China. i° 6
The revolution of China should be analyzed as closely

paralleled to that of a class revolution that escalated to
armed revolution by the use of propaganda in mass media.
history is not just for Sunday
Rewriting
strolls, but also for everyday study.
new
the
of
history according to the precepts
leaderboth
ideology, has been a major project for
the
During
ship and ordinary citizens since 1949.
50
and early '60 's, the main effort was to reorder
historical knowledge according to the general premises
thinking of
of Marxism, Leninism, and the historical
however,
Revolution,
Mao-Tse Tung. After the Cultural
specific.
and
the effort has become more concentrated
attack on the late
In connection with the unrelenting
of Confucius
Lin Piuo a sweeping critique has emerged
school.
(551 - 479 BC) and his philosophical
In today's China,

•

'

,

.
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It

is imperative that one look hard at the cultural

revolution of China, because one can see clearly what also
occurred in the other two countries after colonialism left
its poison in the thinking of the people.

Capitalism

pledged an important role in the education of the people of
China, Cuba and Tanzania.

The people of China focused on Confucius as the one

responsible for the present condition of elitism determined
by how much education one has; the people who do not get

their hands dirty are considered more intelligent than
those who do.

Mao-Tse Tung waged a war against Confucius.

He asserted:

Confucianism has been a target of Chinese reformers
and revolutionaries since the 1920' s; the present
attack is declared to be more incisive because it
is embedded in a scientific class analysis of ancient
Chinese history.
It also embodies a new positive
application of opponents of Confucianism, the
legalists.
Generally speaking, the legalists are
pictured as champions of strong centralized bureaucratic rule, written (as opposed to customary) legal
codes, and the breakup of the patriarchal order of
ancient China.
This, in the context of ancient China,
the legalists are seen as 'progressive' in relation
In some sense,
to the 'reactionary' Conf ucianists
is
seen as analogous
history
all of China's succeeding
and
progressives
to this ancient struggle between
reactionaries
.

China is still, at this time, fighting in a cultural

revolution which was present in the time of Confucius.
The past decade has been very hard on the intellectuals.
The inconoclasm of the cultural revolution destroyed much
of the old rationale for scientific and scholarly work and
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imposed upon intellectuals the need to redefine functions
and purposes in every sphere of life.

A symbolic case is

the magnificent and famous Lung-hua plant nursery on the

western outskirts of Shanghai which raises ornamental trees
and shrubs for public places.

In other words,

cultural

activities are not done just for the intellectuals, but
also for the masses of people to enjoy.
In the thirties and forties in the areas under Com-

munist leadership, a completely different system of education had been growing.

After the long march of 1934-35, the

Red Army, with Mao-Tse Tung at its head, had settled in an
area already liberated from the rule of Chaing Kai-shek,
in north Shensi.

They drastically reduced taxation and

excessive rents, established cooperatives and, in many ways,

foreshadowed the revolutionary changes that they were able
to affect after 1949.
In the early 1900’s,

landlords were overthrown in the

rural areas and the peasant movement for education began.

Now the peasants are enthusiastically establishing evening
classes which they call peasant schools.

This is where

after-school educational centers can be implemented.
Relevant current and cultural heritage and advanced tech-

nology can be taught at these educational centers.

The

teachers were short in China in the early stages of the
cultural revolution, and China had a large illiterate
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population.

The revolution of Mao-Tse Tung, through the

communist doctrine, uplifted his comrades

-

even if one

does not believe in communism, communal ism will do.

An

American, Jack Belden, summed up China's educational system

under communism as follows.
The communist solution was both simple and typical.
They combined education with life.
Instead of dulling the peasant in school (except in winter), the
communists began teaching him how to read by showing
him characters connected with his daily life and
occupation.
Thus, a shepherd would be taught the
characters for sheep, dog, stick, grass, and so on.
A farmer would learn the characters for field, millet,
wheat, mule and the like.
The methods of teaching were also as ingenious as they
were pleasant.
A school child would go around at
the noon recess to the homes of five or six housewives
and paste on the front door, the living room table,
and on the kitchen stool, the characters for each of
these objects.
The next day, the schoolboy would
bring the next characters. Or as I saw, a farmer
ploughing in his field would put up one character on
In village
a big board at each end of the field. ...
after village, I have seen these clods of the soil,
hitherto barred from any education, pouring over
lessons, trooping to the winter schools, cast through
megaphones, and studying the slogans printed on the
walls spelling them out in this tortured, but practical
way 109
,

.

Mr.

Belden seems to have appreciated the means of com-

bined education with life experience; however, the implications of his comments are that he criticized the labor in-

volved in changing from the old form of elite education

established by Confucius to
communism.

a

new one brought about by

Belden also described how school children had to

make their own ink brushes, and teachers for lack of text
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books, produced their own lesson plans for their pupils
and for each other.

Apparently, Belden idolized and

praised China's educational system, but had problems accepting the contradiction in western countries which were not

teaching their students how to really learn about what they
were studying.
The methods of teaching leadership in education were
set up in North China Union University in 1944.

In the

after-school educational center, leadership can be taught
to guarantee a literate and liberated people.

university was established in 1939 in Yenan.

Their

From then,

until 1949, it moved over much of North Western China as
the fortunes of war dictated, and now forms part of Peking

University.

The methodology is based on principles of

uniting theory and practice of the mutual need for education along with social reconstruction and of cooperation

between teachers and students.

The following is an

elaboration on these principles:
1.

Educational methods should be those which arouse
interest and not those aimed at forcing knowledge.
Every kind of course should make private disSuch
cussion and research its main objectives.
after
report
summing-up
methods as asking for a
The democratic
a lecture should also be used.
spirit of finding out and respecting the general
feelings should be developed to make the content
of study intimately connected with the student s
thoughts and knowledge; forcible methods of teaching should be opposed.
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2.

This spirit of joining teaching and leadership
should use the methods of teaching and leadership
which join teaching and doing.
Investigation,
appraisement, lecture, and discussion should be
equally important.
In principle, the time spent
in class each day should not exceed four hours.
If there is some really important work, there
should be a plan to organize the students to help
and experiment to make a close connection between
teaching and practical activities. The doctrinaire
spirit of dead book learning should be thoroughly
corrected.

Prior to 1949, China had used the old traditional

methods of education, that is, teachers basically lectured
and the students were viewed as ignorant and unable to

contribute to the total learning process in teacher-student
relationships.

This was also the system in 1949.

To carry

out the tasks outlined in the Common Program, teachers were

needed not only in enormous quantities, but with

a revo-

lutionary ideology and the determination to transform every
aspect of the educational process.

Few such teachers had

as yet been trained at that time.
In 1957,

a mass literacy campaign was mandated from

Chairman Mao with a simple goal

— to

educate the masses of

people in rural areas.
A nation of illiterates cannot build
Lenin said:
Although there are many illiterates in our
communism.
country today we cannot wait until literacy is
eliminated before commencing to build socialism.
This has created an acute contradiction.

Aside from the fact that many children have no schools
a
to go to when they reach school age, there is also
no
with
people
large number of teenagers and young
the
schools to go to either, though they are well past
sayAs for adults, it goes without
age for entrance.
1 u
ing, the situation is even worse.
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This was a serious problem which had to be solved in
the course of bringing cooperatives to agriculture, which

principle can be used by Afrikans as well in rural areas.
It is only during this stage that a solution can be found.

After the peasants formed cooperatives, they demanded to
be taught to read and write.

economic necessity.

For them, it was a matter of

Once they formed co-ops, they had

collective strength and the situation changed completely.
They could then organize their own literacy courses geared

towards their needs not like the oppressors.
The literacy campaign became successful for the

peasants.

In the winter schools that were set up in the

countryside, the local people themselves produced their
own textbooks, starting with their own names and then names
of tools,

animals, fields, crops, etc.

Peasants began to

learn too, and from work memorized the different characters
They

for the farming operations as they performed them.

were tested and helped to revise their study during rest

periods by those who could read.

There were evening

classes to reinforce what had been learned during the day.

Objects all over the village were labeled.

Literacy check-

points were set up in some markets and village shops where

passersby were stoped

movements culminated in
in the middle

'

and given a reading test
a

.

These

nation-wide drive for literacy

50 ’s which was linked with the campaign

.
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for collectivism and the language reforms
of characters, etc.

In 1958,

—

simplication

the communist party and the

State Council issued a directive setting down aims of

wiping out illiteracy in five to seven years.
A typical example of this purposeful drive is in the

building of the Mujun Reservoir, north of Peking, in which
one or two hours a day were spent throughout the two-

year construction period in teaching the 3,500 workers,

formerly illiterate peasants, to read.

Mao described the

educational situation in a conversation with a Nepalese

delegation in 1964:
Our education is fraught with problems, the most
prominent of which is dogmatism. We are in the
process of reforming our educational system. ^

This author interviewed Professor Tran Van Dihn of

Temple University in Philadelphia, Pennsylvania, on May 11,
1975,

at the New Africa House of the University of Massa-

chusetts, in Amherst, Massachusetts.

He spoke about his

veiws on the effect of China's educational program on

other countries of color.

Tran Van Dihn stressed the fact

that a mass literacy campaign is quite necessary in developing countries to combat colonialized education.

He further

pointed out that today mass communication is one of the
rural people
most effective means of educating illiterate
Professor Van Dihn gave an excellent illustration
of color.

of mass media as a
of the effects of the technical tools

means of neocolonialist control
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He gave an example of the former President Nixon's

trip to China back in 1972 which was viewed all over America
by television.
RCA.

He further stated that NBC was connected to

After Nixon left China, he offered the government the

NBC equipment which was used to televise the event.

The

people did not immediately accept the offering; they first

debated about the pros and cons of the gift in work groups.
They felt strongly after long discussions that the gift was
a subtle form of

neocolonialism in making them dependent

on RCA for parts to be used in the NBC gift, and they

declined to accept the equipment.

Professor Tran Van Dihn

concluded that the liberation of China's educational
system, out of the hands of colonialism, was basically due
to the mass literacy campaign.
It could easily be ascertained that China had a major

task to achieve in educating the masses of people which

numbered millions in rural areas in the country.

The

struggle was hard at the beginning, but China is beginning
to reach the level of a literate country.

To properly analyze the Cuban educational system, one

must look at its mass media campaign to educate the masses

which was paralleled to that of China.

In addition,

the

history of Cuba should be surveyed.
In 1925,

Cuba had its first major revolution and in 1933

the communist party overthrew the colonialists.

However,
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they proved to be no different than the colonial government
that they had previously overthrown.
came in control of the country.

In 1957,

Fidel Castro

After 1959, it is said

by many historians that the real revolution took place after

the

neocolonialists were again overthrown.

The elites

in Cuba fled to the United States.
A member of the former treasury of the Castro Revolu-

tionary Government was Jose Ilian who was part of the land-

owners and elites in his country.

He is now living in the

United States because of political reasons.
wrote

a

Mr.

Ilian

book about Castro's educational program in which

he said:

The 1953 census reported that the illiteracy rate in
Cuba was 23.6 percent among persons ten years of age
In the urban areas, it was only 11.6 percent
and over.
but in the rural zones it reached 41.2 percent.
In other words,

it was in the rural areas in the

country, where the illiteracy problem showed grave 112
characteristics that demanded immediate attention.
Mr.

Ilian seemed to have been totally satisfied that

11.6 percent of the people in urban areas were illiterate

because he stressed the 41.7 percent in the rural areas.
Ilian further interjects the following:
good,
In technological schools, which were very
or
extraction
peasant
of
girls
thousands of boys and
these
In
free.
from rural towns, were admitted

schools and without any cost, the students were
and
given clothes, shoes, room and board, medical
etc.
books,
dental care, school equipment including
not exploited to the
In addition, these students were
'productive
tune of £he Marxist-Leninist slogan of
work
'

.

.
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It seems by his own statement that he did not like
the

idea of ’’productive work" or Marxist-Leninist philosophy

which meant that now rural people and urban poor would be
educated by both study and actual work so that theory and
practice could go hand-in-hand.

The assumption that if

one uses his hands meant that he/she was not more intelligent
is an example of miseducation and noneducation again.

Anyone who thinks using their brain only is a wise individual, would be again miseducation.

Cuba's private schools played a great role in the

island's educational and cultural program, and every school

without any exception, awarded scholarships to boys and
girls who lacked the means to study.

In properly analyzing

what Jose said, it seems that he totally negated the 23.6

percent of the population who were not offered free education in his country under colonialist control or elite
control.

Mr.

Ilian failed to mention what the percentages

of private schools were in the area, and who went to them,

etc.

He also failed to record how many public schools were

in Cuba

Mr.

Ilian further commented on mass communications and

media not being geared to the elite anymore, and instead
the masses when he said:

With its policy of consolidation or centralization,
number
the regime has been able to do without a large
enterfree
the
within
of stations that once operated
prise system.
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The above author failed to mention how the free enter-

prise system of mass media was not reaching the rural parts
of Cuba which constituted almost half of the country's

total population.

Castro had an objective for which he was criticized
by some authors and that was the mass literacy campaign.
It was used to organize and unify his country by giving

them achievable goals to be reached.

In 1961,

Castro

started the Mass Literacy Campaign of which the goals and

objectives were to educate the people in the rural areas.
This was done successfully, primarily by the youth, some
of whom had only a sixth grade education.

However, they

taught people in rural areas of their country how to, at
least, read and write their name and a letter to Castro

himself.

The latter activity was the means used to evaluate

whether the cadres of youth sent out to the countryside

were effective.

Also, many of the youth sent out to the

rural areas were sons and daughters of the former elite

class and the aim was to re-educate their parents through
the changing of the youths' attitudes.

The statistical results of the Mass Literacy Campaign

were as follows:

In 1961,

the literacy rate started at

and at the end
70 percent at the beginning of the campaign,
its own evaluation
it rose to 96 percent, making Cuba by

the world.
measures one of the most literate countries in

.
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Everyone was involved in the literacy campaign, not
just youth.

For example, once an adult was taught to read

they began to teach another comrade to read and write.
The people organized neighborhoods to raise the level of

consciousness of the masses of people.

The general public

was involved in education by the use of media billboards,

previously used by private or ’’free” enterprise for profit
only which were now used for the education of the masses
of people.

From 1961, until later, the focus was on bringing the

reading level of the total population to at least
grade level.

which included

a

sixth

The students practiced theory for two months,

teaching skills.

The other nine months

were spent doing productive work for their country which
could not afford to educate 96 percent of its population by

conventional methods of education.
One can begin to note the close correlation between

Cuba’s mass communications campaign which was designed to

educate the masses, and that of China's mass literacy

campaign
The third country to be surveyed is Tanzania.

Tan-

zania is the youngest of the three countries being analyzed,
and its mass literacy campaign is similar to the two

pervious countries surveyed.

However, it still must be

isolated from the other countries in order to study the
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ramifications of mass media programs on the masses of
people.

Tanzania was also a country attempting to come

out of colonial and neo-colonial rule.

The President of Tanzania, Julius Nyerere

,

began the

campaign Wakati Wa Furaha (which means something to be
joyful about).

Just like Mao and Castro, Nyerere was

attempting reachable goals for his people, and this was
the purpose of the largest recorded radio study group

campaign launched in Afrika.

The campaign reached over

20,000 group members in addition to an unorganized audience
of many times 20,000.

Despite the problems that occurred,

it is considered by the Institute of Adult Education to be

a success especially in the area of reaching the rural

population like the two previous countries surveyed.
Following are specifics about the concept of the Radio
Study Group Campaign.

The radio group study operated on

the assumption that in order for learning to take place

dialogue must occur not only between the group leaders and
the members but also among all of the members of the group.
The method used rejected the colonialist concept that the

teacher is an authority figure.

Its system of educating

the masses consisted of the teacher acting as a group
leader, trained only to stimulate and coordinate the

study group members, but not as an authority in the subject

matter being studied.

The style used most was direct dialogue

.
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between teacher and group members.

This style of direct

dis.lo^U6 suited the Tanzanian oral culture

better

The 1971 Tanu Party guidelines stated that if develop-

ment is to benefit the people, the people must participate
in considering planning and implementing their developmental

plans.

For example, Nyerere stated:

It is now time that we look again at the justification for a poor society like ours spending almost
20 percent of its government revenues on providing
education for its children and begin to consider
what that education should be doing

....

The educational systems in different kinds of
societies in the world have been, and are, very
different in organizations and in content. They
are different because the societies providing the
education are different, and because education,
whether it be formal or informal, has a purpose. That
purpose is to transmit from one generation to the next,
the accumulated wisdom and knowledge of the society,
and to prepare the young people for their future
membership of the society and their active participation in its maintenance or development
The Tanu Party felt that the radio study group campaign
as developed at the Institute of Adult Education was con-

sistent with the desire to give the people the chance to

discuss and express themselves about issues concerning their
own futures.

The campaign started with educating the masses

about precolonial days in Tanzania and then colonial days.

The reason for first stressing history goes back to what
Mao did with the cultural revolution.

before

Nyerere knew that

he could build a better country, he must first

educate all the people in his country.

He stated:
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Colonial education in this country was therefore not
transmitting the values and knowledge of Tanzanian
society from one generation to the next; it was a
deliberate attempt to change those values and to
replace traditional knowledge by the knowledge from a
different society.
It was thus, a part of a deliberate
attempt to effect a revolution in the society; to
make it into a colonial society which accepted its
status and which was an efficient adjunct to the
governing power.
Its failure to achieve these ends
does not mean that it was without an influence on
the attitudes, ideas and knowledge of the people
who experienced it. Nor does that failure imply
that the education provided in colonial days is
automatically relevant for the purposes of a free
people committed to the principle of equality. H6
The major focus of the radio study was in the rural

areas to educate the masses.

Each group leader was taken

to Dar-Es-Salaam from his or her village to be educated

and sent back to their area to become a group leader.

Each

radio program discussed a subject matter relating to the
lives of the people about which the group leaders received
data on the announcements in advance.

The group leaders

primary job was to discuss objectively the message announced,
and to coordinate dialogue.

nearly

8

In 1968, Myton estimated that

million Tanzanians listened to the radio; they

formed cadres of study groups or study circles.
leaders received printed topics of relevance.

The group

They trained

the people at a study pace that they could retain.
in
This has been a practice of the Education Center

Moshi, Tanzania for several years,

Ujamaa (unite) was the

which corresponds
desire of the radio study group campaign
The Ujamaa efforts
to the two previous countries surveyed.
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were successful in uniting the country and attaining a
higher awareness about themselves and the world at large.

Nyerere said:
This is what our educational system has to encourage,
it has to foster the social goals of living together
and working together for the common good.
It has to
prepare our young people to play a dynamic and constructive part in the development of a society in which
all members share fairly in the good or bad fortune of
the group, and in which progress is measured in terms
of human well being, not prestige buildings, cars,
or other such things, whether privately owned.
Our
education must therefore inculcate a sense of commitment to the total community, and help the pupils to
accept the values appropriate to our kind of future,
not those appropriate to our colonial past.

This means that the educational system of Tanzania
must emphasize cooperative endeavor, not individual
advancement it must stress concepts of equality and
the responsibility to give service which goes with any
special ability, whether it be in carpentry, in animal
And, in particular,
husbandry, or in academic pursuits.
our education must counteract the temptation to
intellectual arrogance; for this leads to the welleducated despising those whose abilities are nonacademic or who have no special abilities, but are
Such arrogance has no place in a
just human beings.
society of equal citizens. 117
;

The rate of the average attendance (which was not

compulsory), was 65 percent in rural areas, for which the
study groups were designed.

The method of evaluation con-

sisted of people filling out forms which were also the

records of the program.

This was an economical way to

gather data, because people had to write information such
as name,

address, parents' names, occupation, etc.

Tests

had
were given to the groups to determine whether they
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retained knowledge.

There was no punishment if one did not

grasp the material being tested; it was only a sample
for measuring accuracy of the learning styles.

to be fair,

For example,

illiterates were given oral tests; everyone

who could read received written tests.
The study was done in Kiswahili, and 62 percent men
and 38 percent women participated.

The problems that they

encountered in gathering the data were many which included
the difficulty in training enough people to re-educate
the masses of people in rural areas.
a

Transportation was

problem because of underdeveloped roads and by-ways.
Nyerere stated that it was incumbent upon the group

leaders to be familiar with all data because he maintained
that if attendance was falling off in the study groups,

the group leaders must not be performing their jobs

correctly.

He also said:

The education provided by Tanzania for the students
of Tanzania, must serve the purpose of Tanzania.
It must encourage the growth of the socialist values
It must encourage the development of a
we aspire to.
proud, independent, and free citizency, which relies
upon itself for its own development and which knows
It
the advantages and the problems of cooperation.
must ensure that the educated know themselves to be
an integral part of the nation and recognize the
responsibility to give greater service, the greater
the opportunities they have had.
,

This is not only a matter of school organization and
Social values are formed by family,
curriculum.
school, and society— by the total environment in which
But it is no use our educational
a child develops.
stressing values and knowledge appropriate to the
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past or to the citizens in other countries; it is
wrong if it even contributes to the continuation of
those inequalities and privileges which still exist
in our society because of our inheritance.
Let our
students be educated to be members and servants of
the kind of just and egalitarian future to which this
country aspires 118
.

The three countries presented above all suffered under

colonial educational oppression and had the hard task of re-

educating their countries through viable programs.

They

have apparently been successful in reaching the target

population which were the masses of people living in rural
areas.

The ultimate aim of the educational program of each

country was liberating the masses of people, making education available for all, and promoting the values that the

people had worked hard to develop.
What U. S. Afrikans and other oppressed people can
learn from this research is that the oppressed must develop

educational programs germane to that people.

A mass after-

school educational movement could help bring about a positive

change in this country.
In the U.

S., many of the colonized Afrikans live in

rural areas and they have not even gone through a neo-

colonial role in the world.

The U. S. Afrikan has not

slavery
yet even been granted neocolonial status from

the Civil Rights area.

,

or

The next phase of their struggle

bring about
should be to petition for Human Rights, to help

..
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internal support of U,S. Afrikans being graduated from

high schools, still illiterate.

The fact of illiteracy

today in the U.S, is an overt Human Rights violation.
There is still more to be done in this specific field
of study.

It has taken this author five years combining

theory and practice to come to this conclusion.

This

dissertation was, and is, an appeal to the Afrikan to fight
for quality education and to start their own mass literacy

educational campaign by designing after-school educational

programs all over the country.

One can say, after the

lengthy research, that there is a need for the Afrikan and

concerned people to start igniting directive changes in
their daily thinking wlp oh is a direct correlation between
education and mental health.

Afrikan educators and psycho-therapists must begin to
define their own evaluation procedures for defining their

problems

Through completing this research, this author has come
up with his own theory for resolving the mental health and

educational problems of people of Afrikan descent.

This

theory came about after ten years of combined theory and

practice
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Future Implications

This scientist's speculations of the model impact on

society is as follows:

Setting up after-school or supple-

mentary schools will probably embarrass the U.
school system.

If the

S.

public

after-school educational concept

takes root, teachers, administrators and general staff

members will be forced to ask themselves what are they
doing to the minds of the children of Afrikan descent, be
it consciously or unconsciously.

This analyst has found that as recently as May, 1980,

teachers attempting to teach children of Afrikan descent
are not truly concerned about the quality of education.

An

example to support this statement is the Springfield,
Massachusetts, teacher' s strike for higher wages.

They

went on strike for the entire month of April, 1980.
Impact of the Model Society
At no time did the Springfield Teacher's Union ask

the parents or students "what they desired for education,

since they would be on strike for a month or more."

Parents

should have confronted the teachers about their children

being deprived of formal education during this strike for
higher wages and so-called quality education.
The results of this act were as follows.

graduating

many other
high school seniors did not take final exams,

.
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students were passed on to the next grade without

a

proper

coordinated educational preparation for the next level of
education, students did not conclude the spring grading

period in a way they felt sure of.

This information came

about from random personal interviews from parents and

students
The Springfield teacher's strike hurt the students

more than it harmed the teachers economically because

it

was the students who had their learning process being used
for the self-interest of the Teacher's Union.

The Springfield teacher's strike was not clear in

airing their issues which concerned themselves, students,
city administrators, the mayor's office, parents, students,
and the local taxpayers of their salaries.

For one thing,

teachers should get decent salaries because they educate
the future of society.

In other eastern or so-called

developing countries, education is at the helm, not

technology even though it is important in an advanced
capitalist state.

The teachers used the students' future

at the bargaining tables almost as sacrificial lambs for

their own self-interest.
Further, the Springfield Teacher's Union did not

provide alternative education for the 80 percent population
of youth, who

were of color, Puerto Rican and Afrikan.

the teacheis
It is interesting to note that 95 percent of
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are white and live outside the city limits, yet they
are
the primary educators of the oppressed.

The raise they were requesting would ultimately come

from the local Springfield houseowner's land tax.

This

author concludes that if most of the teachers lived in the
city limits, they would have been more sensitive because

perhaps many of their own children would have been attending public schools.

The children did not receive supplementary education
and neither did the school assert its responsibility to

organize educational programs for the youth of Springfield.
This act was poor planning and lack of sensitivity on

both parties

— teachers

and school board.

If after-school educational centers were already

organized in Springfield, Massachusetts, and other cities,

when a strike occurs the students educational process would
not cease.

The centers would also illustrate to local

community residents that the public school system is

a

white

elephant because when it is open full time, too many Afrikans,
people of color and whites graduate without basic skills.
There will be more teachers strikes, and implementing

after-school educational centers will provide basic education for the urban poor.
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The economic depression will get worse and there will
be fewer dollars for public education.

This elite system

will cut back on education before they will cut out other

department’s operating budgets.
The 1980

'

through the year 2000 will be times of

s

continual struggle on who controls the masses of the

people's minds, the elite or the masses themselves.

There

will probably be fights physically, and verbal fights
about this expression, but the masses of people will change

their condition.

By correcting miseducation and non-

education, the oppressed will awaken and seek their

rightful place in their lifetime, and quality education

governed by the masses will help.
What s Happening Now or Olinga Theory
'

After completing the research and coming up with
viable methodology for change
a

,

this author has come up with

theory that has come from the people.

follows:

a

The theory is as

The What's Happening Now Theory, which comes out

of the U.S. Afrikan oppression experience.

This definition

arose from historical and cultural experience based on how

Afrikans themselves feel and act and what they can relate
to in a language of the so-called subculture.

The What s Happening Now theory is comparable to William
'

of
Glazer's Reality Therapy for Europeans and Americans
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William Glazer, for example, wrote his theory

color.

based on European background, which is white middle class

United States.

This theory and language is based on an

oppressed Afrikan reality.
What’s Happening Now Theory deals with reality therapy
from an Afrikan perspective with a high consciousness about
the reality of united racism in the United States of America

The theory evolved from a therapy session with a client of

Afrikan descent.

The client was told simply that he must

be responsible for his own life and the therapist role was

likened

'

to

that of a teacher who only provides content

and structure in areas

of.

his life

which

was weak.

*

He was further told that the therapists' role should be

only to help guide and give organizational instructions
for the client.

This particular client understood the base

of the concept because the client was fully conscious of

what was happening to his life.

This author has found that some clinical psychology

concepts could be adapted and put into the context of the
Afrikan language, experience and norms.

It can only

work

if the concept is tied into the Afrikan' s culture style

such as What's Happening Now, which appeals to the U.

S.

Prof
Afrikan peoples language contribution in this society.
into more
Geneva Smitherman of Wayne State University went
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detail with regard to language and the proper use of the

English language and what it can do for the Afrikan's
self-esteem.
This analyst has found that by using the masses of
people, language in psychotherapy engagement of the client

was easier.

When working with the oppressed, one can learn

how to deliver to the oppressed what is non-threatening
and beneficial to them.

This author has studied the problem of the oppressed
U.

S.

Afrikan consciously for over twelve years and he has

concluded that mental health and education are intertwined
for the Afrikan, and they must be always dealt with simul-

taneously while working with people of Afrikan descent on
all levels.

Content of knowledge that can benefit the

oppressed is not enough
the real challenge.

— how

to deliver this knowledge is

It will be dealt with properly by

people of Afrikan descent and non-Afrikans responding
correctly to united racism and institutional racism who
take the time to start working on their own contradictions
so that they will be better role models worth emulating

rather than if it's in an educational or mental health
setting.

It

is ignorant not to relate anything in one's

society to these two separately but yet one field of study
of education and mental health.
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Afrikans are oppressed educationally and mentally.
This research will begin to effectively deal with this

problem of oppression.

There will be continual need for

innovations to this model, but life must be continually

improved for the welfare of all.

.
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This is an illustration of miseducation and noneducation
of the Afrikan about their History.
In most copies of
this upper picture of Beethoven it is always reversed
with shadow changes to make him appear white in color 20
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